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Abstract  

The use of ‘text history’ and ‘text trajectory’ constitutes an epistemological break from 

historically static approaches to the study of academic writing for publication. However, there 

is a need to further develop dynamic approaches to professional academic text production in 

ways which are robustly grounded in scholars’ lived practices. The paper briefly reviews the 

use of ‘text history’ and ‘text trajectory’, signalling their value and some limitations, and 

offers a heuristic foregrounding the importance of chronotope (Bakhtin, 1981 [1935]; 

Blommaert, 2018), ‘text cluster’, and multi/translingual practice. Drawing on a range of data 

relating to 12 multilingual scholars in four national sites from the longitudinal study 

Professional Academic Writing in a Global Context– interviews, observations, curriculum 

vitae – the paper foregrounds three key chronotopic dimensions in the dynamics of textual 

academic knowledge making: micro time, specific moments of text production; meso time 

trajectories of texts; and macro time, text production practices over scholars’ life trajectories. 

The paper challenges the widely repeated and taken-for-granted mantra that English is 

currently the (only) language of science and academic knowledge production and, as such, 

seeks to contribute to strategies of ‘delinking’ (Mignolo, 2007) in the field of academic 

writing studies. 
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Abstrakt: 

Dynamika tvorby akademického poznania vo viacjazyčnom svete: chronotypy 

produkcie 

  

Práca s "históriou textu" a "trajektóriou textu" predstavuje epistemologický odklon od 

historicky statických prístupov k skúmaniu akademického písania určeného na publikovanie. 

Je však potrebné ďalej rozvíjať dynamické prístupy k profesionálnej produkcii akademických 

textov spôsobom, ktorý je pevne zakotvený v žitej praxi vedcov. Príspevok poskytuje stručný 

prehľad práce s "históriou textu" a "trajektóriou textu", poukazuje na ich hodnotu a niektoré 

obmedzenia a na základe heuristického prístupu ponúka obraz, ktorý zdôrazňuje význam 

chronotopu (Bachtin, 1981 [1935]; Blommaert, 2018), "zhluku textov" a multi/translingválnej 

praxe. Na základe celého radu výskumných dát týkajúcich sa dvanástich viacjazyčných 

vedcov na štyroch národných pracoviskách z longitudinálnej štúdie Professional Academic 

Writing in a Global Context - rozhovorov, pozorovaní, životopisov - príspevok predkladá tri 

kľúčové chronotopické dimenzie v dynamike tvorby textových akademických poznatkov: 

mikročas, konkrétne momenty produkcie textov; mezočasové trajektórie textov; a makročas, 

produkčné postupy v priebehu životných dráh vedcov. Príspevok spochybňuje často 

opakovanú a zaužívanú mantru, že angličtina je v súčasnosti (jediným) jazykom vedy a 

produkcie akademického poznania, a ako taký sa snaží prispieť k stratégiám “odštiepenia” 

(Mignolo, 2007) v oblasti štúdií akademického písania. 

 

Kľúčové slová: vedecké publikovanie,  chronotop, produkcia poznania, heuristická metóda, 

longitudinálny výskum 
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1. Introduction 

In studies of written academic communication there is a long tradition of focusing on texts 

which are configured as ‘finished’ or ‘complete’ (e.g., an essay, an article, a report), a key 

aim being to articulate the features of these texts (e.g., linguistic, rhetorical, and generic). 

Much work has focused on the nature of English-medium texts in the fields of applied 

linguistics and English for Academic Purposes (e.g., Hyland, 2000; Okamura, 2005; Martin 

& León Perez, 2014; Swales, 1990, 2004) because of the global status of English and its 

insertion into many educational contexts around the world. There is also a strong tradition of 

comparative language text-based studies, notably in the field of Contrastive/Intercultural 

Rhetoric, which seek to contrast rhetorical practices across languages (Connor, 2011; 

Golebiowski, 2018). Taken together, such studies constitute a considerable body of work 

providing powerful frameworks and insights into the textual nature of academic writing (for 

overviews, see Hyland & Shaw, 2015; Manchón & Matsuda, 2016). 

 Alongside this text-focused tradition, there has been a smaller, but longstanding, 

tradition of seeking to understand not only what a finished academic text looks like – how it 

can be characterised rhetorically and linguistically – but  how such a text (and specific 

features of it) comes into being and why. Such work is informed by a number of disciplinary 

areas, notably the sociology of knowledge (e.g., Latour & Woolgar, 1986) and anthropology 

of writing (e.g., Barber, 2007; Barton & Papen, 2010), and has led to the generation of a 

considerable number of contemporaneous studies, often focusing on student writers and how 

they come to learn to write academically (e.g. Ivanič, 1998; Lillis, 2001; Prior, 1998), as well 

as historical accounts of key academic genres (e.g., Bazerman, 1988; Threadgold, 1997). 

Work in the former tradition highlights the fundamentally interactive, mediated, and socially 

situated nature of all academic writing, foregrounding the significance of writers’ histories 

and identities. Work in the latter tradition illuminates not only the generation of specific texts 
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within individual writers’ histories, but the processes whereby particular genres and 

subgenres come to be established historically as institutionally acceptable/privileged forms: 

Bazerman’s (1988) work focusing on Newton’s re-writings of his experiments on optics, for 

example, makes visible key features of rhetoric and argumentation which remain strongly 

conventionalised across all disciplinary areas (Lillis & Turner, 2001).  

Attention to processes of text production and how these impact on what becomes 

evaluated as a ‘finished’ text – that is, legitimised entextualised knowledge (for 

entextualisation, see Maybin, 2017) – has grown significantly in the past 10 years in studies 

of scholars’ academic writing for publication around the world. Early work in this vein 

includes Rymer’s (1988) exploration of U.S.-based senior scientists’ writing of journal 

articles and Flowerdew’s (2000) tracking of the writing for publication experiences of a 

junior Hong Kong scholar. The value of tracking such processes was underlined by Lillis and 

Curry (2010) in their use of ‘text history’ (2010, p. 4) in a longitudinal study of 50 scholars 

from four national contexts (Hungary, Slovakia, Spain, and Portugal), with ‘text history’ 

being used as ‘a key unit of data collection and analysis—[for] exploring the trajectories of 

texts towards publication’. The notions of history and trajectory have been taken up in a 

number of empirical studies, for example, Mur Dueňas’s (2012) study of Spanish researchers 

in the field of finance and Salö’s (2015) study of Swedish researchers in the fields of 

computer science and physics (see also articles by Shaw and Smirnova, this issue). Such 

work helps make visible the highly consequential but usually occluded practices 

underpinning the production, evaluation, and uptake of English-medium academic texts, 

practices underpinning what Swales (1995, p. 125) calls the seemingly ‘rigid surface of the 

[apparently monolingual] RA [research article] discourse’ (our additions). 

The conceptual tools text history and text trajectory have demonstrated their 

methodological value in shifting the emphasis away from solely the finished text and making 
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visible complex practices of production and evaluation. Whilst they are often used 

interchangeably to signal methodological attention to the contexts in and from which texts 

emerge, the notion of history underlines the importance of paying attention to specific 

moments of production and entextualisation (who was involved, when, why, how), whereas 

trajectory indexes the importance of focusing on directionalities of entextualisation across 

time and space (how texts change as they move through institutions and evaluation regimes, 

most obviously in the course of  submission for publication in a range of national and 

transnational contexts). However, the main utilisation of these tools to date also signals some 

significant intellectual dangers in attempts to understand and represent academic knowledge 

making in contemporary academia. 

• Much of the work to date has focused on English-medium academic writing for 

publication, tracking how multilingual scholars generate English-medium texts. This 

focus is driven by an imperative to understand the impact of the dominant position of 

English in global systems of evaluation on scholarly publication. However, in making 

visible the trajectories of English-medium texts toward publication, even where the 

multilingual context in which such writing takes place is signalled (e.g., Lillis & 

Curry, 2010), there is a danger that publication trajectories in languages other than 

English have been/are being obscured (but see Salö, 2015; Smirnova, this issue). 

• Researchers’ orientation has tended to be monolingual rather than 

multi/translingual, masking the considerable use of languages and mixing of 

languages involved in the practices of writing for publication, whether producing 

monolingual texts in English, and/or in other languages. Whilst some research refers 

to the use of multiple languages in the research and publication process, 

foregrounding the different communities scholars write for (e.g. Curry & Lillis, 2004; 

Petersen & Shaw, 2002), such work is usually based on interview data (e.g., Kuteeva 
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et al., 2020), rarely including empirical examples of written multi/translingual 

practices. Yet multi/translingual textual practice typically underpins the primary 

knowledge being generated (e.g., data collected), the processes of production and the 

outputs being generated. 

• The notion of trajectory usefully foregrounds the fact that ‘texts’ are not entextualised 

in just one, but rather, many moments in time, involving multiple participants, with 

shifts in meaning and epistemological-ideological value as they ‘travel’ (Blommaert, 

2005). However, the emphasis to date has tended to be on ‘prescribed trajectories’ 

that is, the specific textual routes designed into institutional practices (Lillis, 2017), in 

particular the presumed straightforward linear route through production and 

evaluation practices of the academic journal article (e.g., drafting, submission, review, 

acceptance/rejection). Whilst important, this research emphasis on linear trajectories 

belies the more multidirectional – in terms of linguistic medium, genres, target 

audiences, and scholars’ practices over time – nature of academic text and knowledge 

production.  

The key aim of this paper is to draw on a specific dataset from the longitudinal 

Professional Academic Writing in a Global Context (PAW) study to offer a heuristic which 

includes the notion of text history and text trajectory (TH and TT, henceforward) and adds 

another notion, ‘text cluster’ (TC), to enable a more robust account of academic text- 

knowledge making, making visible multi/translingual practices as everyday academic labour. 

In so doing, the paper seeks to challenge the widely repeated and taken-for-granted claim that 

English is currently the (only) language of science and to thus make a small contribution to 

‘delinking’ (Mignolo, 2007) strategies, as emphasised in decolonial theory. 

 

The key questions this paper seeks to explore are: 
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• How can a heuristic using the notions of TH and TT be enhanced to enable a robust 

account of everyday academic textual knowledge making?  

• Drawing on the PAW study, what does the use of a such a heuristic, which we call an 

‘academic knowledge production heuristic’, illuminate about the dynamics of 

academic textual knowledge making? 

The paper begins by briefly outlining the PAW study on which this paper is based and the 

specific dataset analysed in this article. This is followed by an outline of a heuristic which 

aims to enable a more comprehensive account of academic textual knowledge making, by 

foregrounding the value of the (theoretical) notion of ‘chronotope’ and the (empirical) notion 

of ‘text cluster’. The main section draws on a range of data relating to 12 scholars from four 

national sites and one ‘text cluster’ case study from the longitudinal PAW study to make 

visible the trans/multilingual practices at the centre of academic textual knowledge making, 

foregrounding three practices: everyday multi/translingual practices in academic textual 

knowledge making, multi/translingual knowledge making across text clusters, and multiple 

language publication practices over time. The paper concludes by challenging the widely 

repeated and taken-for-granted mantra that English is the (only) language of science and 

academic knowledge production and calls for debate about the ways in which 

multi/translingual practices can be harnessed for academic knowledge production and 

exchange.i 

 

2. The PAW study  

This paper draws on a longitudinal project, Professional Academic Writing in a Global 

Context, which since 2001 has explored the experiences of 50 multilingual scholars in four 

national contexts (Hungary, Slovakia, Spain, Portugal) working in the fields of psychology 

and education, focusing primarily on their English-medium writing. The methodology 
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involves a longitudinal ‘text-ethnographic’ approach that traces the production of scholars' 

texts through multiple drafts, against a backdrop of rich ethnographic data, including 

observation field notes, multiple interviews conducted with scholars about the production of 

specific texts, as well as documentary data at institutional, national and international levels 

(for methodological details, see Lillis, 2008; Lillis & Curry, 2010; for key findings from the 

study, see Curry & Lillis, 2004, 2010, 2014; Lillis & Curry 2006, 2015, 2018). 

 

2. 1 The data used in this paper 

In line with the approach adopted for PAW more generally (Lillis & Curry, 2006, 2010) this 

paper draws on a range of data: 1) CVs, interviews, observations, and draft texts from 12 

scholars from four national sites – Hungary, Slovakia, Spain, and Portugal–across two 

disciplinary areas, psychology and education; and 2) one ‘text cluster’ case study from one 

scholar’s publication history.  The data relating to the 12 scholars included in this paper were 

selected on the basis of three key criteria: that together they include scholars who are 1) from 

the four sites; 2) from the two disciplinary areas; and 3) mid- to senior-career academics. This 

last criterion was important to enable us to chart their publication practices over a substantial 

number of years. The text cluster case study selected for inclusion was chosen on the basis of 

the richness in its own right, but also as illuminating a phenomenon common across the PAW 

dataset (Mitchell, 1983; see also Rampton et al., 2015). 

3. Dynamic approaches to academic text production: Expanding the lens  

The notions of history and trajectory are valuable for foregrounding the situated and 

contingent nature of textual academic knowledge making: They help make visible the fact 

that texts do not come into being in one moment in time or in a social vacuum but are brought 

into being through the involvement of particular agents who are discursively, ideologically, 

and sociohistorically situated. Empirically, the goal of reconstructing the histories and 
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trajectories of (what eventually become) finished, ‘complete’ texts necessarily involves 

collecting a wide range of textual and ethnographic data over extended periods of time (see 

Lillis & Curry, 2010, p. 4), and there is considerable work yet to be done tracking empirically 

the ways in which academic textual knowledge is produced. However, now is a good time to 

take stock of work to date and consider how a contextually oriented approach to academic 

knowledge production can be further developed. In this section we foreground three key 

dimensions which can enhance attempts to take account of the lived practices of scholars: 

chronotopes; text clusters; and multi/translingual practice. 

 

3. 1 Moving beyond a ‘prescribed trajectory’ lens: Working with multiple chronotopes 

of production 

The notions of TH and TT have proved valuable both for documenting empirically how texts 

are produced and evaluated, across different scalar levels, for example, departmental, 

national, transnational, ‘local’ and ‘global, and in contributing to a language of description 

and analysis for articulating practices surrounding academic text-knowledge production and 

evaluation, such as language/literacy/academic brokers (Lillis & Curry, 2006), academic 

research networks (Curry & Lillis, 2010), scales (after Blommaert, 2006; Lillis & Curry, 

2010) and evaluation regimes (Lillis, 2018). 

However, in making visible textual academic knowledge making, the emphasis to 

date has been placed on what can be described as one key ‘prescribed trajectory’ (Lillis, 

2017) that is, the most visible and ‘familiar’ of institutional academic publishing practices, 

the trajectory associated with the (predominantly English-medium) academic journal article. 

There is a recognisable prescribed trajectory of research articles, involving drafting-

submission-review-acceptance/rejection-further submission-review-acceptance/rejection, 

with key participants typically involved at different points along the trajectory, for example, 
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authors, reviewers, editors (but see Shashok, 2009, for participants who are often 

unacknowledged, such as friends and/or authors’ editors). PAW-based publications have 

attempted to make visible the specific ways in which this trajectory is enacted, focusing, for 

example, on the role and impact of key brokers, their impact on changes made to texts, the 

importance of networks in producing academic texts, and the ways in which such practices 

are ideologically inflected (e.g., specific ideologies about what counts as ‘new’ and/or 

‘internationally relevant ‘knowledge, and what counts as acceptable ‘standard English’; see 

Lillis & Curry, 2015). 

Whilst there is still much to explore in relation to how this specific trajectory is 

enacted in the production of English-medium texts, there is also a need to consider other 

trajectories and relationships in relation to language(s), texts, and to scholars’ practices over 

time. Bakhtin’s (1935/1981) notion of ‘chronotope’ to articulate the significance of timespace 

configurations for academic text making is useful in this respect, foregrounding the social 

significance of timespace relations in any acts of meaning making. Morson and Emerson 

(1990) usefully summarise the value of Bakhtin’s articulation of chronotope:  

Bakhtin’s crucial point is that time and space vary in qualities; different social 

activities and representations of those activities presume different kinds of time and 

space. Time and space are therefore not just ‘mathematical abstractions’ but also 

categories through which human beings perceive and structure the world in which 

they live and act, and therefore they are an integral way of understanding experience, 

and aground for visualizing and representing human life. (p.375) 

Bakhtin’s work on chronotope has been taken up by scholars pursuing situated studies 

of language and literacy, most obviously of student and education-based writing (e.g., 

Bloome & Katz, 1997; Prior, 1998) and to a lesser extent of work-based and professional 

writing (e.g., Lillis et al., 2020; Schryer, 2002).ii Blommaert (2018) has argued for the 
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importance of chronotope in bringing dimensions of timespace into contextualised 

understandings studies of language more generally. 

The notion of chronotope is useful as a way of drawing attention to timespace 

relations in understanding practices of academic writing for publication. As discussed above, 

the main chronotopic dimension to be studied in TT and TH to date has been that of one key 

‘prescribed trajectory’, that of the English medium journal article as it moves through one 

assumed trajectory in linear time (e.g., time spent on drafting, through to date of submission, 

through to date of response); and in space, most obviously moving from one location (e.g., 

personal-professional,  institutional, geolinguistic) through other locations (e.g., the 

geolinguistic spaces of particular publishing houses, editors, reviewers) to a particular textual 

location (i.e., a particular journal marked by space descriptors such as 'national', 

'international'). 

However, other chronotopes of production are important to explore. Furthermore, 

analytically  it may be useful to think of chronotopic dimensions to text production at micro, 

meso, and macro levels: for example, by paying attention to immediate or micro time (e.g., 

focusing on specific moments of text production, or specific bits of text), to meso time (e.g., 

over the whole trajectory of one journal article or to multiple outputs within a similar 

timespace) and to macro time (e.g., production practices over a scholar’s life trajectory). 

What a longitudinal study such as PAW enables is attention to academic textual knowledge 

making across a range of distinct chronotopic dimensions, as illustrated in Section 4. 

3. 2 Text cluster 

We developed the use of TH and TT in order to explore the ways in which (predominantly) 

English-medium academic articles were produced toward publication (Lillis & Curry, 2006, 

2010). More recently, we have been working with the notion of text cluster to make visible a 

different kind of directionality and relationship, that is to refer to a number of texts that are 
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related in content, most obviously because they draw on the same research study and often 

(although not always) are produced within a similar time period. Whilst text trajectory and 

history foreground the production of what eventually becomes one published text, text cluster 

(TC) offers a way of exploring the relationship between texts which ultimately have different 

publication outlets, often in different languages with different arguments and audiences. The 

notion of TC proves useful in tracking relationships between texts, in identifying key 

production moments in an academic life, and in foregrounding the multi/translingual realities 

in which many scholars work, as is illustrated in Section 4.iii 

3.3 Multi/translingual practice  

The notion of ‘multilingual’ to refer to the use of more than one language, or to speakers who 

use more than one language, has a long-established history within applied linguistics and 

studies of language (Martin-Jones et al., 2012). An underpinning premise in much 

multilingual research historically has been that languages are identifiably discrete systems, 

with researchers’ analysis typically framing peoples’ language(s) use in terms of separate 

systems. In contrast, notions which problematise this framing of languages as discrete 

systems have only more recently come into wider usage: notably, the Welsh trawsieithu 

(Williams, 1994) used to refer to the pedagogically directed mixing of Welsh and English in 

school classrooms; translanguaging by García used to refer to “the act performed by 

bilinguals of accessing different linguistic features of various modes of what are described as 

autonomous languages, in order to maximize communicative potential” (2009, p.  140); the 

notion of translingualism in writing studies, used alongside metaphors such as ‘shuttling’ 

(Canagarajah, 2006) to signal the ways in which writers move between discourses, languages, 

and communities; and ‘codemeshing’ to signal the mixing of standard language varieties 

alongside vernacular and multiple languages in written texts (Canagarajah, 2013; Young, 

2004). Blommaert introduced the term ‘heterography’ to characterise such mixing in written 
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texts which involves ‘the deployment of literacy techniques and instruments in ways that do 

not respond to institutional orthographic norms’ (2010, p. 87). 

Much is debated about the precise meanings of translanguaging and translingual, with 

some authors arguing for the importance of distinguishing clearly between such termsiv. 

However, for the purposes of this paper, we make no such distinction and rather wish to 

emphasise three key points characterising work in translingualism/translanguaging in general, 

which are of direct relevance to academic text production: empirical – mixing is an everyday 

practice by people accustomed to using more than one linguistic resource (conventionally 

defined as a discrete languages or varieties); theoretical – linguistic resources which 

constitute an individual’s repertoire should not be treated as separate systems but as a 

resource drawn on dynamically as part of situated practice; ideological – whereas the mixing 

of designated varieties and language, particularly in written academic texts, has been and 

continues to be viewed negatively, the notion of translanguaging/translingualism emphasises 

the value of drawing on multiple resources in and for meaning making. The recognition and 

legitimation of translanguaging practices has become particularly central to debates in 

education and pedagogy (e.g., Garcia & Wei, 2014) particularly from decolonial perspectives 

(e.g., Prinsloo, 2019). 

In this paper the notions of both multilingual and translingual are considered useful in 

capturing key aspects of the realities of the routine practices of scholars in many parts of the 

world: multilingual is used to refer to the practice of producing publications in multiple single 

languages (the mixing of conventionally standardised languages remains uncommon in 

published academic texts, but see Gentil, 2019; Lillis, 2021), and 

translingual/translanguaging is used to refer to the use of the range of linguistic resources in 

the processes of the production of single-language texts (see Canagarajah, 2011, for research 

focusing on the translingual drafting practices of graduate writers). 
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3. 4. A multi/translingual heuristic for exploring chronotopes of academic textual 

knowledge making 

Figure 1 provides a heuristic for exploring key dimensions to academic knowledge 

production which includes TH, TT, and TC as ways of capturing chronotopic traces of the 

dynamics of production. It starts from the premise that all knowledge making is socially 

situated and therefore there is a need to develop research questions and tools which make 

visible this socially situated dimension. It emphasises the importance of asking apparently 

naïve research questions in order to avoid basing understandings on researchers’ 

presuppositions (Lillis, 2008, p. 372): This is particularly important when exploring a context 

that is familiar to the researcher – critically examining familiar practices and making these 

‘strange’ (Agar, 1996) throws up new understandings and insights. At the same time, the 

heuristic signals that analysis and understanding always involve the building of a robust 

language of description (Maybin, 2017, p. 417). It takes as a given that most scholars in the 

world today are using multiple languages in their practices of academic text production and 

that there are multiple chronotopic dimensions to such practices which notions such as TH, 

TT, and TC can help make visible. 

INSERT FIGURE 1 HERE 

Figure 1  

Academic production heuristic: A research tool for making visible key dimensions to 

academic textual knowledge making 
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In the rest of this paper we use the heuristic to make visible key aspects of the dynamics of 

trans/multilingual knowledge-making practices. 

 

4. Chronotopes of multi/translingual textual knowledge making 

Scholars engage in textual academic knowledge making through several languages on a 

routine basis. All 50 scholars who participated in the PAW project have produced academic 

texts in multiple languages and used multiple languages in the processes around the 

production of such texts. In this section we focus on traces of these practices using a range of 

data sources (Section 2) and the heuristic (Figure 1, Section 3) to explore different 

chronotopic dimensions of multi/translingual practices: micro, focusing on specific instances 

or moments of text production; meso, focusing on a text cluster constituted by three 

interrelated texts; and macro, focusing on 12 scholars’ production practices over substantial 

time periods. 

4.1 Scholars’ multi/translingual knowledge text making practices: Micro lens  

Academic
textual 

knowledge 
making

Multi/translingual 
practice

Chronotopes of 
production

e.g. text history, text 
trajectory, text 

cluster, 
micro,meso,macro

time

Language of 
description and 

analysis

e.g. discourse, 
networks, brokers, 
scales, evaluation 

regimes

Key empirical 
questions

e.g. what is written, 
by who, how, where, 

when, why
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4. 1. 1 Working with primary data 

Most obviously, much of the research data generated by scholars is in one language whilst 

their research and writing involves the use of several languages. The strategy common across 

scholars’ practices is to translate only those extracts that are to be used in a publication into 

the language of that target publication. In the drafting of papers, however, mixing of 

languages is common, as illustrated in Example 1, which shows how two extracts from 

primary data, originally generated in Slovak, are included in Slovak and English in a draft 

‘English-medium’ textv (Note: We have taken a conscious decision not to include translations 

into English in the main textvi).  

 Example 1 Text extracts Slovak/English 

 would be thinking in a different way [Participant 1] 

Mám taký pocit, že skôr muži sú takí priami, takí jednoznační... vedia presne čo 

chcú... Mne sa skôr páči to iné. Také, že neviem presne čo chcem. [Participant 2]vii 

The languages of primary data are usually made invisible in published English-medium texts, 

with only rare mentions of “translated from XXX.” The scholars’ orientation is one of 

multilingualism, that is of producing versions of the data for outputs in several distinct 

languages. Producing different linguistic versions of primary data is often emphasised as a 

challenge, both in terms of generating translations which adequately capture participants’ 

expression and the time essential for carrying out such translations. 

 Example 2 Interview extract 

 of course the subjects and the therapist record their feelings in Hungarian.  

And it is very important the way they express themselves and when I quote these 

experiences [they] are quite difficult to translate into English, to have the same 

atmosphere or same melody or whatever. -- I don’t know if a reader in English would 

have the same associations or whatever as in the same case  in Hungarian.  
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The only example in the PAW dataset of data in the original linguistic medium being 

included in an English-medium text is where language/expression itself is presented as part of 

the analysis, as in the following extract from a text focusing on storytelling. 

Example 3 Text extract Spanish/English 

José the puppeteer moves in front of the stage and says: “Y colorín colorado esta 

historia ha terminado. Y si les ha gustado voy a pedir una colaboración para el 

teatro” ‘Little color red this story is finished. And if you liked it I am going to ask for 

a donation for the theatre’. (Colorín colorado ... ‘Little color red’ is a traditional 

Spanish story closing). (Italics in original) 

 

4. 1. 2 Entextualising knowledge  

Whilst a multilingual orientation is evident in terms of scholars’ ultimate text-production 

goals, the use of translanguaging as a resource for generating textual academic knowledge is 

evident in the drafting of papers. This occurs at intersentential level as in Example 4: 

 Example 4 Text extract Spanish/English 

… a basic definition of types that allows us to organise the most relevant factors that 

appeared in the interviews. Las identidades profesionales se desarrollan en la realidad 

como intersección --- We will now outline --- 

And intrasentential, as in Examples 5, 6 and 7. 

 Example 5 Text extract Spanish/English 

 Authors and ilustradores are frequently invited, as well as amateur storytellers  

 Example 6 Text extract Spanish/English 

 Results of this research provienen del analisis de un questionannaire, that it 

 indaga about the next points: labour trayectoria initial and continuous formation---viii 

 Example 7 Text extract Slovak/English 
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Example categories with less than five respondents in each of the three countries we 

ommitted due to their low výpovednú value  

Example 8 illustrates what might be described as parasentential mixing where the co-author 

offers a gloss on the text: 

 Example 8 Text extract Hungarian/English  

The patient might soon becomes a kind of „appendix” to additional (sometimes rather 

annoying) parameter beside the really important data: the blood test results, flow and 

pressure curves, blood gas and haemodynamic values, etc.  áramlási görbék, 

vérgázleletek, röntgenképek és haemodynamikai paraméterek dzsungelében.  

In one TH of a paper being produced for English publication, written Slovak is interspersed 

with English at intra/inter and parasentential levels in the first four of 13 drafts of an 

‘English-medium’ paper. 

4. 1. 3 Interactions in entextualising knowledge  

Translanguaging is a routine practice in oral discussions between scholars around the 

entextualisation of knowledge, with specific wordings often the centre of attention as scholars 

move between (usually) two languages. 

 Example 9 Extract from researcher observation- Slovak/English 

Geza and Sofia are reading an English-medium draft on screen and discussing in 

Slovak word meanings in a particular paragraph. They discuss in Slovak, considering 

the English words, ‘fragile’, ‘vulnerable’ as possible wordings for the text. They 

consider them slowly, turning over the possible  meanings and connotations of 

each. 

Routine shuttling between languages also occurs without wordings from separate systems 

being the focus, but rather simply part of the process of generating knowledge.  

 Example 10 Extract from researcher observation - Spanish/English 
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The phone rings and Fidel talks in Spanish with Andrea about a proposal that will 

eventually be versioned in English. Fidel listens and responds in Spanish on the phone 

as he writes at his computer in English and Africa similarly writes in English at hers. 

Such academic knowledge-making is often embedded in domestic routines involving 

routinised multi/translingual practices, as illustrated in Example 11. 

 Example 11 Extract from researcher observation - Hungarian/English  

It’s 10 pm and getting close to the quiet time when Kristza sits to think and write. She 

reads and answers emails in Hungarian, whilst opening drafts of papers that will be 

eventually versioned in English. Her two young children move in and out of their 

bedrooms at different stages of getting ready for bed, talking softly to Kristza in 

Hungarian with some words in English. There’s lots of laughter.   

Traces of this routine mixing of languages to generate written knowledge can be found in 

written comments in drafts, as illustrated in Example 12. 

 Example 12 Text extract Portuguese/English  

 Our approach may contribute to a better knowledge regarding the effects 

 Comment insert: Não sei se percebi bem a ideia 

Comments include asking for clarification or querying the content, as in Example 13, and/or 

for developing the content in some way, as in Examples 14 and 15. 

 Example 13 Text extract Slovak/English 

 The following paper focuses on a particular instance of this mobile minority – 

 young adults commuting on regular basis between [location] and [location]. 

Comment insert: Tu by podľa mňa mohlo byť dobré načrtnúť, že aj keď sú to 

diametrálne odlišné kultúry – jazykovo, hodnotovo, ekonomicky, atď. Preto je tá 

otázka identity zaujímavá. Nie je to ako keď niekto býva kdesi vo valónsku 

a dochádza za prácou do francúzskeho mesta.  
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 Example 14 Text extract Hungarian/English 

Although these differences are statistically significant because of large sample sizes, 

they usually only represent small effects. According to [name] review and her gender 

similarities hypothesis [year] within-gender variability is typically much larger than 

between-gender variability. 

Comment insert: Akár egy nagyon egyszerű példával az életből (lehet, hogy 2 város 

bevétele statisztikailag szignifikáns, de a kbég olyan kicsi, hogy az igazából a 

gyakorlatban nem jelentős) 

 Example 15 Text extract Portuguese/English 

 The two varieties of [XXX] 

 Comment insert: É só uma variedade ou 2 

Some comments focus on structuring the ideas presented as in Example 16, and some in 

refining the content, as in Examples 17 and 18. 

 Example 16 Text extract Hungarian/English 

 The decreased cortisol levels of both parties also reflect decreased stress  level.  

 Comment insert: ide átvenni a bevezetőből azt, hogy a calm and connection  

 Example 17 Text extract Portuguese/English 

 [Diagrams with text in English] 

Comment in text: os gráficos precisam de letras para identificar os grupos diferentes 

 Example 18 Text extract Spanish/English  

 These settings differ on the way they are organised.  

 Comment in text: ¿Incluir aquí la descripción del distrito de XXX? 

Whilst most of the mixing of languages identified in the PAW dataset involves two 

languages), there were examples where three were involved, as illustrated in the Portuguese 

and Spanish comments on an English medium draft in Example 19. 
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 Example 19 Text extract Spanish/Portuguese/English  

-- we used several problems solving tasks to have access to the representation— 

 Comment in text: NOVO 12 AGOSTO (sem correcçăo “materna”). 

PONEMOS AQUI LA DESCRIPCIÓN, CON EJEMPLOS TAL COMO APARECE EN 

LA PAG 4 DEL ORIGINAL???? 

Shuttling between languages is a routine practice in generating knowledge, from the 

generation of primary data through to the drafting of what ultimately become monolingual 

academic texts. The focus in the following two sections is on the multiple monolingual texts: 

firstly, at meso time level, considering one text cluster; secondly, at macro time level 

focusing on scholars’ languages of publication over extended periods of time. 

 

4. 2 Scholars’ multi/translingual knowledge making across text clusters: Meso lens 

This text cluster case study centres on three papers written within a two-year period by a 

Hungarian psychologist with colleagues. It is one of several highly productive moments in 

Kristza’s research writing trajectory which has involved some 563 publications over a 20-

year period (see Figure 3a in Section 4; see Table 2 for brief profile). 

The three papers are based on the same research project which involved trialling 

particular therapeutic practices with individuals in an intensive care unit, underpinned by 

ongoing experimental work with colleagues on key aspects of the therapy. The specific 

research discussed in this TC was carried out in collaboration with health professionals – a 

medical doctor who also engages in academic research, a nurse, and the head of the medical 

department. The research led to the drafting of three papers, with different combinations of 

the co-authors, presentations at three conferences (C in Figure 2) and the production of a 

handbook (HB in Figure 2) aimed at health professionals. Each of the scholarly outputs has 

their own specific history and trajectory, involving specific authors, literacy brokers 
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(colleagues, journal reviewers, and editors), and specific changes made to the texts in the 

course of production and evaluation. However, here we wish to foreground the 

interrelationship between the texts using the notion of text cluster. Figure 2 uses the visual 

metaphor of gears to signal this interrelationship. The larger circle signals the particular paper 

the scholars may be working on at a particular moment in time. 

INSERT FIGURE 2 

Figure 2 

Text cluster 

 

The academic papers in this particular cluster involve two languages, Hungarian and English, 

and (minimally) three key discourses – academic (involving research and theory), medical 

(relating to health and clinical practice), and vernacular (involving spoken exchanges 

between patients and researchers/clinicians). Our analysis evidences key discoursal and 

rhetorical differences between the three papers, as summarised in Table 1.  

INSERT TABLE 1 HERE 

Table 1 

Three papers in one text cluster: key rhetorical and discoursal features 
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Key aspects Paper 1  Paper 2  Paper 3  

Authors Four: 

Medical-

academic 

colleague (first 

author) 

Kristza 

(second) 

Nurse (third) 

Head of 

medical 

department 

(Fourth) 

Two: 

Medical-

academic 

colleague (first 

author) 

Kristza 

 

Two: 

Kristza (first 

author) 

Medical-

academic 

colleague 

Language in which published Hungarian English English 

Academic status of journals 

within field  

Prestigious 

journal based in 

Hungary  

Prestigious 

journal based in 

Sweden  

Prestigious 

journal based in 

Germany 

Title wording Non-specialist 

discourse 

Specialist 

discourse  

Specialist and 

non-specialist 

discourse 

Data used in the texts 4 case studies 4 case studies 4 case studies 

How focus of study contextualised Within 

increasing use 

of high tech 

equipment  

Within studies 

of clinical 

practice aimed 

Within studies of 

communication 

as dimension to 

therapy 
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at supporting 

patients 

How study located within existing 

literature 

Moderate 

referencing to 

existing work. 

Total 22 

references: 20 

English- 

medium; 2 

Hungarian- 

medium 

Moderate 

referencing to 

existing work. 

Total 22 

references: 20 

English- 

medium; 1 

German- 

medium; 1 

Hungarian- 

medium  

Extensive 

referencing to 

existing work. 

Total: 62 

references; 60 

English-medium; 

2 German- 

medium 

Warrants for the value of the 

study/gap (Swales, 1990) 

Need for 

holistic 

approach to 

patient care 

Challenges 

faced by 

medical 

practitioners 

The poor 

experiences of 

patients 

Epistemological status attached 

to ‘case study’ 

Value of case 

study 

emphasised 

Not discussed Not discussed 
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Key emphasis in 

analysis/interpretation/argument   

The importance 

of recognising 

the patient as an 

active rather 

than passive 

recipient of 

medical 

treatment 

The challenges 

faced by 

medical 

practitioners in 

reducing 

negative 

experiences 

The experience of 

patients and the 

value of the 

therapy in 

improving their 

situation 

 

These texts are closely interrelated, emerging as they do from one study. The primary data is 

in Hungarian; the final versions of the papers produced are in two single languages; the 

processes around the production of the monolingual texts involve language mixing at micro 

level, as illustrated in Section 4.1. 

However, there are also significant differences between the three published texts, as 

Table 1 indicates, reflecting Kristza’s longstanding commitment to engaging with academic 

fields as well as with applied contexts (in this case, health and medical contexts), a key 

attraction for Kristza in choosing her specialism some 35 years ago:  

This area is something which was very good for me because it is so broad a field that 

you can use it with a doctor and see patients or you can be absolutely theoretical. 

(Interview) 

INSERT TABLE 2 

Table 2 Brief profile of Kristza 

Kriszta has worked in state university in an established psychology department for over 30 

years where Hungarian- and English-medium courses are taught. Her principal everyday 

language of communication is Hungarian, used at home and at work, and she routinely uses 
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English (for reading, communicating with academic colleagues and writing, as well as 

some teaching) as well as an increasing use of Spanish, prompted by her involvement with 

networks of Spanish and Mexican scholars. Her specialist area is in an experimental 

paradigm which has a longstanding tradition in Hungary and she routinely works on 

research and theorising relating to the research with academic colleagues, as well as 

carrying out applied research and writing with health professionals. 

  

This particular text cluster reflects Kristza’s commitment to bridging ‘the gap between 

clinicians and scientists’ (Interview) and it is important to note that the published texts do not 

map on to any straightforward dichotomies, such as ‘local/global’, or ‘academic and applied’: 

All three journals are theoretically oriented as well as oriented to medical and health fields. 

The Hungarian-medium text is published in a highly respected, longstanding Hungarian 

journal which has an explicit commitment to sustaining Hungarian-medium medical research 

‘to train the large majority of doctors’ (journal website). The English-medium texts are 

published in prestigious journals based in Sweden and Germany.  

Analysis of the three texts in this cluster illustrates how different versions of papers 

across languages make different epistemological-rhetorical contributions and should not be 

viewed as ‘straightforward’ translated (or ‘equivalent’) versions of the same paper. The 

cluster reflects Kristza’s commitments to communicating with scholars across academic-

theoretical and academic-applied contexts through different linguistic media. 

4. 3 Scholars publishing multilingually over time: macro lens   

From interviews, observations, and curriculum vitae/publishing activity records, analysis 

shows all 50 scholars who took part in the PAW project have produced scholarly outputs in 

multiple languages. The languages used are: a) the national or official languages of the 

contexts where they are based–Slovak, Hungarian, Portuguese, Spanish, and Catalan; b) 
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English; and c) additional languages adopted by individual scholars, that is, French, Italian, 

German, Chinese, and Spanish. The reasons for a scholar’s use of English have been well 

documented, in particular, the impact of evaluation regimes which privilege English (Lillis & 

Curry, 2010, 2015). The use of additional languages relates to specific research networks of 

scholars’ disciplinary interests, for example, the use of Italian by a Slovak scholar who 

formed strong links with a group of Italian scholars working in her specific area and Spanish 

by a Hungarian scholar Kristzain order to work with Spanish and Mexican scholars in her 

area of interest. Scholars approached their engagement with additional languages (e.g., 

through formal and informal language learning, use of translation tools) as an obvious thing 

to do in order to engage with scholars working in different contexts.  

In this section, we provide an overview of publication trajectories over time, focusing 

on 12 scholars from the PAW project, three from each of the four national sites, seven from 

psychology, five from education, over career periods ranging between 18 and 34 years. Given 

our aim to make visible the linguistic media of all scholarly production over a substantial 

period of a scholar’s trajectory, we have been inclusive in our counting of outputs: Rather 

than focusing only on those considered to be most prestigious within evaluations systems— 

books, academic articles, book chapters (Lillis & Curry, 2010), we have included outputs 

such as conference proceedings and handbooks (aimed at practitioners such as education and 

health professionals) and single- and co-authored outputs. The number of years varies 

according to the periods during which scholars have been doing research and publishing, and 

each graph is plotted against the number of outputs specific to each scholar: The aim is not to 

compare the numbers of outputs across scholars but to consider patterns of publications, 

foregrounding linguistic media. 

INSEERT FIGURE 3 
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Figure 3 Histories, trajectories and clusters of scholars’ outputs over time: languages 

used 
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From the raw figures of each scholar’s publications over periods ranging from 18 to 34 years, 

it’s clear that scholars are producing texts in multiple single languages, mainly a national 

language and English, with some scholars additionally publishing in German, Catalan, 

Spanish, Chinese, French, and Dutch.  

In terms of trajectories, the overarching picture is that whilst English is a key part of a 

publication practices, national languages continue to be at the core, with most patterns 

indicating trajectories of multiple language publications over time, rather than a decrease in 

the use of a national lanaguge. The one graph which signals both a greater number of 

publications in English over time as well as a trajectory towards English-medium 

publications, B, involves a scholar who routinely collaborates and co-authors with North 

American scholars. In contrast, E illustrates a trajectory where a scholar is moving away from 

English over an extended period of time toward publishing only in the (main) national 

language. 

The graphs also evidence the clustering of texts during particular periods of time: 

Clear indications of text clusters are visible in A during 2002-2003, B during 2008-2009, and 

G during 2000-2002. The clustering of production at particular moments/periods is not 

surprising given that research writing tends to occur in cycles, but the graphs usefully and 

clearly underline texts clustering across linguistic media. The graphs also illustrate periods 

when scholars have not published for a variety of reasons, ranging from taking on 

administrative positions, to finishing a doctorate, to having children, to caring for their own 

or family members’ health (see Lillis & Curry, 2018). 

5. Discussion  

The first question we set out to explore in this paper was: 

• How can a heuristic using the notions of TH and TT be further enhanced to enable a 

robust account of everyday academic textual knowledge making?  



35 
 

The paper underlines the value of TH and TT in developing a more dynamic approach to the 

study of academic writing for publication and argues for the need to build a heuristic which 

includes but extends beyond these notions. Thus in the ‘academic production heuristic’ 

(Figure 1), an additional notion is included, TC, and all three are framed within the broader 

notion of chronotopes of production. 

The theoretical notion of chronotope helps to foreground the need to move beyond 

familiar ‘prescribed trajectories’ and the notion of text cluster is offered as one way of 

opening up the need to explore a wider range of textual relationships. For the purposes of the 

focus of this paper, we have used chronotope in two key ways: 

1) To document multiple actual (materially observable) configurations of timespaces 

enacted in the production of textual knowledge; 

2)  As a lens that researchers can use to make visible multiple chronotypes of textual 

practice. 

Foregrounding chronotopes of production is one part of the four-part heuristic framing this 

analysis: the others are 2) the need to sustain basic or ‘naïve’ empirical research questioning, 

at the same time as 3) developing a theoretically informed language of description. The 

fourth part to the heuristic is multi/translingualism, underlining the need to frame textual 

knowledge making globally as routinely embedded in trans/multilingual practices, which 

often tend to be made invisible in many contemporary studies of academic writing for 

publication, where the primary focus is the use of English (albeit for legitimate reasons given 

its position within evaluation regimes, Lillis & Curry, 2010). 

 

 The second question we set out to explore was: 
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• Drawing on the PAW study, what does the use of a such a heuristic, which we call an 

‘academic knowledge production heuristic’, illuminate about the dynamics of 

academic textual knowledge making? 

The heuristic was developed from the longitudinal PAW study so it would be surprising if it 

were not useful in illuminating practices emerging in the data from that study. However, the 

relationship between heuristics and data analysis is always iterative and open, with the 

robustness of a heuristic relying on the extent to which, once developed, it makes visible 

aspects of the phenomenon being explored. The paper illustrates both the workings and the 

value of the heuristic by making visible academic production practices at what we have 

described as micro, meso, and macro levels. Translingualism is foregrounded at micro level, 

and multilingualism at meso and macro levels. Our analysis shows how translingualism is 

core to processes of research and academic text production, in contrast to multilingualism – 

the production of multiple single language texts – which is the goal in published texts. 

Overall, findings underline some important (if seemingly obvious) points which are often 

ignored: 

• Researchers use languages to communicate with each other about their research, 

including research writings. Whilst some studies have pointed to 

trans/multilingualism in oral communication around research (Holmes, 2020; Melo-

Pfeifer, 2020; Zarate et al., 2015), little research has documented such practices in the 

production of written texts by multilingual scholars.ix 

• Primary data across disciplinary fields, that is research with people in particular local 

sites, necessarily takes place in local, national languages and varieties, yet (apart from 

some language/linguistics-oriented journals) the original language(s) in which data 

collection occurs, and the challenges of frequently representing expression, are rarely 

acknowledged in monolingual (predominantly English-medium) publications;  
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• Scholars work through multiple languages to produce multiple texts in multiple single 

languages in order to engage with specific readers, communities, and imperatives. The 

paper offers further evidence of the routine mixing of languages in processes of 

production (as noted for example by Cenoz & Gorter, 2011) in contrast to the 

dominant multiple monolingual orientation to ‘final’ texts. 

The findings from the paper challenge a number of oft-repeated claims about the use of 

languages other than English for global academic/science. These include: 

• The assumption that there is a uni-directional trajectory towards English, away from 

the use of national languages, particularly amongst younger scholars. What this 

analysis shows is that over decades, the mid-career to senior scholars in our study 

continue to use national languages alongside English, particularly those scholars who 

remain grounded in their local contexts during their careers. 

• The assumption that ‘smaller’ (or ‘small area’) languages (Filipovič & Vučo, 2013), 

such as Hungarian and Slovak, are being replaced by English in academic practice. 

Whilst precise patterns are disputed 

(http://www.unesco.org/new/en/culture/themes/endangered-languages/atlas-of-

languages-in-danger), what we see is the continued use of all of participants’ 

languages, not least because of the ways in which knowledge-making is embedded 

within everyday research practices, as well as the imperatives of sharing and 

developing knowledges that are useful/usable in the contexts in which research has 

taken place (see Harbord [2018]; see also the use of ‘indigenous’ languages by 

researchers working in communities such as the Sámi in the Artic Circle [Thingnes, 

2020]; and in Oceania [Koller & Thompson, 2021], expressly to sustain languages 

and cultural practices). 

http://www.unesco.org/new/en/culture/themes/endangered-languages/atlas-of-languages-in-danger
http://www.unesco.org/new/en/culture/themes/endangered-languages/atlas-of-languages-in-danger
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• The focus on chronotopes furthermore raises questions about the ways in which 

institutional evaluation regimes are influencing scholars’ construction and enactment 

of time, most obviously impacting on decisions made about developing multilingual 

text clusters rather than working on unrelated publications in one (dominant) 

language, English. 

Gentil (2011) argues that there is a lack of research exploring the use of multiple 

languages in most research contexts, such as universities and workplaces, and that the 

overarching orientation towards academic writing tends to be monolingualist (usually through 

the lens of English).  By illustrating the multi/translingual practices strongly evident in the 

PAW study – even though the research study was primarily designed to focus on scholars’ 

English-medium practices – we hope to have contributed toward shifting the lens.  

6. Conclusion 

This paper has sought to contribute to the growing interest in developing dynamic approaches 

to the study of academic writing for publication, in terms of both methodology and empirical 

findings. Methodologically the paper has offered a heuristic aimed at extending the language 

of description available for conceptualising and documenting dynamic approaches to the 

study of academic writing for publication.  

Data from the longitudinal PAW study indicate that scholars are routinely working 

both translingually and multilingually in the production of professional academic writing. By 

making multi/translingual practice visible (largely invisible in published explorations of 

academic writing in a global context) the paper aims to make a small contribution to the 

delinking called for in decolonial theory; ‘de-linking --- [is] understood as a de-colonial 

epistemic shift leading to other-universality, that is, to pluri-versality as a universal project’ 

(Mignolo, 2007, p. 453).x Delinking in the context of academic writing for publication 

involves making visible the ways in which translingualism and multilingualism underpin 
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most scholarly work worldwide and in so doing serves to challenge the mantra that English 

has become the de facto global lingua franca of academia/science. Actively acknowledging 

the broad range of semiotic and linguistic resources that are fundamental to much academic 

text and knowledge production globally is one step towards explicitly harnessing such 

resources for academic knowledge making.  
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Appendix: Translations in English of Hungarian, Slovak, Spanish, Portuguese extracts  

Ex. 1 I feel like men are more like that, so straightforward ... they know exactly what they 

want... I [think] I like rather differently. I don't know exactly what I want... 

Ex. 4 Professional identities develop in reality as an intersection 

Ex. 5 illustrators 

Ex. 6 come from the analysis of----asks---trajectory— 

Ex. 7 evidence 

Ex. 8 flow curves, blood gas finds, X-ray images and haemodynamic parameters. 

Ex. 12 I don't know if I quite understood the idea 

Ex. 13 Here, in my opinion, it might be a good idea to outline that, even if they are 

diametrically opposed cultures – linguistically, in values, economically, etc. that's why the 

question of identity is interesting. It's not like someone lives somewhere in Wallonia and 

commutes to work in a French city. 

Ex. 14 Even with a very simple example from real life (the income of two cities may be 

statistically significant, but the total is so small that it is not really significant in practice) 

Ex. 15 Is it just one variety or two  

Ex. 16: to bring from the introduction--- 

Ex. 17 The diagrams need letters to distiguish the different groups  
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Ex. 18 Include here the description of the district? 

Ex. 19 ninth August (without a ‘maternal’ correction) SHALL WE PUT THE 

DESCRIPTION HERE, WITH EXAMPLES JUST AS THEY APPEAR ON PAGE 4 OF 

THE ORIGINAL VERSION? 

i This is repeated in commercial sites, academic publications, pedagogic texts, and press releases. The fact that 

English is documented as being the most widely used language in the world across a range of spheres should not 

obscure a second important  fact—that it is typically used alongside many languages for multiple purposes For 

figures, see 

https://www.ethnologue.com/guides/ethnologue200?__cf_chl_captcha_tk__=pmd_5e578ed6a26f1249f1e0814af

ecaa9d7e0b7e60d-1628846307-0-gqNtZGzNArijcnBszQjO 
ii Bakhtin (1935/1981) developed the notion of “chronotope” to articulate the significance of timespace 

configurations in literary texts: for example, he characterizes the 19th-century Western novel as being driven by 

‘real historical time’ (events unfolding sequentially over time) which in turn is linked to specific dimensions of 

place and space, such as the particular places in which events take place involving specific types of participants 

(for overview, see Bemong et al., 2010). 
iii Our interest in this paper is not to engage in debates around ‘equivalent’ or ‘dual’ texts in multiple languages 

(see, e.g., Wen & Gao 2007), which are often framed by copyright and publishers’ governance regimes. Rather 

here we are using text cluster to make visible the phenomenon of multilingual publication practices as part of 

routine academic practices. 
iv For example, Garcia and Lin (2017) seem to have a strong preference for the term ‘translanguaging’ and for 

this term to index a grammatical as well as social phenomenon; whereas Canagarajah (e.g., 2011, 2013) seems 

to use both ‘translanguage/ing’ and ‘translingualism’ to index a particular social practice. 
v All extracts have been anonymised and/or have been checked with authors as acceptable to publish in this 

paper. 
vi The rationale for including original language use only in the main body of the article (rather than including 

translations in English) is to make clearly visible multi/translingual practices. Depending on readers’ own 

multi/translingual practices, you can decide to translate for yourselves, use an online translation resource such as 

DeepL, https://www.deepl.com/translator or read the authors’ translations in the Appendix.  
vii Extracts from texts are as in original versions. Additional notes/further anonymisation by researchers are 

indicated by [ ], deletions by ---. 
viii Discussed in Lillis and Curry (2010), p. 77. 
ix Where multilingual academic writing has been analysed, this tends to centre on the writing of students (e.g., 

Kibler, 2010; Veerappan et al., 2013). 
x Mignolo’s use of ‘delinking’ derives from Quijano’s (2000) use of ‘desprenderse’.  
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