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Study abstract 

3MPower will generate evidence on technology use for Teacher Professional Development (TPD) 

in low- and middle-income countries, with a particular focus on children’s foundation numeracy 

skills in schools serving marginalised, low-income, rural communities. 3Mpower will study the 

use of numeracy TPD courses on Muktopaath - a government-led e-Learning platform used by 

over 400,000 teachers in Bangladesh - to answer the question “How are primary numeracy 

teachers using mobile learning for teacher development in rural schools and in what ways does 

this change learning and teaching?”  

3MPower will generate evidence about the validity of every step linking teachers’ use of mobile 

learning to improved student learning outcomes, through at-scale mixed methods research. 

3MPower includes four process evaluation studies and two quasi-experimental impact 

evaluation studies with 240 teachers and 3,600 learners. Qualitative methods include 

Participatory Ethnographic Evaluation Research (PEER) exploring rural teachers’ experiences of 

accessing CPD with technology and the practical application CPD to teaching and learning.  

Throughout the research, 3MPower will engage a broad range of national stakeholders including 

government policymakers, policy implementers, teacher educators, rural education officers, and 

rural teachers. Stakeholders will participate in an iterative series of knowledge exchange 

activities, beginning with co-design and continuing throughout, through a series of workshops 

and Evidence Cafes, to make sense of the emerging evidence, refine the research approach, and 

identify implications and recommendations for policy and practice.  

3MPower findings will address significant gaps in global evidence on the use of technology for 

teacher development in marginalised schools, the role of communities of practice, and the 

impacts at-scale on teaching quality and learning outcomes.  

Introduction 

The aims and objectives of the workshops were to: 

• Introduce the PEER researchers and Early Career Researchers to the 3Mpower project 

and the PEER (Participatory Ethnographic Evaluation and Research) methodology. 

• Refine the research questions for Study 1A: Equity of Access and Study 1C: Communities 

of Practice. 

• Enable the PEER researchers to practise interview techniques that align with the PEER 

methodology. 

The full programme is set out at Annex 1. 
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Workshop Details 

Two workshops, rather than one workshop, were held to respond to some PEER researchers 

being unable to travel on the original dates due to exceptionally severe flooding. 

The first workshop was held at the Institute of Education and Research, Dhaka University, on 

20th and 21st June, with 35 PEER researchers, 6 Early Career Researchers and 4 members of the 

core research team. 

The second workshop was held at the Institute of Education and Research, Dhaka University, on 

2nd and 3rd July, with the remaining 5 PEER researchers, 2 Early Career Researchers and 2 

members of the core research team. 

A full list of participants will be added to the final report as Annex 2. 

Summary of Sessions 

1) Introductions, Expectations, Overview of 3Mpower 

Participants were introduced to the workshop aims and objectives (see above) and to the 

3Mpower project. 

2) Introduction to PEER Method 

Participants were introduced to the PEER method, including the following key features: 

• The concept of PEER as a research approach that involves people from communities, 

gathering and interpreting stories to inform [education] policies and programmes. 

• Interviews are conducted ‘in the third person’ to elicit stories of how interviewed 

teachers see the behaviour of other teachers. 

• There is a series of interviews (not one-off) with the same individuals. 

• There is minimal notetaking during interviews by PEER researchers; instead, key words, 

phrases and data from each interview are recorded. 

• Regular debriefing will take place with the Early Career Researchers, who will take 

detailed notes, and this will be the prime data source. 

 3) What are the Important Issues 

First, in groups, PEER researchers discussed what words come to your mind when we say, 

‘professional development’, ‘use of technology’ and ‘communities of practice’.   



 

 

4 

This activity was followed by a pair and a group activity, where teachers discussed questions, 

such as: 

• Pair questions (Study 1A): Do you know a teacher who uses technology very often? Tell 

your partner how they use technology; Do you know a teacher who rarely uses 

technology? Tell your partner why they do so. 

• Group questions (Study 1A):  Why do you think teachers do or do not use phones (or 

other devices) for professional learning?; How does who you are and where you are 

affect your experience of using technology? 

• Pair questions (Study 1C): Do you know a teacher who regularly meets with other 

teachers to discuss professional learning? Tell your partner how often the teachers meet 

and for what purposes; Do you know a teacher who rarely meets with other teachers to 

discuss professional learning? Tell your partner why they do so. 

• Group questions (Study 1C):  Why do you think teachers do or do not meet with other 

teachers for professional learning?; How does who you are and where you are affect 

your ability and experience of meeting with other teachers for professional learning? 

Finally, the PEER researchers were divided into four groups, and they were asked to list three to 

five most important things that affect teachers’ use of technology and communities of practice 

for their professional learning.  

4) Interview Technique and Designing or Refining Questions or Prompts  

The PEER researchers were engaged practising interview techniques and then in designing 

interview questions/prompts.  With an aim of designing and refining the questions/prompts, we 

conducted activities in three steps. First, the researchers were divided into four groups, and 

they were asked to produce two questions on one of the five themes developed for Study 1A 

and similarly for Study 1C.  Second, PEER researchers were asked to work in pairs and practise 

the above questions. This means, each of them interviewed their pair and took notes. We had a 

follow up discussion after the researchers practised the questions. Most of the PEER researchers 

indicated that they had to modify the questions and the questions were not sufficient for their 

discussion. Therefore, we agreed to refine the questions and add a few new questions. So, the 

researchers were again divided into five groups and each of the groups worked on one of the 

five themes for Study 1A and similarly for Study 1C.  Finally, the Early Career Researchers were 

requested to comment on the interview questions/prompts and the prompts were finalized 

based on their input.  

The interview prompts/questions are presented below. All interview themes have three 

components: 

a) A main question for the theme which peers will use to start the conversation 
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b) Several examples of follow up questions which may be used to explore the theme in 

more depth. These are examples of prompts. PEER researchers may ask their own 

follow-up questions as appropriate 

c) The ‘story’ – asking teachers to tell the PEER researcher about a particular individual and 

that persons story, in relation to the theme. 
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Table 1: Interview questions/prompts for Study 1A 

Themes Guidelines/prompts  

Physical 

access 

Think about teachers whom you know and tell me about their access to mobile phones 

(and any other devices such as laptop, tablet, i-pad) and networks?   

Follow up questions:  

a. What kind of devices do they have access to?  

b. Is it their own? Or is it someone’s from their family? Or is it school’s? 

c. Do they have internet connection? What type of connections do they have? Wi-Fi 

or mobile data? How strong or weak is the network? 

Cultural 

Access 

 

How does ‘who they are and where they are’ affect their experience of using mobile 

phones and internet?  

Follow up questions: 

• Is there any role of their age? 

• Is there any role of their gender? If yes, how? 

• Is there any influence of their family and their socio-economic status? If yes, how?  

• What about the roles of their social values or religious values?  

• What about the roles of school (management)? 

• How does where they live affect their ability to use mobile phones for professional 
development?  

Motivation 

and attitudes 

Tell me about teachers’ motivation to use mobile phones for professional learning. Do 

you think they want to do so? 

Follow up questions:  

If yes, what motivates them? 

If no, what discourages them?  

Skill and 

usage access 

How do teachers use mobile phones, platforms and networks in their daily lives?  

Follow up questions:  

• What kind of apps, social networks and platforms do they use? Do they use those 

apps, platforms and networks for their professional learning? If yes, how do they 

use the apps?  

• Can you tell me about a teacher who is good at using mobile phones for 

professional learning? What can you tell me about them? 

• Can you tell me about a teacher who faces challenges in using mobile phones for 

professional learning? What can you tell me about them? -Do they seek help (and 

from whom)?  

Anonde 

Gonit Shikhi 

 

Tell me about what you have heard from teachers about ‘Anonde Gonit Shikhi’?   

Follow up questions:  

a. Do all primary teachers in your area (Upazila) know about Anonde Gonit Shikhi? 

● If yes, did they complete the course?  
● What motivated them to do the course?  
● Do they use the learning from the course in their teaching?  

b. Have you heard about any teachers who do not want to do the course? If yes, what 

discourages them?   
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Table 2: Interview questions/prompts for Study 1c 

Themes Guidelines/prompts  

Introduction -Do you know any teacher who has done any online course or takes support from 

online to develop mathematics teaching skill? What kind of support do they take? 

If they did any course then which course was it? 

-Does they apply what was learned from the course in the classroom? 

If Yes If No 

-When he/she applies what was 

learned from online in the classroom; 

does he/she take support from the 

school? 

-If he/she takes support then from 

whom does the support come from? 

What type of support do they 

receive?  

-Is the support that they receive 

enough to make their online learning 

effective in the classroom? Please 

elaborate in detail.   

-Why they do not apply the knowledge 

and skilled that was learned from online 

in the classroom? 

-In this case, do they feel that they need 

support from the school authority or 

other teachers? What type of support do 

they need?  

-Does he not get this type of support? 

 

Lack of Techers  -Does lack of teachers in their school 

effects receiving the necessary 

support?  

-How lack of teachers issue can be 

overcome to make the support 

system for professional development 

and its application more effective?  

-Can the teachers overcome this issue 

by themselves? Or do they need help 

from the school and education 

administration? Why? 

If the teacher does not take support 

from others  

-Why do they not take support from 

others? What are the reasons behind 

this?  

-Does lack of teachers in school play 

any role in this? How? 

- How they could have resolved this 

challenge? Could they have resolved 

this challenge on their own? Or do 

they need help from the authority or 

administration? 

-Are they not receiving support because 

of lack of teachers?  

-Did they try to overcome this challenge? 

What did they do? How did they do so? 

-How can they make the support of the 

school for applying their professional 

development effective even when this 

challenge persists.  

-Can the teachers solve this issue on their 

own? Or do they need to take help from 

the school authority or administration? 

Why? 

 

 

School Distance  -Does the distance of school’s 

hamper the support that they need  

from the teachers to apply their 

-Is the school in a distance place hampers 

the support system of your known 

teacher?   



 

 

8 

knowledge and skills that they 

learned from online?  

-Can they overcome this challenge if 

they want? How? 

-Is willingness of the school or 

administration is necessary to 

overcome this challenge? Why? 

-Can they overcome this challenge if they 

want to so that they can create a 

supporting environment? How? 

-Is the role of the school authority or 

administration main in this situation? 

Why?  

Network issue 

(Internet 

connection)  

-Is internet connection an issue to 

apply the knowledge and skill that 

they learned from online? Please 

elaborate. 

-How can the teacher overcome this 

issue? Can they overcome this issue 

on their own? Or do they need help 

from the school or other higher 

authority? How?  

 -How is the network situation in their 

area? Are they not receiving support 

because of network issues?  

-How can they overcome this issue to 

create a positive environment for 

professional development?  

-Do they need help from the school or 

other authority to resolve this issue?  

Lack of time due 

to class load  

-Does class load hamper the teacher 

to receive necessary support?  

-Can they overcome this issue on 

their own? Or the role of school is 

main in this situation? How? 

-Does class load hamper the teacher to 

receive necessary support?  

-Can they overcome this issue on their 

own? Or the role of school is crucial in 

this situation? How? 

Trust -Do they have trust in their school 

colleagues? How much trust do they 

have among each other? 

-Does lack of trust pose a challenge to 

receive necessary support? How? 

-Can they overcome this issue on 

their own? In that case how do they 

create a supporting environment? 

-Can the school authority or 

administration play a role in this? 

What and how?  

-Does the teacher have trust in their 

colleague? How much trust do they have 

on each other? 

-Does lack of trust hampering the 

application of knowledge and skill that 

they learned from online? 

-Can they overcome this challenge on 

their own? How can they create a 

supporting environment in this case?  

-Is there any scope for the school or the 

authority to work on this? What and 

how? 

Commitment and 

Interest 

-Do the teachers’ lack of commitment 

and interest has effect on receiving 

support from others?  

-How can they make their 

commitment and interest stronger 

for their work?  

-What can they do on their own in 

this case? 

-How can the school authority or 

administration work in this issue?  

- Does the teachers’ lack of commitment 

and interest create unwillingness to 

receive support? 

-How can they make their commitment 

and interest toward their work stronger? 

-What can they do on their own in this 

case? 

-How can their school administration or 

authority work in this regard? 

Anonde Gonit 

Shikhi  

-Are you familiar with someone who has done ‘Anonde Gonit Shikhi’? 

If Yes If No 
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-Did they receive any support while 

doing this course? From whom did 

they receive the support? 

-What type of support did they get?  

 

-Why did not they do this course? In this 

case did they not receive enough support 

from the school?  

-From whom could have they received 

support from?  

-Why are they demotivated?  

-What kind of support could they have 

got? 

 

5) Next Steps 

The timeline for Cycle 1 of the research studies was discussed and agreed.  The immediate next 

step for the PEER researchers is to identify the five teachers that they will be talking with. 

Conclusion  

The workshop introduced the 3Mpower project and the PEER methodology, produced refined 

research questions for Study 1A and Study 1C and allowed PEER researchers to practise 

interviewing with these questions. 

As a result of the above, a draft PEER Handbook was collaboratively developed in the first 

workshop.  This was then piloted and refined at the second workshop.   The final versions of the 

Handbook will be added to the final report as Annex 3 (English version) and Annex 4 (Bangla 

version). 

After conducting the two-day workshop for PEER researchers, we worked with five Early Career 

Researchers on 23rd and 24th June with an aim of helping them understand the process of data 

collection and their roles and responsibilities. We finalised our data coding scheme along with 

data management and analysis techniques.  

 

  



 

 

10 

ANNEXES 

Annex 1) Final version of workshop programme 

Day One: Programme schedule 

Time Focus Key issues / notes from papers Who to lead / 

facilitate? 

9.00 Inaugural Professor Halim, Director IER, and Uttam Das, 

Director DPE, to welcome participants 

  

9.30 

  

Introductions, 

Expectations. 

  

Overview of 3MP 

  

  

Introductions of everyone in room 

What are people’s expectations of the workshop? 

People’s expectations of field-activity? 

Introduction of participants to 3MPower 

Siddique 

  

Siddique 

Tom 

10.00 Introduction to PEER 

Method 

What it is, Why we are using it, Who (you, your 

peers, the IER & OU team), Where (your upazila) 

How? (Modelling the 5 W’s). 

In practice, for our study, you will… (managing 

expectations,  

Claire - Make people believe it’s interesting to do, 

that they can do it, and that it matters. We need to 

model the ways of behaviour… about valuing people 

Tom & Siddique 

  

With ECRs 

11.00 Tea Break     
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11.30 Sorting PEERs into 

studies (1a, 1c) 

Brief reminder of each study 

4 peers from each upazila, 2 for each study, 1 

female in each study - - let peers self-select study?? 

Hafiz & Saraswati 

11.45 What are the important 

issues 

  

Separate 1a and 1c 

Include issues identified from research questions, 

literature, and co-design. 

  

I.e. ‘What comes to mind when we say….’ 

Four smaller groups and brain-storms.   

In Bangla. The issues might not be the same in every 

upazila. 

Hafiz & Saraswati 

(separately) 

Plenary - sharing 3-5 key issues identified, from 

each group. 

  

1.00 Lunch     

2.00 Good and bad 

interviews 

Present two models of interviews: one for a good 

interview and another for a bad one, followed by 

discussion in pairs or groups - feedback in plenary 

Demonstration by 

ECRs 

3.00 Good interview 

technique 

Open questions, probing, 5Ws, when to wait, body 

language, summarising, reflecting… 

Hafiz and Saraswati 

3.30 Tea break 

4.00 Practising Interview 

Technique 

Activity (pairs or small groups?) Hafiz and Sarswati 

All hands on deck 
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5.00 Summary and Close 

Day Two: Programme schedule 

9.00 Welcome back Active recap of the previous day - what are we 

excited about, what are we still unsure about? 

Tom 

9.30 Designing or refining 

Questions or Prompts 

  

Separate 1a and 1c 

At the end of this session, PEERs will have a set of 

prompts or questions for each of the 3-5 key issues 

to be examined. 

These are their research instruments! 

Hafiz & Saraswati 

(separately) 

  

All hands on deck! 

10.30 Tea break 

11.00 Demonstration of 

question and note 

taking 

Explanation of brief ‘key word and key event’ note 

taking style. Demonstration through role play. 

ECRs with Tom. 

11.15 Practising interviews 

using the prompts, and 

refining questions, and 

taking notes 

Separate 

25 minutes, plenary, develop two questions for each 

research area. 

15 minutes, groups, each group takes a theme, 

refines the questions and works up additional 

follow-on questions (6-8 max). Write on large paper. 

20 minutes, gallery, sharing questions and take 

suggestions for refining language. 

At the end of this session, PEERs will have a set of 

prompts or questions for each of the 3-5 key issues 

to be examined. These are their research 

instruments! 

Hafiz and Sarswati 

  

All hands on deck 



 

 

13 

1.00 Lunch 

2.00 Planning Fieldwork How the PEERs will interview Teachers and collect 

data during the next five weeks - how they will 

work?     

Hafiz & Saraswati 

About the ‘after-interviews’ feedback with ECRs, 

and how that will work  

Tom 

3.30 What next, after the 

first cycle of fieldwork? 

Role of PEERs in supporting ECRs in data analysis 

and dissemination, and the 2 cycles of research  

Tom 

4.00 Close 
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Annex 2) Full list of participants 
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Country Team 
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Early Career Researchers 

Tauhida Parvin 
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Anina Mahmud 

Amdad Ahmed Awsaf 
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Nazmuzzaman Shifat 

 

Research Officer 
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Teacher Participant List 1(a) 

Name of the Teacher Upazila Zilla 
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Majainu Marma Ruma Bandarban 
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Mahbubur Rahman 
Siddique 

Mithamoin Kishorganj 

Hasina Akter Mithamoin Kishorganj 

Abdul Hakim Rowmari Kurigram 

Salma Khatun Rowmari Kurigram 

 

Teacher Participant List 1(c) 

Name of the Teacher  Upazila Zilla 
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Johura Khatun Dhormopasha Sunamganj 

Tanzida Azad Dhormopasha Sunamganj 

Lal Liaut Lung Ruma Bandarban 

Numongpru Marma Ruma Bandarban 

Nurul Huda Vuiyan Alikodom Bandarban 

Priyanka Chakma Alikodom Bandarban 

Sharmin Akanda Chilmari Kurigram 
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Workshop 2 (for those unable to attend workshop 1 due to 

regional flooding) 

Country Team 

Dr. S M Hafizur Rahman 

Nure Alam Siddique 

Dr. Md Abdul Halim 

 

Early Career Researcher 

Tauhida Parvin 

S M Masud Kawsar 

Anina Mahmud 

Amdad Ahmed Awsaf 

 

Research Officer 

Sameul Hoque Fahad 

 

Teacher Participant List 1(a) 

Name of the Teacher Upazila Zilla 

Suhed Amin Dirai Sunamganj 

Monisha Roy Dirai Sunamganj 

Sanjoy Sarkar Dhormopasha Sunamganj 

 

Teacher Participant List 1(c) 
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Norottom Roy Dirai Sunamganj 
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1.1 Background of the Research 

Most of the students worldwide including Bangladesh complete the primary level of education without 

achieving basic numeracy skills in mathematics. Weak foundations skills hinder future learning and 

students often fall further behind each year. Initiatives have been taken to apply the Math Olympiad 

technique in Bangladesh to improve the mathematics teaching-learning. During the COVID-19 pandemic, 

Ministry of Primary and Mass Education trained a lot of primary school teachers on Math Olympiad 

technique through ‘Anonde Gonit Shikhi’ on Muktopaath platform. This training is the main focus of this 

research. This study will generate evidence and insights enabling policymakers and practitioners to 

improve the effectiveness of mobile learning for CPD in foundation skills, in Bangladesh and worldwide. 

1.2 Purpose of the Research  

The aim of the research is to investigate how primary school teachers in rural area are using mobile 

learning for teacher development - and in what ways does this change the learning and teaching of 

foundation skills in numeracy. There are few reasons for undertaking this research project. In 

Bangladesh, government and non-government organizations has started using technology for teacher 

training or professional development. Muktopaath platform is working towards the professional 

development of the teachers with the help of government and non-government organizations. COVID-

19 pandemic has emphasized the use of technology in teaching-learning process. For example, 

Bangladesh government has taken initiative to finalize the Blended Learning framework. For this reason, 

it is necessary to see if the use of technology in professional development is bringing any change in the 

classroom teaching-learning process. The results of this research will help the implementation of 

Blended Learning in teacher training programs.  
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2. Research Design 

The design of this research is based on the theory of change. According to the theory of change, when 

teachers take part in professional development using technology then: 

 

Assumption 1: Teachers get access to the content 

Assumption 2: The contents are relevant to the teachers need  

Assumption 3: The school community supports the change 

Assumption 4: The teaching-learning practices improve and finally  

Assumption 5: Students learning outcome improve.  

 

The whole research project will have 6 studies. These studies are based on the assumptions.  

Study 1a: 
This study will investigate if the teachers are getting access to the mobile or technology based 
professional development programs.  

Study 1b: 
This study will investigate if the contents of the professional development programs are relevant to the 
needs of the teachers. 

Study 1c: 
This study will investigate how the community supports the change in teaching-learning process in the 
classroom for taking part in the professional development program. 

Study 1d: 
This study will investigate cost effectiveness of the professional development program. 

Study 2a: 
This study will investigate the improvement of teaching-learning process of the teachers for taking part 
in the professional development program.  
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Study 2b: 
This study will investigate the change in the learning outcome of the students for the improved teaching-
learning process.  

 

Research Question for Study 1a 

Do teachers have equity of access to mobile Learning for CPD?  

Research Question for Study 1c 

Do communities of practice embrace mobile Learning and support improvements in teaching 

practice in schools? 

3. The role of PEER researcher 

These studies will be facilitated by PEER researchers—mathematics teachers of primary schools. Each 

PEER researcher will gather data from 5 other teachers over approximately 5 weeks. Peer researchers 

will take part in two cycles of data gathering over the year.  

3.1 Some important questions and their answers for PEER researchers 

Question Answer 

What will we do? Gather stories, of experiences and understandings, about 

professional learning 

Who will we do it 

with? 

From five teachers you know, including at least three 

women, who teach mathematics 

Where will we do it? In your school and upazila 

How will we do it? Through a number of conversations, over time  

When will we do it? Over five weeks now, and again later in the year 
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3.2 PEER researchers’ activity during each week 

Activity Time 

Conversation with one teacher, in person or by phone ~30 minutes 

Conversation with another teacher, in person or by 

phone 

~30 minutes 

Feedback with IER researcher, in person or by phone 60~120 minutes 

Total time for each week of fieldwork 2-3 hours 

 

Plan of two conversations, with five teachers, over five weeks 

Week 1 Week 2 Week 3 Week 4 Week 5 

T1 T3 T5 T2 T4 

T2 T4 T1 T3 T5 

3.3 Selecting teachers for research conversation 

• Five assistant teachers from your upazila; They do not need to have a degree in mathematics. 

However, they need to teach mathematics in government primary schools 

• Preferably teachers who have used or are using the online Anonde Gonit Shikhi course (on the 

governments’ Muktopaath platform) 

• At least three female teachers 

• Maximum two teachers from one school 

• Include ethnic community teachers (where appropriate) 

• Interested in professional development using mobile learning 

• Happy to talk with you, including on their phone 

4. Guidance on Good Research Conversations Ethics 

Arrange your conversations in advance and explain what you want to talk to your friend or colleague about 

and why. Explain… 

➢ Who you are and what you want to do? 

o Tell about 3MPower research project and who are conducting this research. Tell them that 

this is a collaborative research between The Open University UK and Institute of Education 

and Research, University of Dhaka. Tell them about your role in this research.  

o Briefly explain to them what do you mean by Study 1a and Study 1c 

➢ What you would like them to do? 
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Talk with you about teachers’ access to mobile learning for CPD, or the support teachers get 

from others, when they try to put CPD into practice in their classroom and school 

➢ Why would they share their experience with you? 

To help improve professional development with mobiles, for mathematics teachers like you 

➢ When will they talk with you? 

Twice over the next five weeks, and again later in the year 

➢ Will anyone know about the identity or the conversation of the teachers? 

Everything will be confidential –any personal details such as names or schools or what 

teachers said will not be published anywhere. Only the research team will know about these 

things. Participants can talk about their own experience or about teachers like them 

➢ Can the participatory teachers remove themselves from the conversation? 

They don’t have to take part, they can withdraw if they don’t want to continue, and if they 

have a complaint, they can contact Professor Dr. S M Hafizur Rahman at this number 

01552353426. 

5. Techniques for conducting conversations with teachers  

5.1 Active Listening 

Active listening means showing you are listening and giving 

your full attention to someone, for example through: 

• Body language – making eye contact, attentive 

posture, smiling, nods and so on 

• Reflecting-back important words or phrases – this 

often encourages to someone to say more 

• Summarizing and checking understanding – ‘So I 

think you are saying… is that right? 

 

Active listening can also include giving someone time to 

think – don’t worry if there is a silence for a half a minute 

while your friend or colleague gathers their thoughts. 

5.2 Asking Open Questions and Follow-up Questions 

You can ask these 5 questions to the teachers to learn more about the experiences they are sharing 

5 W’s Example 

What What happened next? 

Why Why do you think they did that? 



 6 

Where Where do you think things like this happen most 

often? 

When  When did this happen? 

Who Who are the most important people in this story? 

 

 

 

6. Conversation Questions/Prompts  

6.1 Prompt/Guidelines for Study 1a  

Themes Guidelines/prompts  

Physical 

access 

Think about teachers whom you know and tell me about their access to mobile phones 

(and any other devices such as laptop, tablet, i-pad) and networks?   

Follow up questions:  

d. What kind of devices do they have access to?  

e. Is it their own? Or is it someone’s from their family? Or is it school’s? 

f. Do they have internet connection? What type of connections do they have? Wi-Fi 

or mobile data? How strong or weak is the network? 

Cultural 

Access 

 

How does ‘who they are and where they are’ affect their experience of using mobile 

phones and internet?  

Follow up questions: 

• Is there any role of their age? 

• Is there any role of their gender? If yes, how? 

• Is there any influence of their family and their socio-economic status? If yes, how?  

• What about the roles of their social values or religious values?  

• What about the roles of school (management)? 

• How does where they live affect their ability to use mobile phones for professional 
development?  

Motivation 

and attitudes 

Tell me about teachers’ motivation to use mobile phones for professional learning. Do 

you think they want to do so? 

Follow up questions:  

If yes, what motivates them? 

If no, what discourages them?  

Skill and 

usage access 

How do teachers use mobile phones, platforms and networks in their daily lives?  

Follow up questions:  

• What kind of apps, social networks and platforms do they use? Do they use those 

apps, platforms and networks for their professional learning? If yes, how do they 

use the apps?  

• Can you tell me about a teacher who is good at using mobile phones for 

professional learning? What can you tell me about them? 
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• Can you tell me about a teacher who faces challenges in using mobile phones for 

professional learning? What can you tell me about them? -Do they seek help (and 

from whom)?  

Anonde 

Gonit Shikhi 

 

Tell me about what you have heard from teachers about ‘Anonde Gonit Shikhi’?   

Follow up questions:  

a. Do all primary teachers in your area (Upazila) know about Anonde Gonit Shikhi? 

● If yes, did they complete the course?  
● What motivated them to do the course?  
● Do they use the learning from the course in their teaching?  

b. Have you heard about any teachers who do not want to do the course? If yes, what 

discourages them?   

6.2 Prompt/Guidelines for Study 1c 

Themes Guidelines/prompts  

Introduction -Do you know any teacher who has done any online course or takes support from 

online to develop mathematics teaching skill? What kind of support do they take? 

If they did any course then which course was it? 

-Does they apply what was learned from the course in the classroom? 

If Yes If No 

-When he/she applies what was 

learned from online in the classroom; 

does he/she take support from the 

school? 

-If he/she takes support then from 

whom does the support come from? 

What type of support do they 

receive?  

-Is the support that they receive 

enough to make their online learning 

effective in the classroom? Please 

elaborate in detail.   

-Why they do not apply the knowledge 

and skilled that was learned from online 

in the classroom? 

-In this case, do they feel that they need 

support from the school authority or 

other teachers? What type of support do 

they need?  

-Does he not get this type of support? 

 

Lack of Techers  -Does lack of teachers in their school 

effects receiving the necessary 

support?  

-How lack of teachers issue can be 

overcome to make the support 

system for professional development 

and its application more effective?  

-Can the teachers overcome this issue 

by themselves? Or do they need help 

-Are they not receiving support because 

of lack of teachers?  

-Did they try to overcome this challenge? 

What did they do? How did they do so? 

-How can they make the support of the 

school for applying their professional 

development effective even when this 

challenge persists.  

-Can the teachers solve this issue on their 

own? Or do they need to take help from 
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from the school and education 

administration? Why? 

If the teacher does not take support 

from others  

-Why do they not take support from 

others? What are the reasons behind 

this?  

-Does lack of teachers in school play 

any role in this? How? 

- How they could have resolved this 

challenge? Could they have resolved 

this challenge on their own? Or do 

they need help from the authority or 

administration? 

the school authority or administration? 

Why? 

 

 

School Distance  -Does the distance of school’s 

hamper the support that they need  

from the teachers to apply their 

knowledge and skills that they 

learned from online?  

-Can they overcome this challenge if 

they want? How? 

-Is willingness of the school or 

administration is necessary to 

overcome this challenge? Why? 

-Is the school in a distance place hampers 

the support system of your known 

teacher?   

-Can they overcome this challenge if they 

want to so that they can create a 

supporting environment? How? 

-Is the role of the school authority or 

administration main in this situation? 

Why?  

Network issue 

(Internet 

connection)  

-Is internet connection an issue to 

apply the knowledge and skill that 

they learned from online? Please 

elaborate. 

-How can the teacher overcome this 

issue? Can they overcome this issue 

on their own? Or do they need help 

from the school or other higher 

authority? How?  

 -How is the network situation in their 

area? Are they not receiving support 

because of network issues?  

-How can they overcome this issue to 

create a positive environment for 

professional development?  

-Do they need help from the school or 

other authority to resolve this issue?  

Lack of time due 

to class load  

-Does class load hamper the teacher 

to receive necessary support?  

-Can they overcome this issue on 

their own? Or the role of school is 

main in this situation? How? 

-Does class load hamper the teacher to 

receive necessary support?  

-Can they overcome this issue on their 

own? Or the role of school is crucial in 

this situation? How? 

Trust -Do they have trust in their school 

colleagues? How much trust do they 

have among each other? 

-Does lack of trust pose a challenge to 

receive necessary support? How? 

-Does the teacher have trust in their 

colleague? How much trust do they have 

on each other? 

-Does lack of trust hampering the 

application of knowledge and skill that 

they learned from online? 
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-Can they overcome this issue on 

their own? In that case how do they 

create a supporting environment? 

-Can the school authority or 

administration play a role in this? 

What and how?  

-Can they overcome this challenge on 

their own? How can they create a 

supporting environment in this case?  

-Is there any scope for the school or the 

authority to work on this? What and 

how? 

Commitment and 

Interest 

-Do the teachers’ lack of commitment 

and interest has effect on receiving 

support from others?  

-How can they make their 

commitment and interest stronger 

for their work?  

-What can they do on their own in 

this case? 

-How can the school authority or 

administration work in this issue?  

- Does the teachers’ lack of commitment 

and interest create unwillingness to 

receive support? 

-How can they make their commitment 

and interest toward their work stronger? 

-What can they do on their own in this 

case? 

-How can their school administration or 

authority work in this regard? 

Anonde Gonit 

Shikhi  

-Are you familiar with someone who has done ‘Anonde Gonit Shikhi’? 

If Yes If No 

-Did they receive any support while 

doing this course? From whom did 

they receive the support? 

-What type of support did they get?  

 

-Why did not they do this course? In this 

case did they not receive enough support 

from the school?  

-From whom could have they received 

support from?  

-Why are they demotivated?  

-What kind of support could they have 

got? 
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Annex 4) Handbook in Bangla 

The Bangla version of the PEER researcher handbook is available as a separate document in PDF format. 

 


