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Abstract
In a world where digital technology evolves fast, adolescents are engaging online and
finding a world of opportunities available to them. Social media technology is a
phenomenon that has arisen from new media technology, allowing for ease of
communication globally, whereby people can create online profiles of themselves and
communicate with family, friends and followers, known or unknown. This qualitative case
study used well-being as a framework to explore the impact of social media technology use
on children in a mixed United Kingdom 11-16 secondary school. Perceptions of both
positive and negative experiences were considered, alongside ways to safeguard the wellbeing of the students, who are faced with potentially harmful issues brought about by
social media use. A total of 11 focus groups were conducted with N=35 students, between
the ages of 11 and 15 (mean age = 13.34 years). Questionnaires were obtained from N=10
parent/carers and N=13 staff. The results are conflicting at times, with the data suggesting
that use of social media can both raise and lower self-esteem. Overall, conclusions were
drawn that social media technology can both improve well-being and be detrimental to it.
Positive findings suggested ease of connection to family and friends, with the additional
benefits of sharing knowledge and being creative. Whilst negative findings suggested that
the students were: at risk of harm from people both known and unknown; developing a
fear of missing out (FOMO); distracted from sleep and schoolwork and had access to
mature content. This case study argues there is a current generational divide with
parents/carers and staff, facing challenges in monitoring the safeguarding of adolescents.
This rift has been termed by the current study as the Landline Adult v the Smartphone Child.
Whilst this term raises awareness of the issue, it also suggests that guidance is needed for
both the staff and the parent/carer body in the school community, as well as continued
‘esafety’ education for the students.
The current study may be potentially beneficial as a foundation for further research in
terms of the wider effects of social media technology and strategies of support for
students.
Keywords: safeguarding, adolescent well-being, student well-being, social media
technology (SMT), social network sites (SNS), fear of missing out (FOMO), generational
divide, esafety
ii

iii

Contents
Acknowledgements ............................................................................................................................. i
Abstract .............................................................................................................................................. ii
List of Figures ..................................................................................................................................... ix
List of Tables ....................................................................................................................................... x
Abbreviations .................................................................................................................................... xi
Glossary ............................................................................................................................................ xii
Chapter 1 – Introduction ....................................................................................................................1
1.1 – The Inspiration for the research ...........................................................................................2
1.2 – Aims and wider Context ........................................................................................................3
1.3 – A holistic view of the thesis ..................................................................................................5
Chapter 2 – Literature Review ...........................................................................................................9
2.1 – Introduction .........................................................................................................................10
2.2 – The positives of SMT use by students ................................................................................11
2.2.1 – Social communicating and connecting globally ..........................................................11
2.2.2 – Raising self-esteem.......................................................................................................12
2.2.3 – Peer-support .................................................................................................................13
2.2.4 – Learning ........................................................................................................................14
2.2.5 - Summary of positive issues in relation to SPIES framework .......................................15
2.3 – The negatives of SMT use by students ...............................................................................17
2.3.1 – Cyberbullying ................................................................................................................17
2.3.2 – Lowering self-esteem ...................................................................................................20
2.3.3 – Negative body image and self-harm ............................................................................21
2.3.4 – Sexting and sexual behaviour ......................................................................................22
2.3.5 – Grooming ......................................................................................................................23
2.3.6 – Accessing mature content ............................................................................................24
2.3.7 – Privacy...........................................................................................................................25
2.3.8 – Distraction ....................................................................................................................26
2.3.9 – Summary of negative issues in relation to SPIES framework .....................................29
2.4 – Safeguarding children online ..............................................................................................31
2.4.1 - Global strategy to safeguard children ..........................................................................31
2.4.2 - Strategies provided for UK schools to safeguard children online ...............................32
2.4.3 - The need to support parents/carers regarding online safety .....................................33
2.4.4 - Online safeguarding strategies in place at the school used in the current study .......35
2.5 – Related concepts .................................................................................................................36
2.6 – Summary and research questions arising from the literature review...............................41
Chapter 3 – Methodology ................................................................................................................43
3.1 - Introduction..........................................................................................................................44
iv

3.1.1 – The worldview ..............................................................................................................44
3.1.2 – The research approach: case study..............................................................................45
3.2 - The participants....................................................................................................................46
3.3 – The research instruments ...................................................................................................48
3.3.1 – Introduction ..................................................................................................................48
3.3.2 – The initial study – Metaplan session ...........................................................................50
3.3.3 – The main studies 1 and 2 – parents/carers and staff ..................................................52
3.3.4 – The main study 3 – focus groups .................................................................................52
3.3.5 – The validity and reliability of the research instruments used ....................................53
3.4 – Ethical considerations .........................................................................................................55
3.4.1 – Internal ethical considerations ....................................................................................55
3.4.2 – External ethical considerations....................................................................................57
3.5 – Data analysis ........................................................................................................................57
3.5.1 - Introduction...................................................................................................................57
3.5.2 - The initial study - Metaplan session.............................................................................59
3.5.3 - The initial study – findings ............................................................................................60
3.5.4 - The initial study – discussion ........................................................................................65
3.5.5 - The initial study – reflexive analysis.............................................................................69
3.5.6 – The main studies 1 and 2 – parents/carers and staff ..................................................70
3.5.7 – The main study 3 – student focus groups ....................................................................72
3.6 – Conclusion of methodology ................................................................................................75
Chapter 4 – Findings .........................................................................................................................76
4.1 – Holistic view of data collections .........................................................................................77
4.1.1 – Holistic view of positive perceptions ...........................................................................77
4.1.2 – Holistic view of negative perceptions..........................................................................79
4.1.3 – Holistic view of how to reduce and remove perceived negative issues. ...................81
4.2 - The main study 1 – parent/carer questionnaires ...............................................................82
4.2.1 – Introduction to data set ...............................................................................................82
4.2.2 – The parent/carer perceptions as to positive SMT issues ............................................83
4.2.3 – The parent/carer perceptions as to negative SMT issues ...........................................86
4.2.4 – The parent/carer response to removing negative issues ...........................................90
4.3 - The main study 2 – staff questionnaires .............................................................................94
4.3.1 – Introduction to data set ...............................................................................................94
4.3.2 – The staff perceptions as to positive SMT issues ..........................................................95
4.3.3 – The staff perceptions as to negative SMT issues ........................................................99
4.3.4 – The staff response to removing negative issues .......................................................104
4.4 - The main study 3 – student focus groups..........................................................................107
4.4.1 – Introduction to data set .............................................................................................107
v

4.4.2 – Theme: social life ........................................................................................................110
4.4.3 – Theme: personal benefit ............................................................................................111
4.4.4 – Theme: regulation ......................................................................................................113
4.4.5 - Summary of positive student responses ....................................................................115
4.4.6 – Theme: risk of harm ...................................................................................................116
4.4.7 – Theme: distraction .....................................................................................................121
4.4.8 – Theme: self-concept ...................................................................................................127
4.4.9 – Theme: worrying ........................................................................................................131
4.4.10 – Theme: sexual images ..............................................................................................136
4.4.11 - Summary of negative student responses .................................................................138
4.4.12 - Summary of word tree analysis, positives and negatives .......................................140
4.4.13 – Main study 3 – Question 11 .....................................................................................147
4.5 – Conclusion of findings .......................................................................................................150
Chapter 5 - Discussion ....................................................................................................................152
5.1 – Research Question 1 - discussion......................................................................................154
5.1.1 – Positive perceptions of SMT use. ...............................................................................154
5.1.2 – Negative perceptions of SMT use. .............................................................................157
5.2 – Research Question 2 - discussion......................................................................................166
5.3 – Discussion in relation to the related concepts .................................................................169
5.4 – Limitations and reflections ...............................................................................................171
5.5 – Conclusion of discussion ...................................................................................................174
Chapter 6 – Conclusion...................................................................................................................176
6.1 – Context of case study ........................................................................................................177
6.2 – SPIES well-being framework ...............................................................................................178
6.3 – Contributions to the related concepts and practice ...........................................................179
6.4 – Future implications .............................................................................................................181
References ......................................................................................................................................183
Appendices .....................................................................................................................................191

vi

Appendix 1 Metaplan session, information flyer.
Appendix 2 Student consent/assent letter.
Appendix 3 Parent/carer and staff questionnaire for main studies 1 and 2.
Appendix 4 Student action plan grid used in the initial study, regarding combating negative issues.
Appendix 5 Student action plan grid used in the initial study, regarding using SMT for learning and
progress.
Appendix 6 Questions for focus group main study 3.
Appendix 7 Interview record sheet for main study 3.
Appendix 8 Transcript of interview, main study 3.
Appendix 9 Example transcript of students’ positive perceptions regarding SMT.
Appendix 10 Example transcript of students’ negative perceptions regarding SMT.
Appendix 11 Transcript of students’ action plans for dealing with negative issues.
Appendix 12 Transcript of students’ action plans for using SMT for learning and progress.
Appendix 13 Initial study: Phases 1 and 2, negative perceptions.
Appendix 14 Initial study: Phases 1 and 2, positive perceptions.
Appendix 15 Initial study: Phases 1 and 2, students’ ideas to reduce and remove barriers relating
to SMT use.
Appendix 16 Initial study: Phases 1 and 2, students’ ideas to use SMT for learning and progress.
Appendix 17 Initial study: Phase 3, negative and positive perceptions.
Appendix 18 Initial study: Phase 4, potential negative themes.
Appendix 19 Initial study: Phase 4, potential positive themes.
Appendix 20 Initial study: Phase 4, potential themes for students’ ideas to reduce and remove
barriers relating to SMT use.
Appendix 21 Initial study: Phase 4, potential themes for students’ ideas to use SMT for learning and
progress.
Appendix 22 Main studies 1 and 2: Phases 1 and 2, the parent/carer questionnaires and the staff
questionnaires - positive perceptions.
Appendix 23 Main studies 1 and 2: Phases 1 and 2, the parent/carer questionnaires and the staff
questionnaires - negative perceptions.
Appendix 24 Main studies 1 and 2: Phases 1 and 2, the parent/carer and the staff questionnaires,
removing negative issues.
Appendix 25 Main studies 1 and 2: Phase 3, the parent/carer and the staff questionnaires, positive
perceptions.
Appendix 26 Main studies 1 and 2: Phase 3, the parent/carer and the staff questionnaires, negative
perceptions.

vii

Appendix 27 Main studies 1 and 2: Phase 3, the parent/carer and the staff questionnaires, removing
negative issues.
Appendix 28 Main studies 1 and 2: Phase 4, the parent/carer and the staff questionnaires, positive
perceptions.
Appendix 29 Main studies 1 and 2: Phase 4, the parent/carer and the staff questionnaires, negative
perceptions.
Appendix 30 Main studies 1 and 2: Phase 4, the parent/carer and the staff questionnaires, removing
negative issues.
Appendix 31 Main study 3: Phase 1 and 2, student focus groups, Questions 1 to 10 - snapshots.
Appendix 32 Main study 3: Phase 1 and 2, student focus groups, Question 11.
Appendix 33 Main study 3: Phase 3, student focus groups, Questions 1 to 10.
Appendix 34 Main study 3: Phase 3 and Phase 4, student focus groups, Question 11.
Appendix 35 Main study 3: Phase 4 student focus groups, Questions 1 to 10.
Appendix 36 Example of coded chart generated by NVivo for the main study 3: student focus
groups.
Appendix 37 Example of a word tree generated by NVivo for the main study 3: student focus groups.
Appendix 38 Example of a comparative diagram generated by NVivo for the main study 3: student
focus groups.

viii

List of Figures
Figure 1 The EU Kids Online framework to guide research surrounding children online,
(Livingstone et al., 2015, p.10). .........................................................................................................39
Figure 2 Research instruments used for the current study. .............................................................49
Figure 3 NVivo search for questions that have similar content. ......................................................74
Figure 4 Question 1, ‘What do you like most about social media technology?’ Students’ responses
themed using NVivo and converted to a chart showing frequency of response to the theme. ....115
Figure 5 NVivo search to compare questions with similar coded content, Question 3, ‘Can you give
an example of a time when someone posted something inappropriate to get a like or a
comment?’ and Question 6, ‘Can you give an example of inappropriate information that you have
seen through using social media?’ ..................................................................................................120
Figure 6 Question 7, ‘Can you give an example of when social media has distracted you from your
schoolwork?’ Students’ responses themed using NVivo and converted to a chart showing
frequency of response to the theme. .............................................................................................123
Figure 7 Question 8, ‘Can you give an example of when social media has distracted you from your
sleep?’ Students’ responses themed using NVivo and converted to a chart showing frequency of
response to the theme....................................................................................................................125
Figure 8 NVivo search to compare questions with similar coded content, Question 7, ‘Can you give
an example of when social media has distracted you from your schoolwork?’ and Question 8,
‘Can you give an example of when social media has distracted you from your sleep?’ ..............1266
Figure 9 NVivo search to compare questions with similar coded content, Question 9, ‘How far do
you think social media affects someone’s self-image? (The way they see themselves and the way
they think others see them.)’ and Question 10, ‘What worries you most about social media?’ .1288
Figure 10 Question 3, ‘Can you give an example of a time when someone posted something
inappropriate to get a like or a comment?’ Students’ responses themed using NVivo and
converted to a chart showing frequency of response to the theme. .............................................130
Figure 11 Question 9, ‘How far do you think social media affects someone’s self-image? (The way
they see themselves and the way they think others see them).’ Students’ responses themed using
NVivo and converted to a chart showing frequency of response to the theme. .........................1300
Figure 12 Question 2, ‘Has social media technology ever caused you anxiety, stress or
depression?’ Students’ responses themed using NVivo and converted to a chart showing
frequency of response to the theme. .............................................................................................134
Figure 13 Question 10, ‘What worries you most about social media?’ Students’ responses themed
using NVivo and converted to a chart showing frequency of response to the theme. ................1344
Figure 14 NVivo search to compare questions with similar coded content, Question 2, ‘Has social
media technology ever caused you anxiety, stress or depression?’ and Question 10, ‘What worries
you most about social media?’ .....................................................................................................1355
Figure 15 Question 6, ‘Can you give an example of inappropriate information that you have seen
through using social media?’ Students’ responses themed using NVivo and converted to a chart
showing frequency of response to the theme. ...............................................................................139
Figure 16 NVivo search for use of word Instagram in answers to all questions. ...........................141
Figure 17 NVivo search for use of word YouTube in answers to all questions. ............................1411
Figure 18 NVivo search for use of word WhatsApp in answers to all questions. .........................1422
Figure 19 NVivo search for use of word Twitter in answers to all questions. ..............................1422
Figure 20 NVivo search for use of word Facebook in answers to all questions. ..........................1422
Figure 21 NVivo search for use of word Snapchat in answers to all questions. ...........................1422
Figure 22 NVivo search for use of word Game in answers to all questions. ................................1433
Figure 23 NVivo search for use of word Group in answers to all questions.................................1433
Figure 24 NVivo codes for answers to all 11 questions in the main study focus groups. ............1455
ix

List of Tables
Table 1 Thematic analysis (Braun and Clarke, 2006) – holistic process. ..........................................58
Table 2 Initial study: Phase 5, students’ positive SMT themes.........................................................61
Table 3 Initial study: Phase 5, students’ negative SMT themes. ......................................................62
Table 4 Initial study: Phase 5, students’ ideas to remove negative SMT issues. ..............................64
Table 5 Initial study: Phase 5, students’ uses of SMT for learning and progress. ............................65
Table 6 Positive perceptions of student SMT use - themes and sub-themes. .................................78
Table 7 Negative perceptions of student SMT use - themes and sub-themes.................................80
Table 8 Reducing and removing perceived negative issues - themes and sub-themes. ..................81
Table 9 Main study 1: the parent/carer questionnaire, demographic. ............................................82
Table 10 Main study 1: Phase 5, the parent/carer positive perceptions of SMT. ............................83
Table 11 Main study 1: Phase 5, the parent/carer negative perceptions of SMT. ...........................86
Table 12 Main study 1: Phase 5, the parent/carer response to reducing and removing negative
SMT issues. ........................................................................................................................................91
Table 13 Main study 2: staff questionnaire, demographic breakdown. ..........................................95
Table 14 Main study 2: Phase 5, staff positive perceptions of SMT. ................................................96
Table 15 Main study 2: Phase 5, staff negative perceptions of SMT. ...............................................99
Table 16 Main study 2: Phase 5, staff responses for reducing and removing negative SMT issues.
........................................................................................................................................................104
Table 17 Gender and year group breakdown of student participants in the main study 3. ..........107
Table 18 Demographic of student participants in the main study 3 groups. .................................108
Table 19 Main study 3: Phase 5, student focus groups, Questions 1 to 10 ....................................109
Table 20 Potential positive, negative and neutral codes from the NVivo tree map analysis. ........146
Table 21 Main study 3: Phase 5, student focus groups, Question 11. ...........................................147

x

Abbreviations
CPO Child Protection Officer
CSE Child sexual exploitation
DfE Department for Education
EMG Ethnic minority group
FOMO Fear of missing out
FSM Free School Meals
ICT Information and communications technology
LGBT Lesbian, Gay, Bisexual and Transgender
MMOG Massively multiplayer online game
NCGM Net Children Go Mobile
NGOs Non-government organisations
NMT New media technology
NSPCC National Society for the Prevention of Cruelty to Children
NSSI Non-suicidal self-injury
PHE Public Health England
PP Pupil Premium
PSHE Personal, Social and Health Education
RSE Relationships and sex education
SEIM Sexually explicit Internet material
SEND Special Education Needs and Disabilities
SMT Social media technology
SNS Social network sites
SPIES Spiritual, Physical, Intellectual, Emotional, Social
UK United Kingdom
UKCCIS United Kingdom Council of Child Internet Safety
UN United Nations
UNCRC United Nations Convention on the Rights of a Child (1989)
UNICEF United Nations International Children’s Emergency Fund
WHO World Health Organization

xi

Glossary
Apps Applications that can be downloaded onto Smartphones.
Bait-out accounts Social network site pages used to humiliate people.
Barnardo’s UK children’s charity.
Blog A form of social media that can be used as an online diary.
Catfish People who pretend to be someone else.
Children’s Commissioner A UK post established in 2004 to promote and raise awareness of
children’s views.
Content Advisory A warning about the content of specific media.
Dark Web Part of the Internet only accessible through special software.
Digital Immigrant (Prensky, 2001) A person who did not grow up using new media technology.
Digital Native (Prensky, 2001) A person who grew up using new media technology.
Ditch the Label UK children’s charity.
ESafety Online safety.
Facebook A social network site.
Facebook groups Groups of like-minded people who communicate on Facebook.
FaceTime Face to face phone calls using Apple technology.
Fake news News reports that are deliberately untrue and often hoaxes.
Followers People who are confirmed as following a Twitter profile.
Friends People who are confirmed contacts with someone on Facebook.
Hacking When your personal details are accessed online by another person, without permission.
Hashtag Use of the symbol ‘#’ to link together similar stories and items.
Hyperlink Linking a document or a website to another website.
Instagram A social network site.
Likes Showing that you like a post on a SNS by clicking the ‘thumbs up’ button.
Messenger A private text and image service used in conjunction with Facebook.
Mugshots Photographs taken of a person that are designed to humiliate them.
National Society for the Prevention of Cruelty to Children A UK children’s charity.
Ning A social network site.
Nudes Sending a naked picture to another person or posting a naked picture online.
Omegle A social network site.
Peng Colloquial term used to explain that someone is looking good.
xii

Pupil Premium A fund given to schools to support students that have been in receipt of Free
School Meals during the last 6 years.
Radicalisation Grooming a person to develop extreme views.
Self-concept A combination of both self-image and self-esteem – the whole idea of yourself
(Haworth et al., 2002).
Self-esteem How much one values oneself and how confident they are (Haworth et al., 2002).
Self-harm Deliberate destruction of one’s body tissue but with no intention of suicide.
Selfies Taking a picture of yourself, alone or with friends.
Self-image The way one sees oneself and the way one thinks that others view them (Haworth et
al., 2002).
Sexting Sending revealing or naked photos of yourself to another person.
Smartphone A handheld phone that is also a computer with touch screen technology.
Snapchat A social network site.
Social media technology Use of Web 2.0 technology to create an online profile whereby you can
interact with other people.
Social network sites Online websites that use interactive Web 2.0 technology and allow users to
connect with other people.
Student voice Allowing students to get their voices and opinions heard (Rudduck and Flutter,
2004).
Text Sending a word only message via a phone.
Tuenti A Spanish social network site.
Tweet Posting a comment on SNS Twitter.
Tweeter Someone who comments on SNS Twitter.
Twitter A social network site.
Web The worldwide Internet.
Web 1.0 Information only Internet sites.
Web 2.0 Interactive Internet sites.
Whatsapp A social network site.
Wi-Fi Connecting to the web using wireless local area technology.
YouTube A social network site.

xiii

Chapter 1 – Introduction

1

1.1 – The Inspiration for the research
A pastoral experience as a teacher, led to the motivation for this research. One Monday
morning a student disclosed that one of her peers had been acting in an alarming way on
the social network site (SNS) Twitter. During the weekend the student had witnessed
another student threatening suicide and posting self-harm images at regular intervals.
After dealing with the immediate nature of the safeguarding issue, it became apparent that
many students, and indeed other members of the local community, including
parents/carers, had seen the drama unfold on Twitter, and yet only one person, an
adolescent, had reported the potentially life-threatening situation. Furthermore, this event
led to considerations as to what other issues, both positive and negative, the students were
encountering with their use of social media technology (SMT).
During the above incident it was also considered that there may be a potential generational
issue surrounding SMT, with students having grown up using Smartphones, as opposed to
their parents/carers who were teenagers prior to this technology being available.
Additionally, the students are taught by staff, many of whom remember life before social
media technology. This potential generational conflict has been explored by Prensky (2001)
through the concept of Digital Natives and Digital Immigrants. Digital Natives, Prensky
(2001) asserts, were born and grew up surrounded by digital technology, they do not know
a world without the Internet, email, text messaging, computer games and mobile phones.
This contrasts with the Digital Immigrant who has learnt to adapt to a digital world because
they were socialised without new media technology (NMT). In terms of relating this to the
current study, many teachers, parents/carers and grandparents, it could be argued, are still
Digital Immigrants (Prensky, 2001), not born into a world of instant messaging and the
Internet. Many teachers and parents/carers, it could be said, speak a slightly different
digital language to that of the adolescents, who have grown up as native speakers in the
digital world (Prensky, 2001). However, in the literature review (Chapter 2) the reasons for
such potential divisions are challenged (Akcayir et al., 2016; White and Le Cornu, 2011;
Bennett et al., 2008), who imply that, for a variety of reasons, age is not the only indicator
of digital ability. White and Le Cornu (2011), argue that there are residents and visitors in
cyberspace, those that are digitally competent and those who are not. Whilst Bennett et
al. (2008) considers the implications of socio-economics on technological capabilities.
Similarly, Akcayir et al. (2016) consider the issue of access to technology on a person’s
2

digital development. These studies and their relationship to the current investigation are
critically explored in Chapter 2.5. To clarify, the current research focuses on one area of the
digital revolution, that of social media technology (SMT) specifically and not new media
technology (NMT) as a wider entity.
The school used for the current research had 960 students aged 11 to 16 (Year 7 to Year
11), at the time of the investigation. The Free School Meal (FSM) cohort was 7%, which was
lower than the national average of 15% (Department for Education (DfE), 2016). It also had
a lower than national average of students whose first language is not English at 5%
compared to 12% nationally, 16% of students were from an ethnic minority group (EMG)
background (DfE, 2016) and 7% of students had a special educational need or disability
(SEND) (DfE, 2016). The students transfer at 16 to a variety of post-16 colleges and nearby
schools with a sixth form and some students seek apprenticeships.

1.2 – Aims and wider Context
The overall aim of this thesis was to explore the positive and negative issues surrounding
use of social media technology (SMT) by students attending a United Kingdom (UK)
secondary school and to consider how best any safeguarding concerns arising might be
managed.
Social media technology (SMT) is a fast-evolving phenomenon using web-based and mobile
applications; these allow individuals and organisations to create, engage and share new
user-generated or existing content, in digital environments through multi-way
communication (Davis et al., 2012). The distinguishing factors about SMT are that the users
not only generate the content; they interact and connect using the technology in a way
that was not possible prior to Web 2.0 technology.
Web 2.0 technology has emerged since the World Wide Web was developed in 1989 by
Tim Berners-Lee, in the same year America Online (AOL) launched its ‘Instant Messenger’
chat service (Pew Research Center, 2014). The Internet went live to the world on 6th August
1991 and the websites of the 1990s became known as Web 1.0 technology (CohenAlmagor, 2011). Web 1.0 technology was a static bulletin board, an information to readonly platform (Ashraf, 2009). Web 2.0, which emerged in the 2000s, involves participation
3

and creativity, whereby users can upload information and collaborate with each other
(Greenhowe et al., 2009).
Users collaborating online led to the emergence of social network sites (SNS). These are
web-based services allowing individuals to create an online profile and share it among a list
of users, with whom they are digitally connected (Boyd and Ellison, 2007). Therefore, SNS
enable users to create online communities (Best et al., 2014), the nature of which varies
from site to site. There are many SNS available across the world and each platform has a
variety of characteristics and features that may appeal to a specific audience. SNS have
come, and some have since gone, during the 21st Century. SNS such as Facebook in 2004
and Twitter in 2006 have allowed users to create a profile, upload photos and interact with
their friends and followers (Van Dijck, 2013). Instagram, launched in 2010, allows people
to share photographs (Harcup, 2014) and Snapchat launched in 2011, allows images to be
shared from one to ten seconds, the sender controls the time limit, then the image
disappears unless the receiver takes a screen shot (Vaterlaus et al., 2016).
Alongside the development of online SNS has been the development of new media
technology (NMT) and this has enabled the sharing of images and information to become
increasingly easy. Phones advanced from sending a text only message in the late 1990s and
early 2000s, through to the ability to take and send photographs. Smartphone technology
emerged, enabling connections to the Internet via 3g in 2008 and later 4g or Wi-Fi. In effect,
phones have now become portable pocket personal computers (O’Regan, 2016). With
phones being able to access the Internet immediately, SMT and SNS are now easier than
ever to connect to and people have the ability to share a wealth of information, photos and
videos across the world instantly (O’Regan, 2016).
Another instant and global form of SMT is online gaming, whereby people can engage in an
electronic game over the Internet. This can be from two people to multiplayers and
subsequently involves social networking because people often play against people they
have never met (Ray, 2017). Online games can be played through SNS such as Facebook or
Instagram. Additionally, people can log in to a server and play a massively multiplayer
online game (MMOG) on a global scale (Ray, 2017).
However, whilst the Internet offers a multitude of opportunities for communication, it also
provides openings for negative activity, one such being cyberbullying. Cyberbullying is using
4

information and communication technologies to intentionally harm others (Mesch, 2009)
and is explored alongside other threats posed by the Internet in Chapter 2.3.

1.3 – A holistic view of the thesis
The current study was conducted with safeguarding at its heart and with a view to reducing
any negative effects SMT has on student well-being. Well-being can be used in vague
general way, but also can be a useful term because it encompasses a wide range of areas
and can therefore be an integrative term that links together a number of important
elements, but in its simplest form it refers to quality of life (Thompson and Livingston,
2018). The World Health Organization (WHO) are holistic in their statement, as they suggest
good health is having complete physical, mental and social well-being (WHO, 2020). This
definition goes on to stress the importance of the development of the child as a basic
requirement (WHO, 2020).
The term well-being is used as an integrative concept for the purpose of this investigation,
a well-being framework has been developed for considering the impact SMT has on the
students. The current framework draws upon models of child well-being developed by
Coverdale and Long (2015), Preskitt et al. (2015), Minkkinen (2013), Spurr et al. (2012),
Tvorogova (2011) and Stratham and Chase, (2010). Each of the models considers a variety
of aspects of well-being, for example Spurr et al. (2012) argue that adolescent wellness can
be divided into 4 sections: the spiritual, the physical, the social and the psychological. The
model developed by Minkkinen (2013) is also divided into 4 sections: the social, the
material, the mental and the physical. Considering aspects of their future lives, as well as
the dimensions of the physical, the emotional and the social was suggested by (Stratham
and Chase, 2010). Similarly, the sub-dimensions of well-being have been defined as
physical, social, emotional, intellectual/mental and spiritual by Preskitt et al. (2015).
Considering these claims, and that the current research is set in a secondary school; for the
purpose of this study well-being is divided into 5 sub-dimensions: the spiritual, the physical,
the intellectual, the emotional and the social (SPIES). When the five dimensions are put
together, they provide an in-depth holistic view of a child’s well-being.
The spiritual dimension of well-being considers adolescents’ views of what is right and
wrong, together with their personal beliefs and values (Spurr et al., 2012). This claim
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supports the work of Tvorogova (2011), who explains that humans create their own set of
values as they go along their life journey, they then try to distinguish right from wrong,
according to values they have set themselves. Tvorogova (2011) claims that spiritual
development involves self-awareness and a readiness to act according to the values one
sets oneself. The DfE (2014) support this definition, as they claim spiritual development is
one that enables students to develop their self-knowledge, distinguish right from wrong
and accept responsibility for their own actions (DfE, 2014).
Tvorogova (2011) also suggests that spiritual development is tested everyday as humans
are faced with choices regarding the values they have set themselves. This view supports
the claim of the Scottish Government (2010), that the spiritual dimension relates to the
need for building resilience, solving problems and the ability to make the right choices at
the right time, even when faced with adverse situations (Scottish Government, 2010). In
summary positive spiritual well-being is defined for this case study as developing selfregulating behaviour and reflexivity.
Spurr et al. (2012), refer to physical wellness as making healthy choices such as diet and
exercise, whilst not making poor choices such as drugs and alcohol, which can be the
temptations and challenges facing adolescents. Additionally, Minkkinen (2013) refers to a
child’s physical well-being as being free from injury and risk of harm. The physical
dimension of well-being also requires the child to be free from physical harm, including
bullying, neglect and abuse (DfE, 2016b; United Nations Convention on the Rights of a Child
(UNCRC), 1989). The UNCRC (1989) also requires children to have rest and relaxation time
as well as a safe place to play. Using these models as inspiration positive physical wellbeing is defined as being free from physical harm and risk of injury, whilst making healthy
lifestyle choices.
The intellectual dimension of well-being relates to the work of Preskitt et al. (2015) who
suggested that this aspect should be included in frameworks of adolescent well-being. They
saw this dimension as developing intellectual capacity and critical thought, along with
measures of school related performance (Preskitt et al., 2015). This is relevant to the
current study as is set in a school, anything impinging upon intellectual capacity and school
related performance would be detrimental to the students. Moreover, the students are
being educated in order that they may play an active and fulfilling role in society (UNCRC,
1989). Intellectual well-being also includes the need for students to have freedom of
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thought and a voice that is heard and respected (UNCRC, 1989). For the purpose of this
research positive intellectual well-being is seen as being able to develop intellectual
capacity and critical thinking skills.
The emotional dimension of well-being can be defined as happiness, confidence and not
feeling depressed (Coverdale and Long, 2015). Minkkinen (2013) refers to mental wellbeing as having a need for good self-esteem and resilience. Self-esteem can be simply
defined as how much a person values themselves (Harter and Whitesell, 2003). Positive
self-esteem and resilience are also necessary for emotional well-being because students
will often need to overcome challenges to fulfil their potential (Coverdale and Long, 2015;
Scottish Government, 2010). Spurr et al. (2012) refer to psychological wellness as being an
exploration of self-esteem and self-concept, this underpins the dimension of emotional
well-being outlined by Coverdale and Long (2015). In summary, emotional well-being is
defined for the current study as having positive self-esteem, whilst being happy and not
feeling depressed.
The social dimension of well-being is explained by Spurr et al. (2012) as exploring the
relationships between the adolescents, their families, their peers and their school
communities. Minkkinen (2013) claims that positive social well-being is being surrounded
by safe and supportive relationships. Therefore, having positive relationships with others
and avoiding disruptive or bullying behaviour are important (Coverdale and Long, 2015). It
is also defined as learning to live positively within the norms and values of the students’
society (DfE, 2014; UNCRC, 1989). Positive social well-being is defined for the current study
as the students developing and having positive relationships throughout society.
The definitions of each aspect of well-being that have emerged through the literature have
been brought together within the framework of SPIES in order to better understand the
inter-relatedness of the students’ experiences as emerging in the data.
Chapter 2 (Literature Review) explores previous research surrounding SMT use and
students. However, research conducted on under 16-year olds in a school setting was
limited, this is the area of empirical knowledge the current study seeks to contribute to.
Chapter 2.5 further explores the concepts that underpin this investigation and how they
might relate to the current project. The potential generational conflict between the Digital
Native and the Digital Immigrant (Prensky, 2001) (Chapter 1.1), is considered alongside the
work of White and LeCornu (2011) and their concept of residents and visitors in the cyber
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world. Additionally, the socio-economic relationship to technology use, is considered by
Akcayir et al. (2016) and Bennett et al. (2008).
Also in Chapter 2, the concept of using student voice (Rudduck and Flutter, 2004) to inform
research and best practice in a school is discussed. Additionally, the current study links to
the Framework for researching children’s online risks and opportunities in Europe
(Livingstone et al., 2015), which considers both the positive and negative aspects of
children’s online behaviour as well as considering the potential risks of NMT.
The investigation structure is explained in Chapter 3 (Methodology), as an interpretivist
case study, using qualitative data collection tools, namely a Metaplan session (Andler,
2008), questionnaires and focus groups. The data was analysed using Braun and Clarke’s
(2006) thematic analysis procedure and using NVivo software. Chapter 4 is where the
findings are presented. The meaning of the findings is explored and contextualised in
Chapter 5 (Discussion). Chapter 6 (Conclusion) considers the impact of the investigation
and what could be done in the future to extend the study of SMT on students’ well-being.
This introduction has highlighted the motivation for the research and set the investigation
into a wider context. Relevant key definitions have been provided, including the definition
of the SPIES framework which has been drawn from academic works and government
guidelines (Chapter 1.3). This framework will serve as a lens, through which the voices of
the participants will emerge and be discussed throughout the current study. The structure
of the thesis has been outlined in Chapter 1 and Chapter 2 will now explore some of the
published literature on the topic of SMT use by students.
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Chapter 2 – Literature Review

9

2.1 – Introduction

The literature search was conducted using The Open University’s online library facilities. In
addition, grey literature was sought such as The Open University’s unpublished doctoral
thesis collection. Further continued searches used Google Scholar. The main key term used
for searches was social media added to other key terms such as: well-being, school,
students, children, adolescents, self-esteem, mental health and emotions. These key terms
were combined with associated issues such as cyberbullying and sexting. Social network
site names such as: Twitter, Facebook and Instagram alongside the key terms were also
used to search for relevant literature. Searches were conducted on the SNS Twitter for
authors who were currently publishing related work. The authors were subsequently
‘followed’ therefore gaining alerts to new work published. Moreover, this enabled access
to further researchers because those being ‘followed’ referred to other relevant authors.
These search strategies enabled the most appropriate studies for the current research to
be sourced.
Once accessed, the articles were electronically filed as portable document formats (PDFs)
and stored in hard copy. To catalogue the articles that were reviewed, an Excel spreadsheet
system was developed, it was organised in columns by author, date, title, participants,
countries and SNS discussed. The date, participants and countries were colour coded red,
amber or green in terms of how relevant they were to the current study. For example,
under 16 participants were colour coded green because this investigation has a focus on
11 to 16-year olds. The studies with 16 to 18-year-old participants were colour coded
amber, whilst university students were colour coded red. The spreadsheet also had several
sheets labelled: communication, distraction, privacy, mental health, sexting and well-being,
with articles recorded on more than one sheet. This system enabled access to relevant
articles with ease.
In Chapter 2, the literature explores a variety of perceived positive experiences when using
SMT. The literature suggests that social media can provide opportunities for young people
to communicate and connect globally, additionally, it suggests that SMT can potentially
raise self-esteem and offer peer-support. In Chapter 2.3 the literature review explores a
wide range of potentially negative experiences and issues resulting from SMT use. These
include, cyberbullying, lowering self-esteem, negative body image, sexting and sexual
behaviour, grooming, accessing mature content, privacy and distraction. Chapter 2.4
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considers the available safeguarding strategies, regarding the digital world and use of SMT.
Whilst Chapter 2.5 explores concepts and frameworks relevant to the issue of adolescents
and SMT. This chapter concludes with the justification for the research questions.

2.2 – The positives of SMT use by students
2.2.1 – Social communicating and connecting globally
That social media affords students the ability to communicate with others, stay socially
connected and reach people across the globe with ease, was argued in several of the
previous studies (Livingstone et al., 2015; Mascheroni and Cuman, 2014; Balakrishnan and
Shamim, 2013; Pumper et al., 2013; Cheung et al., 2010).
Social presence and instant connection with people across the globe, alongside being
entertained and relaxing were key findings for Cheung et al. (2010), supported by
Malaysian research conducted by Balakrishnan and Shamim (2013). Being able to plan
social events was also a positive suggested by Balakrishnan and Shamim (2013). Supporting
these findings are Pumper et al. (2013) who conducted a study in the USA of 80 college
students with a mean age of 20.5 years. Their findings suggest that Facebook allows
connection over long distances in real time and with ease, therefore bonding communities
(Pumper et al., 2013). However, these 3 studies were limited to one SNS, Facebook, and
were conducted with students who were young adults, therefore older than the
adolescents in the current study (Balakrishnan and Shamim, 2013; Pumper et al., 2013;
Cheung et al., 2010). Studying use of other SNS such as Instagram and Twitter may possibly
have yielded different findings with the same students, due to each SNS having its own
specific features and additionally, some people may have different ‘friends’ or ‘followers’
on different platforms, this could change the dynamics of the conversation.
The argument that students can stay socially connected and reach people across the globe
with ease, was supported in a large-scale European survey of 3827 children conducted by
Mascheroni and Cuman (2014), across 7 countries. A combination of surveys (3500),
interviews (108) and focus groups (219) were used for the study. The children surveyed
identified that they felt connected to their friends through SMT (Mascheroni and Cuman,
2014), the children identified visiting SNS as their top activity when using SMT (Mascheroni
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and Cuman, 2014). Unlike the previous studies (Balakrishnan and Shamim, 2013; Pumper
et al., 2013; Cheung et al., 2010), these findings were not limited to one SNS and they
suggest that adolescents too, are using SMT to connect with others and become part of a
wider community. These findings from the previous studies suggest that SMT use can
support the development of healthy relationships needed for positive social well-being
(Minkkinen, 2013).
The argument that online activity provides social communication opportunities for young
people was echoed by Livingstone et al. (2015) in their document Developing a framework
for researching children’s online risks and opportunities in Europe. They suggested that
online opportunities can be varied but include ‘chatting with peers’ in their list of benefits
(Livingstone et al., 2015). Furthermore, this document discusses the concept that if children
learn to cope with online risks borne out of social connectivity, then they have built up
resilience and this is in fact a positive that has arisen from a negative situation because they
will have learnt from mistakes. Children learning from their mistakes online could lead to
positive spiritual development as part of social communication, because the adolescents’
values would have been challenged and they would have self-regulated (Spurr et al., 2012;
Tvorogova, 2011).

2.2.2 – Raising self-esteem
That SMT can raise self-esteem was argued in the previous research, partly because the
participants identified a greater sense of belonging and less social isolation (Apaolaza et al.,
2012; Quinn and Oldmeadow, 2012). These studies were limited to findings and discussions
about one SNS, Facebook (Quinn and Oldmeadow, 2012) and Tuenti (Apaolaza et al., 2012).
As adolescents may use more than one SNS, it could potentially be the case that they have
varying experiences, some positive and some negative, on different platforms of SMT.
However, if some children are experiencing greater belongingness due to SMT, this could
potentially lead to a sense of positive emotional well-being (Spurr et al., 2012).
The United Nations International Children’s Emergency Fund (UNICEF) (2017) drew
attention to a specific aspect of the online world and argued that it can raise the selfesteem of children with disabilities because it fosters independence and can empower
children with decision making. The report draws upon several examples of this such as a
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child with autism being able to express ideas and get their voice heard (UNICEF, 2017).
Additionally, an 18-year-old boy from the Russian Federation, who has cerebral palsy,
explained how he liked being online because it made his wheelchair invisible to others
(UNICEF, 2017). This study is suggesting that children with disabilities can get their voices
heard online, without judgement and discrimination, contributing to a raised self-esteem
(Spurr et al., 2012) and perhaps also improved freedom of expression (Preskitt et al., 2015),
therefore well-being could potentially be impacted in a variety of positive ways.

2.2.3 – Peer-support

That peers may offer support to each other due to SMT use, was discussed in 2 of the
previous studies explored (Best et al., 2014; Marwick and Boyd, 2014) and bears relevance
to the current study because the inspiration for this thesis came from an online selfharming situation. A review of 43 research papers relating to adolescent well-being,
suggested that online disclosure could benefit adolescents, as their ‘cries for help’ can be
heard by their peers and this could lead them to gaining support (Best et al., 2014). Which
was the case in the inspiration for the current study, whereby a peer reported that a girl
was self-harming on a SNS. However, the previous study went on to suggest that gaining
help relies on friends and followers understanding the warning signs, which may not be
explicit. In addition, it is possible that friends and followers might consider the alarming
posts as attention seeking and ignore them (Best et al., 2014). Again, this resonates to the
situation that inspired the current study because only 1 student, who was not a close friend
of a girl self-harming, came forward and reported the issue, out of around 250 followers,
however, as the adolescent did get help, it could be argued that the peer-support arising
from SMT use was beneficial, particularly to her physical well-being at that specific time of
need (Minkkinen, 2013).
Marwick and Boyd (2014) found that teenagers had begun coding Facebook posts so that
their peers would understand the message but not their parents/carers. This gave them
privacy from their parents/carers, whilst allowing them to let their peers know what was
going on in their lives (Marwick and Boyd, 2014). It could be argued that using coded
messages demonstrates creativity and problem-solving skills by the adolescents,
potentially improving intellectual well-being (Preskitt et al., 2015). However, conversely it
may be argued that the teenagers are at risk of harm, as their peers may not understand
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or even see the coded message. Additionally, peers may see it as attention seeking (Best et
al., 2014), thereby leaving the teen with no support. The practice of teens using coded
messages also suggests a generational divide relating to the concept of the Digital Natives
and Digital Immigrants (Prensky, 2001), because parents/carers, who, not having had SMT
during their own teenage years, may not be aware that their children are engaging in such
behaviour.
Overall, the previous studies suggest that SMT could play a beneficial role in supporting
adolescents in terms of peer-support, which in turn, could potentially lead to positive social
well-being due to having supportive relationships (Minkkinen, 2013). However, given the
caveats of posts being ignored, or messages not being understood, perhaps there is also an
argument that peer-support might not always be effective, or relied upon.

2.2.4 – Learning

Whether or not SMT can be used effectively for learning purposes was a topic explored in
several of the previous studies (Charitonos, 2015; Arteaga Sanchez et al., 2014; Yang et al.,
2014). Arteaga Sanchez et al. (2014) investigated use of Facebook, Yang et al. (2014) used
SNS Ning and Charitonos (2015) researched use of Twitter as a learning tool. Each of the
studies suggested that SNS afforded academic discussion and promoted informal learning,
relating to positive intellectual development, however, the evidence was inconclusive in
terms of grades being improved due to the use of SMT (Preskitt et al., 2015). Moreover,
concern was raised about the amount of teacher input time that had been needed to set
up the learning on a SNS (Charitonos, 2015; Arteaga Sanchez et al., 2014; Yang et al., 2014).
Prensky (2001) encourages teachers to embrace NMT for learning. This concept is
reinforced in subsequent articles by Prensky (2010, 2008). Teachers are given principles to
follow that include using digital games, blogs and search engines to motivate 21st-century
children to learn (Prensky, 2008). Teachers are also encouraged not to block SNS YouTube
due to the wide-ranging topics on which children can find instruction, therefore fostering
independent learning (Prensky, 2010). These principles suggest that SMT could promote
positive intellectual well-being by promoting creativity and critical thought (Preskitt et al.,
2015), however, there are some caveats to Prensky’s (2010, 2008, 2001) rhetoric which are
explored in Chapter 2.5.
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Using SMT for learning relies on the teacher to be familiar with the various SNS, relating to
Prensky (2001), whereby the Digital Immigrant educator may not be familiar with the
various platforms used by the Digital Native child. However, the issue is potentially more
complex when considering use of SMT for learning, because some children maybe visitors
in the cyberworld and some teachers maybe residents, able to use SNS with far more
competency than their students (White and Le Cornu, 2011). This conflict is explored
further in Chapter 2.5. Overall, the studies suggest there is a place for SMT as a learning
tool and it could be beneficial to intellectual well-being (Preskitt et al., 2015), if perhaps
time consuming.

2.2.5 - Summary of positive issues in relation to SPIES framework
Returning to the framework of well-being used throughout the current research, this
section summarises the positive issues surrounding SMT in relation to SPIES and relates
them to the academic literature that underpins each dimension.
The previous studies suggest support for the argument that SMT can develop positive
spiritual well-being, by potentially providing an environment that fosters the ability to
problem solve, build resilience and distinguish perceived right from wrong, according to
the students’ own values (Spurr et al., 2012; Tvorogova, 2011). The literature indicated that
SMT could provide the children with opportunities to learn how to cope with online risks,
consequently learning from their mistakes (Livingstone et al., 2015). This links to the work
of Tvorogova (2011) which suggests humans are tested according to their own values each
day. Best et al. (2014) felt there was a possibility that students could use SMT as an
opportunity to support their peers, suggesting that they could be problem solving for their
friends. Therefore, overall, the previous studies do suggest opportunities for spiritual
growth.
Opportunities for SMT leading to positive physical well-being, that is, free from physical
harm and risk of injury, whilst making healthy lifestyle choices (Minkkinen, 2013; Spurr et
al., 2012), were limited in the previous studies. However, the potential for peer-support in
self-harming situations, afforded by SMT use, could possibly be of benefit to this aspect of
the SPIES framework (Best et al., 2014). Moreover, Cheung et al. (2010) suggested students
found SMT use relaxing, also potentially contributing to positive physical well-being
(UNCRC, 1989).
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That SMT can support intellectual well-being in terms of developing knowledge and critical
thought (Preskitt et al., 2015) was suggested as a potential opportunity in the literature
(Charitonos, 2015; Arteaga Sanchez et al., 2014; Yang et al., 2014). Although the evidence
leaned towards opportunities for informal learning communities, rather than higher
grades, as a measure of improved intellectual well-being (Preskitt et al., 2015). Another
aspect of SMT and positive intellectual well-being was explored by UNICEF (2017) in as
much that being online afforded those with disabilities a good platform for self-expression,
empowering them to have a voice without judgement (Preskitt et al., 2015).
It is argued by the literature that SMT does have the potential to support positive emotional
well-being (Minkkinen, 2013; Spurr et al., 2012; Harter and Whitesell, 2003) because it has
the potential to increase the students’ contentment and self-worth, the previous studies
suggested that self-esteem could be raised through adolescents having a greater sense of
belonginess and feeling less isolated (Apaolaza et al., 2012; Quinn and Oldmeadow, 2012).
This could be determined as beneficial when linked to Minkkinen (2013) who suggested
that mental well-being requires positive self-esteem. Teenagers accessing support due to
their online cries for help (Best et al., 2014) may also gain improved emotional well-being
(Minkkinen, 2013; Spurr et al., 2012).
Potentially feeling more connected and perhaps benefitting from peer-support, were the
arguments raised in favour of SMT developing positive social well-being in the previous
studies (Best et al., 2014; Mascheroni and Cuman, 2014). If adolescents are surrounded on
SMT by supportive and safe relationships with their families, their peers and their school
communities, then there could be an opportunity for positive social well-being to be
developed (Minkkinen, 2013; Spurr et al., 2012).
Overall, the literature suggests support for the argument that SMT has the scope to
positively affect all 5 dimensions of the SPIES well-being framework for adolescents.
Potential positive experiences might be reflection, support in time of need, learning, raising
self-esteem and being socially connected via SNS.
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2.3 – The negatives of SMT use by students

2.3.1 – Cyberbullying

The argument that new media technology (NMT) including SMT, has given potential for
additional ways in which a bully can intimidate someone, was referred to in the previous
studies (Ditch the Label, 2017; National Society for the Prevention of Cruelty to Children
(NSPCC), 2016; Patterson et al., 2016; Cookingham and Ryan, 2015; Mascheroni and
Cuman, 2014; Katz, 2012; Lenhart et al., 2011; Hinduja and Patchin, 2010). Cyberbullying is
defined as using information and communication technologies to intentionally harm others
(Mesch, 2009), therefore being potentially negative in terms of the adolescents’ well-being.
Cyberbullying can be used alongside physical bullying, both of which are a sustained
harmful attack on an individual, not a one-off incident (Katz, 2012). With the potential for
technology to rapidly evolve and new SNS appearing frequently, each with unique and
specific features, new methods of cyberbullying may also grow. According to Katz (2012),
research in this area will need to be constant to enable schools to deal with the variety of
methods used to cyberbully (Katz, 2012).
A recent rise in cyberbullying was alluded to in several of the previous studies (Ditch the
Label, 2017; NSPCC, 2016; Patterson et al., 2016; Cookingham and Ryan, 2015; Mascheroni
and Cuman, 2014). Mascheroni and Cuman (2014) saw an increase from 8% to 12%
between 2010 and 2014, moreover they suggest that girls were more likely to be victims at
26% compared to boys at 20%. They connected the rise to increased opportunities to be
online (Mascheroni and Cuman, 2014). Another possible reason for the reported increases
in cyberbullying was suggested in an American literature review (Cookingham and Ryan,
2015). They claimed that the perpetrator can hide behind the technology, without
declaring who they are, therefore empowering them due to their anonymity, adding a
sinister and faceless element to the situation. Moreover, they suggested that as hours of
the day were no boundary to the cyberbully, messages could potentially be spread to a
wider audience than the school community (Cookingham and Ryan, 2015). Cyberbullying
during online gaming was suggested in a report by the NSPCC (2016). The report also
referred to an 88% increase in counselling for online bullying over a 5-year period (NSPCC,
2016), this increase could be due to the helpline being more prominent, or even technology
giving more children access to the online support. A report by Ditch the Label (2017)
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surveyed 10 020 young people aged 12 to 20 across the UK, they found that 68% of the
respondents had been sent a nasty message, 41% had rumours posted about them, 23%
had been bullied in an online game and overall 17% identified as having been cyberbullied
(Ditch the Label, 2017). Whilst the previous literature suggests a potential recent increase
in cyberbullying, it is not clear whether bullying has increased overall, moved from the real
world to the cyber world or perhaps it is reported more. However, the issue of
cyberbullying is a potential conflict with adolescents’ positive social development, which
suggests they should be surrounded by supportive relationships (Minkkinen, 2013).
That cyberbullying might provoke negative emotional well-being, was alluded to in 2 of the
previous studies, (Ditch the Label, 2017; Hinduja and Patchin, 2010). In the Ditch the Label
(2017) report, 41% of respondents cited social anxiety as an impact, 25% said they selfharmed as a result and 26% had suicidal thoughts (Ditch the Label, 2017). An earlier
American study suggested that victims of cyberbullying were more likely to attempt suicide,
perhaps linked to its ‘24/7’ nature (Hinduja and Patchin, 2010). However, this research was
limited because there do not appear to be clear links between the cyberbullying and the
suicide or suicide attempt. In some of the cases the teen that committed suicide had
learning difficulties and in others the teen was on medication for depression and low selfesteem (Hinduja and Patchin, 2010). Further research would be needed to determine the
extent to which SMT was the proximate cause of the suicide or attempted suicide.
However, the potential for cyberbullying to lead to social anxiety and self-harming (Ditch
the Label, 2017), could be viewed as detrimental to emotional well-being (Coverdale and
Long, 2015).
Several previous studies alluded to adolescents being faced with important choices due to
SMT use, that may challenge their own personal moral code (NSPCC, 2016; Patterson et al.,
2016; Lenhart et al., 2011). Lenhart et al. (2011) found that 88% of their adolescent
participants had witnessed cruelty on SNS and of those, 90% said they ignored the mean
behaviour, therefore choosing to be a bystander, but they did witness others defending the
victim (Lenhart et al., 2011). Patterson et al. (2016) found that the participants were less
likely to publicly stand up for a victim of online cyberbullying, than if the bullying was
happening in front of them. A possible reason given for this, is that the bystander might
feel more disengaged online than in a face to face situation (Patterson et al., 2016). Not
wanting to disclose cyberbullying was a feature of the NSPCC (2016) report because
children were sometimes reluctant to tell their parents/carers for fear of being stopped
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from gaming (NSPCC, 2016). There is a potential generational implication in as much that
the Digital Immigrant or visitor parent/carer (Prensky, 2001; White and Le Cornu, 2011)
may not realise the full potential for cyberbullying in gaming or SNS use, and may not be as
vigilant as they could be. Being a bystander and not reporting cyberbullying, is a potential
conflict with spiritual well-being, as it may be a challenge to the adolescents’ personal
moral values (Spurr et al., 2012; Tvorogova, 2011). These issues could also be detrimental
to social well-being, in as much that the online relationships being formed are potentially
unsupportive and unsafe (Minkkinen, 2013).
In terms of society safeguarding children’s well-being, evidence from several UK reports
suggests that children face risks online and are not always getting the support they need
from the SNS (Ditch the Label, 2017; Ditch the Label, 2016; NSPCC, 2016). A cyberbullying
victim can report the incident(s) to the SNS used, but evidence complied from 8850 young
people aged 12 to 20 (Ditch the Label, 2016), found that only 15% of children that said they
had been bullied online had reported it and of those only 49% were happy with the
outcome from the SNS (Ditch the Label, 2016). This evidence supports the NSPCC (2016)
report that some children have tried to make good choices and report online abuse, but
this has often been a difficult task to complete because children have been told by the SNS
that the content did not meet their criteria for removal (NSPCC, 2016). A boy who had
experienced bullying through online gaming said all he ever received was an automatic
response from the moderators (NSPCC, 2016). Ditch the Label (2017) found 71% of their
participants felt SNS did not do enough to prevent cyberbullying, supporting the earlier
research by the NSPCC (2016) and Ditch the Label (2016). Being left unsupported by the
SNS could conflict with positive social well-being and the need for safeguarding to be in
place for children from the adults in their society (Minkkinen, 2013).
In summary the literature explored in this chapter suggests cyberbullying happens, might
be increasing and leaving some children possibly feeling an emotional and/or social impact
from it. The literature also suggests that some SNS could be more supportive in stopping
cyberbullying.
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2.3.2 – Lowering self-esteem

The definition of emotional well-being in Chapter 1.3 referred to the children having a need
for good self-esteem (Minkkinen, 2013), which in turn can be defined as how much a
person values themselves (Harter and Whitesell, 2003). Having found evidence that
suggested SMT can raise self-esteem (Chapter 2.2.2), for some studies the reverse was true
(Ditch the Label, 2017; Vogel et al., 2014; Balog et al., 2013; Pumper et al., 2013). The Ditch
the Label (2017) report, compiled in the UK, found 17% of participants identified as having
been cyberbullied, the impact of this was explored further, 41% said they developed social
anxiety and 37% said they became depressed (Ditch the Label, 2017). It could be argued
that self-esteem is therefore lowered if these thoughts and feelings are present (Harter and
Whitesell, 2003).
Previous research completed with university students suggested that SNS encouraged
loneliness and estrangement, therefore lowering self-esteem (Vogel et al., 2014; Balog et
al., 2013; Pumper et al., 2013). It was also suggested that posts by users on SNS sometimes
displayed signs of mental health issues with 25% of Facebook profiles analysed having
indicators of depression present (Pumper et al., 2013). This suggests that SNS use can
potentially conflict with the definition for positive emotional well-being (Minkkinen, 2013;
Harter and Whitesell, 2003). American research conducted with 145 under-graduates,
median age 19, argued that those who used Facebook the most frequently tended to have
lower self-esteem (Vogel et al., 2014). However, Woods and Scott (2016) suggested that
the link between heavy SMT use and low self-esteem, was in part due to poor sleep
patterns (Woods and Scott, 2016). This implies that the link is complex and more research
is needed to explore the connection between SMT and low self-esteem.
Overall, the previous literature regarding self-esteem and SMT use, presented in this
chapter and Chapter 2.2.2, suggests that use of a SNS could either raise or lower selfesteem depending on the circumstances of the adolescent and who their connections were
with.
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2.3.3 – Negative body image and self-harm
The argument that SMT can lead to a negative body image among teens, was explored by
Kleemans et al. (2016). A study, limited to adolescent girls in the Netherlands and their
Instagram use, argued that exposure to manipulated Instagram photos led to the
participants having lower body satisfaction in comparison to exposure to non-manipulated
selfies from online peers (Kleemans et al., 2016). However, in the UK, the Ditch the Label
(2017) report found that 42% of respondents felt it was always okay to edit a selfie before
posting it online. Reasons given for doing so were that you get more likes on edited images
and everyone does it, so it is harmless (Ditch the Label, 2017). The implication from these
reports is that some adolescents appear to compare themselves to unrealistic images and
then feel the need to edit their own online images. This might be due to a dissatisfaction
with their looks, or perhaps due to a need to fit in and be ‘liked’. This in turn could
potentially be detrimental to emotional well-being, which requires the adolescent to be
confident (Coverdale and Long, 2015).
The European report by Mascheroni and Cuman (2014), found that viewing websites where
people discuss harming themselves had increased from 7% to 11% between 2010 and 2014;
in addition, children seeing websites about eating disorders had increased from 9% to 13%
(Mascheroni and Cuman, 2014). This report did not differentiate between NMT and SMT,
so conclusions cannot be drawn from it about the impact of SNS use on these issues.
However, Moreno et al. (2015) did find related content on SNS Instagram. They conducted
a study in the USA whereby they sampled 201 Instagram posts in relation to the subject of
‘non-suicidal self-injury’ (NSSI). NSSI is also known as self-harm and is defined as the
deliberate destruction of one’s body tissue, but with no intent of suicide (Moreno et al.,
2015). The study found that Instagram has NSSI content freely available to teens and it was
suggested that they improve their Content Advisory service. There were however,
limitations in the research, not least because it was limited to a single SNS, Instagram, but
also it was concluded that more work was needed to find out if Instagram actively
encouraged NSSI behaviour among teens (Moreno et al., 2015).
Whilst the links between SMT, negative body image and self-harm, are at present emerging
and therefore inconclusive, any activity that puts the adolescents potentially at risk of harm
is in conflict with both positive physical and emotional well-being (Coverdale and Long,
2015; Minkkinen, 2013) and that suggests these issues are worthy of further exploration.
21

2.3.4 – Sexting and sexual behaviour
Sending a naked picture of an under 18-year-old is a criminal offence in the UK, as is
requesting such an image. There are also further implications that the child’s well-being is
potentially at risk, physically, emotionally and socially, in terms of child sexual exploitation
(CSE). Adolescent sexting has been defined as teens sending texts and images of an
inappropriate and sexual nature (Srivastava and Bhardwaj, 2014). However, prior to
discussion there is a caveat to this issue. In the USA, a study of 16 to 25-year-old Facebook
users researched actual v perceived sexual behaviour, conclusions were drawn that
adolescents and young people over-report their sexual exploits on SNS (Black et al., 2013).
The impression is given that multiple partners, one-night stands and early age sex are taking
place, when in reality the cases are far fewer (Black et al., 2013). This suggests that it may
be difficult to determine how commonplace using SMT for sexting and sexual behaviours
is among teens, because in any research undertaken, honest accounts may not be given.
Additionally, adolescents, who know they are underage, may not want to be truthful for
fear of recrimination.
The suggestion that adolescents engage in sexting was found in 2 of the previous studies
(Ditch the Label, 2014; Mascheroni and Cuman, 2014). UK charity Ditch the Label (2014)
surveyed 2732 participants aged 13 to 25. It found that 37% had sent a naked photo of
themselves (Ditch the Label, 2014). As this survey includes young people up to the age of
25, further exploration of the statistics is important for the relevance to the current study,
“15% of 13-year olds did it, 15% of 14-year olds did it, 30% of 15-year olds did it,
36% of 16-year olds did it, 37% of 17-year olds did it.” (Ditch the Label, 2014, p.22).
The figures therefore suggest that 11 to 16-year olds do not always use SMT within the
boundaries of the law and their actions could potentially put their well-being at risk due to
unwanted or inappropriate attention (Minkkinen, 2013; Spurr et al., 2012; Tvorogova,
2011).
Evidence, albeit limited, of adolescent knowledge about revenge sexting was found in the
European report conducted by Mascheroni and Cuman (2014). A Spanish teenage boy
reflected that people were scared to do sexting in case of a relationship breakdown
(Mascheroni and Cuman, 2014). A caveat with Mascheroni and Cuman (2014) is that the
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relationship between the researcher and participants was not clear. Often the data
gathered is from surveys, but it is unknown as to whether they were taken seriously by the
participants. Additionally, in the focus groups children may withhold their true feelings or
actions, for fear of recrimination.
Overall, the issue of adolescent sexting offers potential conflicts with children’s social wellbeing which was defined in Chapter 1.3 as requiring safe and supportive relationships
(Minkkinen, 2013). The choice to send a sexual photograph may also challenge the
adolescents’ moral values and therefore their spiritual well-being (Tvorogova, 2011).
Additionally, there are potential societal conflicts because adolescent sexting is a crime in
the UK and therefore deemed to be beyond the social norm (DfE, 2014; UNCRC, 1989).

2.3.5 – Grooming
An increased risk of grooming due to SMT was a concern suggested in 2 of the previous
studies (Knowles et al., 2014; Mascheroni and Cuman, 2014). One of the issues was that
young people meet up with people in person that they met online, therefore potentially
exposing them to risk of harm. Both Knowles et al. (2014) and Mascheroni and Cuman
(2014) reported findings whereby young people said they had met people in real life that
they had befriended online. Knowles et al. (2014) researched 114 adolescents and young
adults between the ages of 13 to 21 (47% were less than 16 years old). They found that
55% of the participants had met in person people they had befriended online (Knowles et
al., 2014). In Europe, Mascheroni and Cuman (2014) found of their 3827 participants, the
statistic ‘met online, contacted offline’ had a small increase from 9% to 13% over 4 years.
Additionally, Mascheroni and Cuman (2014) found that only 9% of the children surveyed
accepted all friend requests, however the figure rose to 14% in the 9-10 age group
compared to 10% in the 15-16 age group (Mascheroni and Cuman, 2014). Whilst low, there
is a potential risk to well-being. Additionally, some children may not have reported this
behaviour honestly for fear of recrimination.
Meeting people befriended online has resulted in two high profile cases in the UK whereby
adolescents were groomed via SMT, met their abusers in person and were subsequently
killed (Leicestershire Police, 2018; The Breck Foundation, 2018). Breck Bednar was
groomed and killed via online gaming in 2014 (The Breck Foundation, 2018). Kayleigh
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Haywood was murdered just 13 days after she was befriended by her abuser using SMT
(Leicestershire Police, 2018). These cases suggest that the threat of grooming and child
sexual exploitation (CSE) via online activity is real and something that young people should
be aware of. Whilst grooming takes place outside of the digital world too, these cases
suggest a need for robust SMT education for both young people and their families.
Overall, the potential threat of grooming due to SMT use, could be detrimental to all 5
aspects of the SPIES framework, in as much that adolescents may make choices that
challenge their moral code, they may be at risk of CSE, distracted from studies, have their
self-esteem lowered and be in an unsupportive relationship (Minkkinen, 2013; Spurr et al.,
2012; Tvorogova, 2011).

2.3.6 – Accessing mature content
Accessing sexually explicit Internet material (SEIM) is not necessarily a negative factor, it
could be seen as being part of a natural adolescent curiosity. However, a Dutch study, which
surveyed 2137 adolescents aged 13 to 15 argued that, especially among males, accessing
sexy images on SNS was a gateway to more SEIM (Vandenbosch and Peter, 2016).
Moreover, a previous study suggested that exposure to pornography during adolescence
could potentially leave a young person feeling quite confused (Cantor et al., 2003).
Research completed in the USA with 196 students, average age 19.7, suggested that
adolescents feel a range of emotions the first time they encounter pornography, many of
which could be perceived as negative, for example, disgust, anger, fear and guilt (Cantor et
al., 2003). Furthermore, findings from this study included feelings of confusion and
unwanted recurring thoughts as lasting enduring effects (Cantor et al., 2003), suggesting
that emotional well-being might be challenged in some adolescents if they access
pornography on a SNS (Coverdale and Long, 2015).

The current study has a focus on social media technology (SMT) as opposed to the more
general new media technology (NMT), however, the issue of accessing pornography is
relevant because many social network sites (SNS) enable children to share videos and
images through the functionality on their platforms. Mascheroni and Cuman (2014)
suggested that NMT was used by children to access pornography both at school and on
youth trips. It was also reported that pornography was watched on friends’ phones because
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their own were being monitored by parents (Mascheroni and Cuman, 2014). This suggests
another potential generational issue related to the Digital Immigrant v Digital Native
debate (Prensky, 2001) as some parents/carers may not have considered friends’ phones
to be a risk factor.

In summary, the previous research suggests that teens have the potential to access
pornography using NMT and Cantor et al. (2003) suggests that adolescents emotional wellbeing could potentially be harmed due to viewing mature content at that age (Coverdale
and Long, 2015).

2.3.7 – Privacy

The argument that SMT leads to adolescents being at risk because they reveal too much
information was purported by Barnes (2006). It was suggested that adolescents giving away
too much information to people they did not know, exposed them to sexual predators
(Barnes, 2006), therefore putting their physical and emotional well-being at risk (Coverdale
and Long, 2015; Minkkinen, 2013; Spurr et al., 2012). The European survey suggested that
privacy is still a relevant and ongoing issue, with 29% of children having a public profile in
2014 (up from 24% in 2010) and boys (35%) being more likely to have a public SNS profile
compared to girls (23%) (Mascheroni and Cuman, 2014). This suggests a potential need to
educate the school community about digital safety and privacy.
Barnes (2006) further describes SNS as a ‘privacy paradox’ when referring to a survey
conducted with 64 American undergraduates to find out about their attitudes towards
Facebook. The students strongly disagreed with the idea that everybody should know
everything about everyone else (Barnes, 2006), even though the research revealed that the
same students had posted personal details and thoughts on their Facebook pages, hence a
‘privacy paradox’ (Barnes, 2006). Barnes (2006) pre-dates Smartphones and the image
based SNS such as Snapchat and Instagram. Marwick and Boyd (2014) suggest that
teenagers are trying to negotiate their way in an online world that encourages them to
share images and that privacy norms are consequently changing. They found evidence in
their study of 166 semi-structured interviews with 13 to 19-year-olds in the USA, that
teenagers had a different understanding of privacy, which was subject to complex rules and
etiquette online. Failure to follow the privacy rules could lead to social isolation (Marwick
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and Boyd, 2014), perhaps suggesting that SMT is detrimental to social well-being, defined
as having supportive relationships (Minkkinen, 2013).
The previous research further suggested that SMT could be used to find information about
someone (Balakrishnan and Shamim, 2013; Pumper et al., 2013). A study of 707 university
students using Facebook (Balakrishnan and Shamim, 2013), found that SMT was used to
check peoples’ profiles to learn more about them regardless if they were a friend or not.
Pumper et al. (2013), took the behaviour a stage further and identified ‘creep culture’
(Pumper et al., 2013). This behaviour is potentially a challenge to spiritual well-being,
whereby adolescents may choose to access information about someone, knowing that the
person is unaware (Tvorogova, 2011).
These studies suggest that education around the issue of privacy and SMT would be useful
to adolescents and their parents/carers, in order to avoid any complications that may arise
from giving away too much information. Whilst some children and their parents/carers
maybe proficient at using privacy settings, others may not be, supporting the idea that
there are visitors and residents in the digital world (White and Le Cornu, 2011).

2.3.8 – Distraction
The question as to whether or not SMT use leads to distraction from learning has been the
topic of several previous studies (Mascheroni and Cuman, 2014; Junco and Cotton, 2012;
Kirschner and Karpinski, 2010; Taekke and Paulsen, 2010). Kirschner and Karpinski (2010)
concluded that procrastinating behaviour on Facebook was having a negative impact on
university students’ studies. These findings were supported in a later study Junco and
Cotten (2012), who found that their higher education students who used Facebook or sent
text messages, whilst doing their homework achieved lower grades than their counterparts
(Junco and Cotten, 2012).
No evidence was available that claimed adolescents’ grades were negatively affected due
to SMT, 2 studies did, however, connect SMT to distraction from learning in the classroom
(Mascheroni and Cuman, 2014; Taekke and Paulsen, 2010). In Denmark, research
conducted by interviewing 16 upper secondary pupils and 2 teachers, concluded that
students often feel compelled to return a comment, sent via text or via a SNS, to show
respect to the friend (Marwick and Boyd, 2014), this may lead to conflict in the class and a
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lowering of focus on the activities set (Taekke and Paulsen, 2010). This was supported by
Mascheroni and Cuman (2014) who also reported that parents messaged children during
lessons causing a distraction. A 15-year old Italian girl explained that she was unable to
resist replying to messages, despite having her phone confiscated (Mascheroni and Cuman,
2014). Likewise, a 15-year-old Danish boy reported that students check Facebook and
watch videos in class (Mascheroni and Cuman, 2014). There is therefore a suggestion from
the previous literature that adolescents’ intellectual well-being can be disrupted (Preskitt
et al., 2015). Moreover, the literature suggests a potential generational divide relating to
the concept of the Digital Natives and Digital Immigrants (Prensky, 2001), whereby some
parents/carers seem unaware that they are interrupting study in class when they use SMT
to contact their children. This could be in part due to not having experienced these
distractions as a child and so suggests that the school raising awareness of the issue might
be beneficial.
That adolescents can sometimes be distracted from the real world was suggested in
previous studies (Comunello et al., 2017; Beyens et al., 2016; Mascheroni and Cuman,
2014). The large scale European report found that a 15-year-old Italian girl always had her
phone in her hand, furthermore, the report had statistics showing 50% of children have a
strong need to check their phone to see if anything new is happening (Mascheroni and
Cuman, 2014). The constant need to check SMT could be seen as distraction, or perhaps
the social norm regarding communication and connection is changing and this may not
necessarily be a negative of SNS use. However, these findings are supported by later
research conducted in Italy (Comunello et al., 2017), whereby elderly Italians described the
younger generation as abandoning traditional forms of communication because they were
always on their phones. Research in Belgium and the Netherlands by Beyens et al. (2016),
investigated SMT use with 402 adolescents (43% boys) who had an average age of 16.41
years. They described anxiety arising from the fear that people are having a fun experience
whilst one is absent as ‘fear of missing out’ (FOMO) (Beyens et al., 2016). The report found
that adolescents’ ‘need to belong’ and ‘need for popularity’ were related to increased
FOMO, which, in turn, was associated with increased Facebook use (Beyens et al., 2016).
Whilst this study only focused on Facebook and results from Belgium and the Netherlands
cannot be generalised to other countries, it suggests that SMT could be causing a child to
worry and FOMO is in conflict with the definition of positive emotional well-being, which is
to feel happy and not sad or depressed (Coverdale and Long, 2015).
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The argument that adolescents are distracted from sleep due to SMT use was the topic of
several previous studies (Twenge et al., 2017; Beyens et al., 2016; Woods and Scott, 2016).
It was suggested by Beyens et al. (2016) that adolescents might be losing sleep or
developing unhealthy eating patterns because of FOMO, but they felt their research was
inconclusive. Mascheroni and Cuman (2014) found evidence that distraction from sleep
had occurred, but it was limited with only 8% of the children surveyed saying that they had
gone without food or sleep ‘fairly often’ due to SMT. A further 14% reported that this had
happened but ‘not very often’ (Mascheroni and Cuman, 2014), however, whether the
children gave truthful answers for fear of recrimination needs to be considered. Woods and
Scott (2016) identified a link but concluded it was difficult to determine whether the poor
sleep pattern led to an increase of SMT use or the other way around. In the USA, findings
from a study completed by Twenge et al., (2017) suggested that adolescents were getting
less sleep due to use of new media technology (NMT). They surveyed 369 595 adolescents
over a 6-year period and found that by 2015 40% of adolescents reported getting
insufficient sleep (Twenge et al., 2017). This figure was up 5% from 2009 and they found
that new media screen time, including SMT, significantly increased the likelihood of less
sleep. However, the suggested solution to the problem of NMT reducing sleep, was to limit
the amount of screen time both during the day and during formal education (Twenge et
al., 2017). This conflicts with Prensky (2001) who advocated that NMT should be embraced
and used because it provides opportunities for adolescents (Prensky, 2001); a point that
Livingstone et al. (2015) agreed with.
The possibility that SMT might lead to losing sleep has implications for several of the
dimensions of the SPIES well-being framework. It suggests that adolescents are making
choices that challenge them spiritually (Tvorogova, 2011), if they are losing sleep that is
detrimental to a physically healthy lifestyle (Spurr et al. 2012) and a loss of sleep could
potentially lead to lack of concentration on school work (Preskitt et al. 2015). However, it
may also be the case that some adolescents find it difficult to concentrate or focus on the
moment and would find a distraction in something else anyway, be it SMT use or not. The
previous studies therefore suggest the need for more research into the topic of SMT and
distraction.
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2.3.9 – Summary of negative issues in relation to SPIES framework
In order to summarise the potential negative effects of adolescents’ SMT use, this section
relates them to the SPIES well-being framework (Chapter 1.3).

That SMT has the potential to impact adolescents’ spiritual well-being in a negative way,
was suggested in the previous studies, particularly in terms of making choices that
challenge their personal moral code (Spurr et al., 2012; Tvorogova, 2011). Some examples
referred to in the literature were, the choice of whether or not to be a bystander in a
cyberbullying situation (Patterson et al., 2016; Lenhart et al., 2011); choosing whether to
send a nude or not (Ditch the Label, 2014; Mascheroni and Cuman, 2014) and choosing to
meet people offline they had befriended online (Knowles et al., 2014; Mascheroni and
Cuman, 2014).

Physical well-being requires the students to be free from harm, abuse and bullying; whilst
at the same time having enough sleep, with an appropriate diet and exercise regime
(Minkkinen, 2013; Spurr et al., 2012). The previous literature did provide suggestions that
physical well-being could be compromised for some adolescents due to SMT use. In terms
of sleep distraction due to SMT, the literature is emerging and was inconclusive, however
there was a suggestion from Twenge et al. (2017) who claimed that NMT including SMT
distracted adolescents from sleeping. Beyens et al. (2016) suggested teens may lose sleep
due to FOMO, however Woods and Scott (2016) felt that the relationship between SMT
and missing out on sleep was more complex and not just due to use of SNS or NMT.

The potential risk of CSE due to SMT use would also pose a threat to the adolescents’
physical well-being (Minkkinen, 2013; Spurr et al., 2012; UNCRC, 1989). The literature did
suggest that some adolescents are engaging in behaviour that exposes them to a risk of
physical harm. Knowles et al. (2014) and Mascheroni and Cuman (2014), claimed that
adolescents do go to meet people they have met online putting them at risk of CSE.
Additionally, there have been high-profile deaths in the UK (Leicestershire Police, 2018; The
Breck Foundation, 2018) due to connections made on SMT, suggesting that whilst this is a
limited threat to physical harm, the potential is there.
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The dimension of intellectual well-being for adolescents requires development of
knowledge and critical thought, along with measures of school related performance
(Preskitt et al., 2015). There was a suggested negative impact of SMT on the intellectual
well-being of students in studies using university participants, as their lower grades were
attributed to SMT use (Junco and Cotten, 2012; Kirschner and Karpinski, 2010). However,
in terms of adolescents, there were only claims of distraction from learning by phone use
in lessons, as opposed to lowering of grades (Mascheroni and Cuman, 2014; Taekke and
Paulsen, 2010).

Emotional well-being centres on students being happy, confident, with high self-esteem
and free from mental health issues (Coverdale and Long, 2015; Minkkinen, 2013; Scottish
Government, 2010). The previous studies suggest that SMT use among some adolescents
could be compromising to emotional well-being for several reasons, such as the impact of
cyberbullying (NSPCC, 2016; Cookingham and Ryan, 2015), dislike of body image (Ditch the
Label, 2017; Kleemans et al., 2016) and accessing mature content (Mascheroni and Cuman,
2014; Cantor et al., 2003).
Positive social well-being requires the developing of healthy relationships and inter-actions
with others, whilst respecting the norms and values of society (Coverdale and Long, 2015;
Minkkinen, 2013; Spurr et al., 2012). The previous literature claimed that some students’
positive social well-being is at risk in terms of unhealthy relationships and challenges
(Leicestershire Police, 2018; The Breck Foundation, 2018; Ditch the label, 2017; NSPCC,
2016; Vandenbosch and Peter, 2016; Ditch the Label, 2014; Mascheroni and Cuman, 2014).
Several of the articles in the literature review found evidence of cyberbullying, suggesting
that children are using technology for this purpose (Ditch the Label, 2016; NSPCC, 2016;
Patterson et al., 2016; Mascheroni and Cuman, 2014), this would seem to suggest that
some teenagers are at times in unhealthy relationships with their peers. The issue of
adolescent, and therefore underage, sexting is revealed in the literature review by Ditch
the Label (2014) and Mascheroni and Cuman (2014), this issue has the potential for CSE
and could put the child at risk of harm from an unhealthy relationship. Some adolescents
were seen to be befriending people online they did not know in real life, which could
potentially put them at risk of grooming (Leicestershire Police, 2018; The Breck Foundation,
2018; Mascheroni and Cuman, 2014). Additionally, some students were seen to be
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negotiating a new social etiquette, which requires them to respond immediately (Marwick
and Boyd, 2014), for fear of missing out (FOMO) (Beyens et al., 2016).
Overall, the potential negative impact of SMT use on an adolescents’ well-being, according
to the literature review, ranges from mild and limited to both significant and serious.
Children are using, connecting and enjoying their time on SMT, according to the positives
but conversely, they are potentially vulnerable and might be at risk from a variety of serious
issues, as outlined in Chapter 2.3. The negative issues raised suggest a potential detrimental
impact upon the children’s well-being (Thompson and Livingston, 2018). These negative
issues have already led to a variety of safeguarding strategies being used to try and prevent
the risk to the well-being of the children and these are explored in the next section.

2.4 – Safeguarding children online
2.4.1 - Global strategy to safeguard children
The negative issues presented in Chapter 2.3 confirmed the idea that online safeguarding
should be an important part of the current investigation. The UNCRC (1989) consists of 54
legally binding children’s rights articles. It is the most effective global legislation regarding
children’s rights, the UK signed the UNCRC in 1990 and it was ratified in the UK in 1992. Its
aim is for provision, protection and participation of children and therefore has the purpose
of safeguarding children and keeping them free from harm. It was written prior to NMT
developing, however many of the articles have principles that are relevant to SMT use.
Article 17 of the UNCRC (1989) recommends that children have a right to reliable sources
of information from the media (UNCRC, 1989), this was written before the everyday use of
new media technology (NMT) and the complexities that it adds. However, it does suggest
that students should have access to the Internet and guidance on using it responsibly.
Article 34 states children should be free from sexual exploitation (UNCRC, 1989), as
explored in Chapter 2.3.5, SMT has been used as part of the sexual grooming process and
in some cases, this has led to children being murdered. This also contravenes Article 6,
which states that children have a right to life (UNCRC, 1989). Therefore, the evolution of
NMT and SMT presents several challenges to society when trying to keep children free from
harm and growing up able to reach their full potential.
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2.4.2 - Strategies provided for UK schools to safeguard children online
In the UK, schools and organisations working with children, at the time of the current study,
must follow the statutory procedures for safeguarding set out in two key government
booklets: Keeping children safe in education (Department for Education (DfE), 2019) and
Working together to safeguard children (Her Majesty’s Government, 2018). These
documents uphold the principles of the UNCRC (1989) in terms of provision, protection and
participation, they also refer to online safety.
In 2008 the United Kingdom Council of Child Internet Safety (UKCCIS) was established with
the purpose of providing help and support for professionals who work with children (Katz,
2012), it also aimed to safeguard children using the Internet by raising the profile of online
safety and additionally, it aimed to educate parents (Katz, 2012). The very formation of this
council thereby suggests that there was a need to safeguard children online and give them,
their parents/carers and their schools, guidance when using the Internet.
Cyberbullying and sexting are named as specific safeguarding issues by the government in
Keeping children safe in education (DfE, 2019) and schools must therefore ensure staff have
training and are aware of how they can spot these issues. This document also shows how
online safety, links to several of the other specific safeguarding issues named by the DfE
(2019) such as: children missing, child sexual exploitation (CSE) and preventing
radicalisation (DfE, 2019).
In UK schools a subject called personal, social, health and economic (PSHE) education is
described by the DfE as being important and necessary (GOV.UK, 2020). However, PSHE is
a non-statutory subject (GOV.UK, 2020) and as such does not have to be delivered in
discreet lessons. A recent British relationships and sex education (RSE) report by Big Life
Project found that only 36% of the 300 students surveyed, felt their RSE was useful and
relevant (Cabbin, 2018). Furthermore, 67% of the 300 teachers surveyed did not feel
supported by the DfE to deliver RSE (Cabbin, 2018). The PSHE Association is sensitive to the
challenges in RSE and has developed a 5-point strategy to ensure that all children in the UK
receive quality education in this subject. The 5 points are: regular lessons, as a whole
subject, by trained teachers, in all schools, to all pupils (PSHE Association, 2018).
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The debate has recently intensified because the DfE have made RSE statutory from
September 2020 but not the rest of PSHE (DfE, 2017). This has been criticised by the PSHE
Association (2018) because they feel that relationships are at the centre of all topics in this
subject and as such it is difficult to separate RSE from PSHE (PSHE Association, 2018). Online
safety and SMT provide a good example of this link because low self-esteem, a PSHE topic,
has a potential crossover in content with relationships and peer-pressure, a RSE topic. The
DfE did make a call for evidence in January 2018 (PSHE Association, 2018) in order to review
the situation, which currently remains unchanged. However, the current strategies to
support and guide children online in schools, remain dependent on individual approaches
to PSHE, which the Big Life Project (Cabbin, 2018) suggests are currently falling short of
expectations.

In January 2017, the UK Children’s Commissioner published a report entitled, Growing Up
Digital: A report of the Growing Up Digital, (Butterfill and Manning, 2017). One of the
conclusions of this report was that all students should have Digital Citizenship lessons from
ages 4 to 14 and part of those lessons would be how to use SMT responsibly (Butterfill and
Manning, 2017). Children would gain a credential from the lessons such as: digital citizen
or digital leader (Butterfill and Manning, 2017). The proposals seem well-intentioned but
against the backdrop of the PSHE debate and league tables focusing on students making
progress across 8 subjects, whether schools would allow curriculum time to be spared to
deliver quality Digital Citizenship lessons will be something for the UK government to
consider.

2.4.3 - The need to support parents/carers regarding online safety
The argument that educating parents/carers about online safety is important, was alluded
to by Mascheroni and Cuman (2014) who used data collected from 3827 children across 7
European countries. Their report revealed that 26% of children said their parents/carers
installed filtering on their computers, and this dropped to 14% when asked if filtering was
installed on their mobile phones (Mascheroni and Cuman, 2014). Filtering, however, does
not control children’s actions online, it merely blocks access to many sites containing adult
content. This report also includes data from 230 parents/carers, teachers and youth
workers across Europe. The parents/carers said that the smaller the device the harder it
was to monitor (Mascheroni and Cuman, 2014). Yet parents/carers still allow their children
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to have a mobile phone, despite knowing it is hard to monitor. Moreover, children said they
knew passwords to their own and neighbours Wi-Fi, so they were able to access the
Internet without their parents/carers knowing (Mascheroni and Cuman, 2014). The survey
also asked children if their parents/carers used 2 or more forms of mediation regarding
Internet use, 68% said yes, the most popular being that their parents/carers talked to them
about Internet use. The second most used form of mediation was that their parents/carers
were nearby when they were on the Internet (Mascheroni and Cuman, 2014). Both of these
strategies rely on trust and vigilance and suggest a potential opportunity for the child to
exploit the situation when online.
The UK Children’s Commissioner report (Butterfill and Manning, 2017), contains evidence
from a survey (specially conducted for the report through www.mumsnet.com, a website
for parents in England), of 900 parents/carers of children aged 2 to 18. The survey revealed
that 81% of the parents/carers imposed a form of Internet filtering (Butterfill and Manning,
2017). Whilst this sounds promising it is not clear how many parents/carers have imposed
the filtering on all their children’s devices including mobile phones. The survey also
revealed that 73% of parents/carers were concerned about their children accessing
inappropriate material online and 61% of parents/carers felt SMT was a distraction from
other activities (Butterfill and Manning, 2017). This report also refers to a survey in August
2015 for Barnardo’s (a UK children’s charity), whereby 48% of the 975 children surveyed
across the UK said their parents/carers were only aware of some of what they do online
and a further 11% said their parents knew nothing about their online activity (Barnardo’s,
2017), once again suggesting the need for greater parental education in regard to NMT and
SMT.
In the USA a national survey of parents/carers and children took place (Anderson, 2016).
The views of 1060 parents/carers of 13 to 17-year olds and 1060 13 to 17-year olds
themselves, were included in the report by The Pew Research Center (Anderson, 2016).
The report found that only 16% of parents/carers surveyed installed parental control
measures on their teenager’s mobile phone. Additionally, it found that 61% of
parents/carers said they had checked which websites their teen visits (Anderson, 2016).
Parents/carers are however, only checking the devices they know their child has, but
children may have access to their friends’ devices, so that still gives potential for 13 to 17-
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year olds to access to inappropriate content, moreover, parents/carers will vary on what
they consider to be inappropriate content.
Anderson (2016) also reveals that 60% of parents/carers surveyed said they check their
teens’ social media profiles and 56% of parents/carers said they had followed their child’s
SNS (Anderson, 2016), but again they may not know all of the accounts their child has, in
addition this does not give parents/carers access to the password protected private
messaging facilities, such as Messenger on Facebook.
The suggestions made about the lack of ability of some parents/carers to monitor their
children’s online activity in these reports (Butterfill and Manning, 2017; Anderson, 2016;
Mascheroni and Cuman, 2014), give support for the argument that there may still be a
generational divide between some adults and their teens (Prensky, 2001).
A recent development in the UK is a website entitled Parentzone (UKCCIS, 2018) which
contains support and guidance for parents/carers regarding the Internet. The website
contains online courses that parents/carers can complete to make them more proficient at
safeguarding their children; as well as the latest information about gaming, alongside
advice for staying ahead of adolescents (UKCCIS, 2018). However, the cost of £6.99 to enter
the ‘parent lounge’, which includes the online course, might exclude some parents/carers
from accessing it. Whilst codes to enter the ‘parent lounge’ are being given out free in some
areas (UKCCIS, 2018), this is unlikely to enable all parents/carers who need to access the
specific content contained within the restricted area.

2.4.4 - Online safeguarding strategies in place at the school used in the current study
The school used in the current investigation had a variety of safeguarding measures in place
that aimed to both prevent and support issues brought about by SMT use. These strategies
were in line with UK government requirements as stated in Keeping children safe in
education (DfE, 2019). The school had a Safeguarding and Child Protection Policy, an Antibullying Policy, an Esafety Policy and a Sex and Relationships Policy, all of which set out
procedures for staff to follow as regards SMT and SNS. The Child Protection Officer (CPO)
led training sessions each year referring to online safety throughout the presentation.
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Additionally, the school followed the DfE guidelines for delivering PSHE and RSE (as
discussed in Chapter 2.4.2. These subjects were delivered in several ways across the school:
students had 1 hour per fortnight as a discreet PSHE lesson, whereby the topic of online
safety was taught. Students also did a scheme of work about online safety during their ICT
lessons. Form time was 20 minutes per day and 1 day each week was dedicated to PSHE
topics, during which time the issue of SMT was frequently discussed. Additionally, all
students had 1 assembly per week which was 15 minutes long and every half-term at least
1 assembly was related to online safety or SMT issues.
At the time the research was conducted, the school pastoral system was structured by way
of 4 Houses, each one having a Head of House. This was the dedicated person for students
to go to if they had any SMT related issues that they needed to discuss. The school used in
the current investigation therefore aimed to raise repeated awareness about the issues
surrounding SMT and support the students should any problems arise.

2.5 – Related concepts
The framework for the current study was discussed in Chapter 1.3, whereby the acronym
SPIES has been used to explore issues surrounding the holistic well-being of the students.
However, there are several other concepts and frameworks that relate to this investigation
and offer aspects of SMT use to be considered from a variety of viewpoints.

A digital concept that relates to the current study is that of the Digital Natives and Digital
Immigrants (Prensky, 2001), outlined in Chapter 1.2. This idea explains that the generation
that has grown up with technology are native speakers of digital technology. For those not
born into the digital age, they have learnt and adopted the ways of living with technology
but will remain with memories of a past and are therefore what Prensky (2001) calls the
Digital Immigrants. It could be argued that the Digital Natives in the current study are the
students, as they know no life without digital technology, whilst most of the staff and the
all of the parents/carers are the still Digital Immigrants, remembering a life prior to mobile
phones, and the Internet.

The relevance of Prensky (2001) for the current study, which is focused on the well-being
of students and how to safeguard them, is that the parents/carers of the children did not
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grow up using Smartphone technology and SNS, therefore they may be unaware of some
of the risks their sons and daughters are facing on a daily basis (Chapter 2.3). That
technology poses risks was not Prensky’s (2001) intended message, indeed, part of his
original article was written to raise awareness of the issue that teachers needed to embrace
the digital world for learning purposes, to prepare children for 21st-century life. However,
Prensky’s original article was written in 2001, prior to the development of Smartphones,
which appear to have the potential to cause some negative issues discussed in the current
study (cyberbullying, accessing mature content, sexting and negative body image). Critics
of Prensky (2001) make the point that many children are at risk through their use of digital
technology, which can be disempowering and not necessarily empowering (Selwyn, 2009).

Selwyn (2009) also makes the point that age does not define a person’s digital ability and
the concept of the Digital Natives and Digital Immigrants (Prensky, 2001) is in fact too
simplistic (Selwyn, 2009). Prensky’s Digital Natives are people born after 1980, into age that
is surrounded by technology (Prensky, 2001) and many teaching staff will themselves be in
this category. In a later article Prensky (2011) acknowledges that even the Digital Native
teacher does not automatically know how to use technology for learning, partly because it
was not modelled to them as a child (Prensky, 2011). Prensky’s (2001) rhetoric has been
criticised for trying to cause a moral panic without empirical evidence (Bennett et al., 2008).
By reviewing large scale surveys of adolescents’ technology use, it was found that a variety
of domestic and socio-economic issues contributed to the digital skills possessed by the
teens and it should not be assumed that everyone has these abilities (Bennett et al., 2008).

White and Le Cornu (2011) argue that the online world is not divided by age but by
capabilities and cyberspace has either visitors or residents. Visitors being people that go
into cyberspace, do what they need to and leave, whilst the residents belong to the online
community and feel at home there (White and Le Cornu, 2011). It could then be argued
that in the current study, qualifying as a Digital Native (Prensky, 2001) does not necessarily
make the adolescent proficient online and conversely, many parents/carers may be
residents (White and Le Cornu, 2011). It was further argued in a study of 560 university
students from Turkey and Kyrgyzstan (Akcayir et al., 2016), that access to digital technology
also complicates digital proficiency. Conclusions were drawn that there were more Digital
Natives (Prensky, 2001) in developed countries due to greater access of technology.
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Moreover, they felt proficiency with technology can even vary within different regions of a
country (Akcayir et al., 2016).

However, the safeguarding issues explored in Chapter 2.3, may potentially arise because
the adults are not aware of the online activities of the children in their care and therefore
this implies a generational divide. It could be argued that the implication for the current
study is that the school community, including parents/carers, teachers and policy makers,
should ensure secure cyberspace awareness in order to keep children safe and foster digital
creativity. Prensky (2001) suggests it is important that the school staff acknowledge their
lack of technological experience when they are making procedures and guidelines,
however, Bennett et al. (2008) assert that digital abilities should not be assumed. Perhaps
this implies that school communities should complete an audit of the staffs’ digital skills to
ensure policy makers are best informed. Furthermore, research in Italy among elderly
Italians suggested that some senior citizens interviewed felt there was a generational divide
between themselves and their grandchildren (Comunello et al., 2017). This suggestion is
relevant to the current study in as much that it is not uncommon for children to reside with
their grandparents, either temporarily or even permanently. Moreover, grandparents
could potentially be used as babysitters, whilst parents are out at work or social events.

Overall, despite the critique, the concept of Digital Natives and Digital Immigrants (Prensky,
2001) is relevant to the current study, because the staff at the school and the
parents/carers did not grow up using SMT and Smartphones, and yet they are the adults
who need to guide, support and nurture the adolescents. These adults did not face the risks
as teenagers (outlined in Chapter 2.3), that arise due to use of SMT. However, they are
responsible for the holistic well-being of these teenagers and they need to understand the
potential issues the children face.

An educational concept related to the current study is that of student voice (Rudduck and
Flutter, 2004). Rudduck and Flutter (2004) divide student voice into two aspects:
participation and consultation (Rudduck and Flutter, 2004). Participation suggests students
should have leadership roles and responsibilities within the school community.
Consultation argues that students should be consulted on policy making (Rudduck and
Flutter, 2004). They highlight the benefit of students and educators working together and
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explain this can lead to transformation within school communities when educators look at
issues from the perspectives of the student and worked with them, rather than doing
education to them (Rudduck and Flutter, 2004). The current study has consulted students
for their perceptions about SMT use and how best the school can support them, therefore
the concept of student voice underpins the investigation. In a wider perspective, it could
be argued that school leaders should consult the students, Digital Natives (Prensky, 2001),
when making their online safeguarding policies, in order to ensure that all aspects of
support needed are accounted for.

A digital concept relating to the current study comes from a report by Livingstone et al.,
(2015), entitled Developing a framework for researching children’s online risks and
opportunities in Europe. The framework (see Figure 1) aims to guide and design the
research surrounding children being online.

Figure 1 The EU Kids Online framework to guide research surrounding children online,
(Livingstone et al., 2015, p.10).

The framework is divided into 3 levels: individual, social and country, suggesting that
research can be focused on specific areas, whilst acknowledging that they all link together.
Furthermore, the framework acknowledges the risks, whilst focusing on the opportunities
afforded to adolescents through their online access (Livingstone et al., 2015). Likewise, the
current study is exploring the positives and negatives of adolescent social media use. The
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article alongside the framework refers to a variety of topics discussed in the literature
review and provides a wider context for the current study.

The individual risks were explained as: cyberbullying; meeting strangers; sexting and
pornography, as well as excessive use of NMT (Livingstone et al., 2015). Each of these risks
has been discussed as a negative in the Chapter 2.3 and related to the SPIES framework
and the academic studies of Coverdale and Long (2015), Preskitt et al. (2015), Minkkinen
(2013), Spurr et al. (2012), Tvorogova (2011) and Stratham and Chase (2010). Also
considered in the article is the well-being of the child in context to the UNCRC (1989) but it
is stressed that despite risks there are many opportunities to fulfil child rights due to online
access, such as learning skills and socialising with friends (Livingstone et al., 2015).

It is argued in the article that at the social level digital awareness is the combined
responsibility of: family; educators; peers; digital ecology and the community (Livingstone
et al., 2015). This suggests that whilst the parents/carers are important, school staff,
friends, the government and the SMT developers each have a responsibility to safeguard
the children as well. There was evidence of governmental responsibilities in Chapter 2.4.2,
with the 2 documents used in schools, Keeping children safe in education (Department for
Education (DfE), 2019) and Working together to safeguard children (Her Majesty’s
Government (HMI), 2018).

At the country level, one of the issues raised in the article is societal inclusion, which argues
that inequality is a reason that some children do not have online access and this puts them
at a disadvantage because they are being denied the opportunities available to others
(Livingstone et al., 2015), therefore relating to the work of both Akcayir et al., (2016) and
Bennett et al., (2008). The country level explains that much online activity is provided
through global organisations and suggests that this is a challenge for regulation (Livingstone
et al., 2015). Lastly the notions of media, culture and values are added to the country level
of the framework, suggesting that there is tension in society between religion, sub-cultures,
public services and censorship. There are also differing ideas as to what is appropriate for
children to see online (Livingstone et al., 2015).
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There are similarities between student voice (Rudduck and Flutter, 2004), Digital Natives
and Digital Immigrants (Prensky, 2001) and The EU Kids Online framework (Figure 1)
(Livingstone et al., 2015), because they are all centred on the well-being of the child and on
ensuring that they are able to access opportunities to grow and develop.

Relating the concepts in this chapter to the SPIES framework, in terms of spiritual wellbeing and making good moral decisions, use of student voice (Rudduck and Flutter, 2004)
promotes self-regulation and resilience because the students are part of whole school
policy making process (Spurr et al., 2012; Tvorogova, 2011). Physical well-being is
recognised through the EU Kids Online framework (Livingstone et al., 2015) and recognising
the potential risks of harm to 21st-century children through NMT use (Minkkinen, 2013;
Spurr et al., 2012). Prensky (2001) promotes use of technology for learning, therefore
potentially improving intellectual well-being (Preskitt et al., 2015). Use of student voice
(Rudduck and Flutter, 2004) has the potential to raise self-esteem with students feeling
valued and could possibly improve emotional well-being. However, the risks to emotional
well-being associated with SMT use from both peers and society are captured in the EU
Kids Online framework (Livingstone et al., 2015), namely cyberbullying, meeting strangers,
sexting and pornography (Coverdale and Long, 2015; Minkkinen, 2013; Spurr et al., 2011).
Developing healthy relationships is also a focus of the EU Kids Online framework
(Livingstone et al., 2015), which recognises the opportunities to connect as well as the risks
and therefore promotes positive social well-being (Coverdale and Long, 2015; Minkkinen,
2013).

2.6 – Summary and research questions arising from the literature review
The literature review has evaluated articles relating to the use of SMT by students through
adolescence and into early adulthood. However, little of the previous research was about
the use of SMT in a UK secondary school setting because few studies in this area were
available. Therefore, the current study aimed to fill a gap in empirical knowledge as regards
SMT use in the UK by secondary school students. Additionally, the literature review
discusses a variety of approaches to safeguarding students’ SMT use.
The epistemology is important to define for the current study because it did not aim to find
out what the actual truth about students’ relationships with SMT was; rather it aimed to
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find out what students’ perceptions were and what they believed to be the truth. It also
sought to cross-reference the students’ perceptions with that of their parents/carers and
the staff. This study further aimed to provide other schools with a structure for
investigation that can be used to determine the SMT issues in their own school
communities at any given time.
The research questions that emerged from the literature review are outlined below with
an explanation as to why they are relevant.
1) What do students perceive to be the positive and negative issues surrounding SMT?
As the current study has student voice at the heart of the conceptual framework, it was
important to find out from the students what they thought the positive and negative SMT
issues were. Whilst the literature review did raise several issues that students could be
facing, it did not necessarily follow that these were the ones participants in the current
study were experiencing. Additionally, it was important to ask the students in case they
raised anything that was not explored in the literature review. This study therefore aimed
to elicit students’ perceptions of their experiences with SMT use, in order to better
understand the associated opportunities and risks to well-being throughout the school
community.
2) How best can school communities safeguard and guide students who are using
SMT?
The literature review revealed several negative SMT related topics (Chapter 2.3) that could
potentially be safeguarding issues for the students, their parents/carers and school in the
current study. It was therefore important to consider how best a school community could
safeguard its students’ well-being regarding SMT use, with a view to being able to put the
appropriate interventions in place.
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Chapter 3 – Methodology
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3.1 - Introduction
This chapter explains the paradigmatic stance for the current investigation, followed by the
research design and instruments that were used to collect and analyse the data. Also
explained in this chapter are the strategies applied to ensure the research was ethical,
thorough and robust and the data collected was reliable.
3.1.1 – The worldview
According to Guba (1990) the starting point for the researcher is a response to 3 basic
questions: What is the epistemology? What is the ontology? What is the methodology? The
answers to these questions form the paradigmatic stance for the current research.
The epistemology is concerned with how the knowledge is created during the research
process and how that relates to what already exists. The literature review continued
throughout the research ensuring new published knowledge was accessed. The episteme
in the current study considered the relationship between the researcher, ‘the knower’ and
what was needed to be found out, ‘the knowable’ (Guba, 1990). Therefore, the researcher
had to unlock ‘the knowable’ which was in the participants’ minds and the only way to
reach it was by interpreting the participants’ views about their experiences of SMT. The
researcher also had to bear in mind their position as an insider researcher and the fact that
the relationship they had with the participants might affect what they said during the data
collections (this is explored further in Chapter 3.4).
The ontology or ‘the nature of the knowable’ (Guba, 1990) for the current research is what
knowledge exists, this in turn relates to the episteme concerning how the knowledge is
created. What exists is the interpretations of the participants’ perceptions and
observations regarding their SMT use. The participants’ perceptions themselves are
subjective, as are the interpretations and as such there is no universal truth, however, to
combat this, the methods of analysis and interpretation used accounted for bias.
The methodology considers how the researcher goes about finding out the knowledge
(Guba, 1990). In the current study the reality of life explored was the students’ use and
perceptions of SMT, which were then interpreted to answer the research questions. The
investigation aimed to capture the students’ perceptions of their interactions with and use
of SMT, to make sense of those experiences, they were interpreted as objectively as
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possible and compared to the thoughts of their parents/carers and staff. This investigation
therefore sought to explore what it is like to be 11-16 and use SMT daily.
Only the students can explain what their experiences are, and it was important that the
researcher used a strategy that accounted for the caveat of preconceived ideas. The
research instruments used to collect data (Chapter 3.3) and subsequently answer the
research questions, allowed for no preconceived ideas as to the students’ experiences of
SMT to be brought to the investigation. This was important because the researcher had
previous experience of dealing with students and SMT issues. Analysis of the participants’
interpretations of their SMT experiences was needed to further the empirical knowledge.
There is debate among academics as to whether removing preconceived ideas can ever be
purely achieved, due to the concept that it is difficult to put aside all that has influenced
you (Tuohy et al., 2013). It was therefore important to ensure that all personal biases were
acknowledged and accounted for when developing the methodology.
Interpretivism was chosen as a research strategy because it can be explained as individuals
seeking an understanding of the world they live in, allowing for the fact that their views will
be subjective (Creswell, 2014). This relates to the current case study because it sought
perceptions of experiences, therefore, the nature of the data collected and analysed in this
investigation was subjective. Ensuring that there are no outside influences on the data,
namely preconceived ideas from previous experiences, allows for findings that are
surprising and unexpected (Bryman, 2012). Consequently, the instruments used for this
study (Chapter 3.3) needed to follow the principle that leading questions were not asked
during data collections, this allowed interpretations solely of the participants’ experiences
of SMT use.

3.1.2 – The research approach: case study

Case studies are often the preferred method when a contemporary phenomenon in a reallife context is being studied (Yin, 2009) and this case study was about the evolving
phenomenon of SMT and students’ perceptions of it. Case studies also provide examples
of people in real situations (Burgess et al., 2006). This case study took place within a single
secondary school community, in the participants’ everyday surroundings.
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Punch (2005) outlines 4 characteristics of a case study: it must have boundaries, which this
research does as it took place within the boundaries of 1 school community; it is a case of
something, the current research is about the case of SMT and its use by the students; the
integrity of the case must be preserved, the steps taken to reduce preconceived ideas to
this study (Chapter 3.2 and 3.3) allowed for the integrity to be preserved; there must be
multiple data collections, an initial study and 3 data collections within the main study were
completed (Chapter 3.3) (Punch, 2005).
Other methodological approaches that could have been used were action research and
surveys (Burgess et al., 2006). Initially an action research approach was considered for this
investigation, based on an idea of producing a toolkit for schools to use to improve their
understanding of SMT and prevent negative issues from arising. Using this idea would have
meant developing, using and refining the toolkit. However, the case study approach
allowed for more time and depth to be spent on the research questions. This was important
to be able to probe into the SMT experiences in some depth and from a variety of different
aspects.
Critics of the case study approach feel that because of their uniqueness to one situation
they cannot be used to generalise (Bryman, 2012; Yin, 2009). Whilst it would have been
possible during this investigation to complete questionnaires and interviews in other school
communities, the subsequent analysis and comparative discussion would have taken away
the capacity for more in-depth research in the main school. As the initial study data
collection analysis informed the questions posed in the main studies, this allowed for
teasing out fine details which might have been missed if the research had been spread over
more school communities.

3.2 - The participants
The population from which the sample was selected is one mainstream 11-16 mixed, nonselective school community in the south-east of England, the demographic of which was
explained in Chapter 1.1. A convenience sample was used when recruiting student
participants for both the initial study and the main study 3, (Bryman, 2012). All students in
Years 7 to 10 (N=768 students in total) were given the opportunity to participate in the
initial study and the main study data collections. Students in Year 11 were not invited to
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participate in the initial study or the main study 3 because that would have meant they had
time out of lessons, this was an ethical decision so as not to distract them from their GCSE
examinations.
Recruitment for both the initial study and the main study 3, followed the same procedure.
The data collections were advertised on an information flyer (Appendix 1) that was put into
the student form trays. Each form had a mail tray that was emptied by the students and
the notices read out in form time each morning. Form tutors were asked at staff briefing
on a Monday morning to read out the poster and display it in their classrooms, this meant
that the flyer was on display in most classrooms for all students to see. Form tutors often
sent the names of interested students to the researcher, who was then able to approach
the students directly and give them the consent/assent letter (Appendix 2). Some students
approached the researcher directly to arrange participation and get a consent/assent
letter. No student participant was involved in both the initial study and the main study 3
data collections.
Recruitment for the participants in the main study 1, parent/carer data collection, was also
a convenience sample with all parents/carers being invited via email to participate. The
email went to parents/carers of all students in Years 7 to 11, there were at that time N=960
students at the school. However, due to some students being siblings, some parents/carers
living apart and some emails not being opened, the school were unable to confirm how
many actual participants were invited to take part.
Recruitment for the staff questionnaire, main study 2, was also completed by email and
once again was convenience sampling. The staff email went out via the school system to
N=125 staff asking them to participate in the main study 2 questionnaire. The emails to
both parents/carers and staff contained a consent letter and a questionnaire (Appendix 3).
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3.3 – The research instruments
3.3.1 – Introduction
Having identified the research questions and the participants; it was important to
determine the appropriate instruments to allow for useful and relevant data to be collected
and analysed. A diagram demonstrating how the data collections worked together is shown
in Figure 2, it is important to see an overview of the research instruments in this way
because the outcome of the initial study informed the questions asked in the main studies.
The outcome of the main studies 1 and 2 also informed the questions asked in the main
study 3. After the final thematic analysis (Chapter 4) the data findings for all 3 main study
data collections were triangulated to give extra depth and rigour to the discussions in
Chapter 5.
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Initial Study

• A Metaplan session (Andler, 2008) using student
participants. Analysed using thematic analysis (Braun
and Clarke, 2006).
• The outcome suggested parents/carers and staff
should also be consulted and focus groups would be
appropriate in the main study 3, student data
collection.

• Parent/carer questionnaires.
• Thematic analysis (Braun and Clarke, 2006) led to
suggestions for questions in the main study 3.

Main Study 1

• Staff questionnaires.
• Thematic analysis (Braun and Clarke, 2006) led to
suggestions for questions in the main study 3.

Main Study 2

Main Study 3

• Student focus groups.
• Thematic analysis (Braun and Clarke, 2006) is
triangualted with the main study 1 and 2.
• NVivo analysis.

Figure 2 Research instruments used for the current study.
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3.3.2 – The initial study – Metaplan session
The initial study was a Metaplan session (Andler, 2008) (Appendix 1 and 2) which took place
in the week prior to February half-term in 2015. The session aimed to provide the
researcher with several key pieces of information.
Firstly, the session aimed to reduce and remove any preconceived ideas that might have
been held by the insider researcher, important because the researcher had previously dealt
with students and negative issues arising from SMT. It was important to find out what the
students felt concerned them, rather than what the researcher thought the positive and
negative issues were. Therefore, this session was planned to give an early indication as to
what the students thought the issues were surrounding SMT, both positive and negative.
Additionally, the student voice was used to consider ways of reducing and removing
negative issues and to hear the students’ ideas as to how SMT could be used for learning.
Lastly, it was planned that the findings from the initial study would be used to inform the
questions asked of the students in the main study 3.

The initial study allowed the researcher to determine the logistics of working with students
at the school and reflect upon the process, in order to improve it for the main study 3. The
initial study also allowed the researcher to practice using the thematic analysis (Braun and
Clarke, 2006) on the data collected, allowing for familiarity of it during the analysis of the 3
main studies.

The location for the initial study was the school hall and the time was 9.00am to 10.55am.
The participants were N=35 students: N=12 Year 10s, N=8 Year 9s, N=7 Year 8s and N= 8
Year 7s, (none of these students took part in the main study 3). Students sat in 8 friendship
groups, to ensure they were not intimidated and would speak to each other freely. Mixed
year groups and genders were allowed too. In addition to the students, the school Child
Protection Officer (CPO) was in attendance, as was the school police officer.

At the beginning of the session students were reminded of the purpose and aims of the
session and the school’s non-confidentiality policy. They were also signposted throughout
the session as to where they could get help and support for SMT issues, if either they or
their peers needed it. Web 1.0 and Web 2.0 were explained and SMT was defined. Legalities
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surrounding SMT use were explained for ethical purposes by both myself and the school
police officer.

The next part of the session was designed using the tasks from the Metaplan technique
(Andler, 2008) to control and capture the discussion and answer the research question
‘What do students perceive to be the positive and negative issues surrounding SMT?’ The
principles of this session meant that the data collected was the students’ own
collaborations and it was produced collegiately. Students were asked to write down 5
positive aspects of SMT on a Post-it Note, they then had to work as a team to categorise
their positive aspects and arrange the Post-it Notes into groups on their large piece of sugar
paper. Students were then asked to use 2 sticky dots each to vote for the 2 categories that
were most important to them. This process was then repeated with students being asked
to write down 5 negative points. Students wrote down individual thoughts on their own
Post-it Notes, this ensured that all the students’ views were heard not just those that
dominate a conversation. Nothing was suggested to the students by any of the adults
present because they had been briefed not to lead or suggest any ideas to the students.

To answer the question ‘How best can school communities safeguard and guide students
who are using SMT?’, they were asked to discuss this in their groups and then each
complete an action plan (Appendix 4). Students were also asked if they felt that SMT could
be used to help learning and progress (Appendix 5).

The initial study data was then analysed using the Braun and Clarke (2006) thematic
analysis process (explored further in Chapter 3.5), this led to reflection upon the findings
and plans for the main study data collections. The students identified several positive and
negative issues surrounding SMT use that were able to be explored further in the main
study 3, however, distraction to learning was not one of the topics that arose from the
initial study. As this had been raised in the literature review (Mascheroni and Cuman,
2014), it was included in the main study 3, to ensure that the students were asked directly
about it. The action plans as to how the school could combat negative issues were worthy
of more exploration in the main study focus groups and students made some suggestions
as to how the school could use SMT for learning and progress. (Full details of the analysis
are in Chapter 3.5.)
51

At this point, upon reflection of the initial study it was decided to add in the parent/carer
and staff questionnaires (main studies 1 and 2). It was felt that gaining knowledge about
the students’ SMT use, would be enhanced by asking the adults that surround the children
for their perspectives too, for both extra validity purposes and triangulation. Overall, the
aim of these questionnaires was to add robustness to the final conclusions drawn from the
current investigation.

3.3.3 – The main studies 1 and 2 – parents/carers and staff
The parent/carer and staff questionnaires were completed in the autumn term of 2015,
they were asked the same questions that the students had been asked in the initial study.
The questionnaire that was emailed to staff and parents (Chapter 3.2), is shown in
Appendix 3. The questionnaires could be returned handwritten or typed. Handwritten
replies were put into the researcher’s pigeonhole and typed responses were either emailed
back or printed out and returned. The responses were not anonymous because there was
a consent form signed giving permission to use the data.

3.3.4 – The main study 3 – focus groups
The main study 3 was a data collection made up of 11 focus group sessions during the
summer term of 2016. Each focus group was asked the same 11 questions (Appendix 6).
The questions were drawn from the literature review (Chapter 2) and from the analysis on
the initial study and the main studies 1 and 2.

The groups were made up of a maximum of N=5 students and no less than N=2 students.
A record sheet of each session was kept for analysis purposes (Appendix 7). This record
recalled who was in the group, where and when it had taken place and the ages of the
students. Each student was given a number by which they were referred to during the
findings and discussions (Chapters 4 and 5). The students did not know either their number
or anyone else’s number for ethical reasons (Chapter 3.4). Focus groups were chosen so
that they could generate group dynamics and prompt students to remember situations.
Consideration was given to the fact that students may or may not talk openly in front of
each other, depending on their past history with each other and the researcher had to bear
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in mind the insider relationship (Chapter 3.4.1), which might prevent certain detail from
being relayed.

The students were in friendship groups and in year groups, however they could choose
their groups, mixed boy/girl groups, of which there was 1, were also permitted. The
conversations were scribed by the researcher during the sessions. It was initially proposed
to use a Dictaphone but upon conversations with the students prior to the focus groups
taking place, it became apparent that they were uncomfortable being recorded and
actually said they would not take part on that basis. It was felt that even if some students
had agreed to be recorded, they might not have spoken openly about the issues and so the
method of recording was changed to scribing during the sessions. The focus group scripts
were transcribed by the researcher (a sample can be found in Appendix 8).

3.3.5 – The validity and reliability of the research instruments used
To ensure that there are credible conclusions from this case study and that they are worthy
and relevant to current education, consideration for both the validity and reliability of the
research instruments used needs to be given.
Validity is described by Gribich (2013) as trustworthiness and the truth of the matter.
Bryman (2012) draws attention to different types of validity including external validity and
internal validity. External validity is concerned with whether the findings can be generalised
(Bryman, 2012) and as the current research project is a case study in 1 secondary school
community, the external validity of the investigation is limited because the findings will not
be generalizable (Byman, 2012; Yin, 2009). However, the research design is transferable to
other school communities and would allow other schools to determine the SMT issues
particular to them at that point in time. As each school has its own demographic and SMT
constantly evolves, the findings would be very much a product of the moment they were
investigated in (Bryman, 2012).
For the internal validity, the researcher needed to consider whether they were
investigating what they claim to be investigating (Bryman, 2012). Which in this case study
translates as, do the test instruments allow the researcher to find out the students’
perceptions about their SMT experiences?’ To be reliable the research design needed to
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account for bias and subjectivity and the test instruments needed to be used consistently
during the data collections (Byman, 2012; Yin, 2009). Whilst bias cannot be eliminated
completely from a qualitative study, it needed to be ensured that sufficient steps had been
taken to reducing subjectivity.
To ensure the Metaplan (Andler, 2008) session was both valid and reliable, and that the
researcher was gaining access to the students’ SMT experiences, a specific method of
collecting the data was chosen, explained in Chapter 3.3, whereby the students discussed
SMT with each other and not with an adult. Therefore, the students were not influenced
by the adults, consequently their views and perceptions were captured, and access was
gained to those in the case study setting (Yin, 2009). Precautions were also taken to reduce
and remove any preconceived ideas that might have been held by the researcher about the
students’ SMT experiences. In addition, the questions were selected based on an in-depth
literature review, so they had relevance to the issues of SMT. The procedures were applied
consistently across all 8 groups at the Metaplan session to further ensure reliability and the
thematic analysis was completed systematically following Braun and Clarke’s (2006)
guidelines (Chapter 3.5) (Yin, 2009).
The main studies 1 and 2, parent/carer and staff questionnaires (explained in Chapter 3.3.3)
were valid and reliable because they asked the same relevant SMT questions that were
asked of the student participants in the initial study and enough space was given for the
participants to express their views fully. Moreover, to ensure reliability, everyone was sent
the same questionnaire for the data collection, which was analysed systematically again
using Braun and Clarke’s (2006) guidelines (Chapter 3.5) therefore there was consistency
(Yin, 2009).
For the main study 3, the student focus groups, the 11 questions selected were based on
the literature review and the analysis of the previous data collections (initial study and the
main studies 1 and 2), so they were relevant to the previous research and current to the
research, which was important as SMT evolves fast. In terms of making the 11 focus groups
consistent for reliability, the same questions (Appendix 6) were asked in the same order,
they were scribed and transcribed (Appendix 8) in the same manner and a logistical record
was kept of each focus group session (Appendix 7) (Yin, 2009). Yin (2009), suggests that to
be reliable and valid there should be multiple data collections which can be compared and

54

contrasted, the current research had 1 initial study and 3 main study data collections,
further enhancing the validity and reliability of this case study.

3.4 – Ethical considerations
3.4.1 – Internal ethical considerations
The researcher was an Assistant Head Teacher at the school used for the research and the
participants were students, parents/carers and staff from that school community, so a
professional relationship with the participants was already established and as a senior
leader there was an added power differential (Hellawell, 2006). Once clearance was
received from the Head Teacher to use the school for the data collections, plans were sent
to the Open University Research Ethics Committee for approval, a letter was received giving
ethical permission to proceed as planned. All student participants were given a letter asking
them for assent and their parents/carers for consent (Appendix 2). All staff and
parent/carer participants were also given a consent letter to sign.
When working with student participants there are some ethical considerations that are
consistent, whether the researcher is an insider or an outsider. For example, to safeguard
the students, confidentiality cannot be promised by anyone, because anyone working with
UK school children must follow procedures and guidelines set out in government
documents (DfE, 2019; Her Majesty’s Government, 2018). Therefore, if it was felt that a
student had disclosed an issue, whereby either themselves or another were at risk, this was
reported to the school safeguarding team and the usual procedures were followed by the
CPO. In the current study, the issue of confidentiality not being promised was set out in the
assent/consent letters (Appendix 2), it was referred to again before the Metaplan session
(Andler, 2008) took place and prior to each of the 11 focus groups sessions commencing
(Floyd and Arthur, 2012).
In terms of confidentiality when writing up the findings, students were allocated a number,
but they were unaware of this, so it would be difficult for students not actually in the
sessions to determine who made each comment (Floyd and Arthur, 2012). Whilst neither
the staff or parent/carer questionnaires were completed anonymously, for the purposes of
data analysis and confidentiality, each questionnaire returned was given a letter to be
55

referred to throughout the analysis (e.g. Staff A or Parent/Carer A). Again, it would be
difficult to determine who had made each comment.

It was important to consider the insider relationship issue in the interpretations of the data
(Chapter 5) because it might have meant that staff, parent/carer and student participants
were reluctant to take part.

Furthermore, it might have meant that participants,

particularly the students, held back and did not say everything they could have said for fear
of recriminations (Hellawell, 2006).
Conversely it may have meant that participants, particularly the students, felt pressurised
into consenting/assenting to take part (Hellawell, 2006). This was something that was
addressed by the researcher standing back from the recruitment process, the initial study
and main study 3 were advertised by using the school’s form tray system (Chapter 3.2) and
the students then came to find the researcher. The staff and parent/carer questionnaires
went out via the school’s email systems (Chapter 3.2) and again the researcher stood back
and let the replies come in without further intervention. Therefore, a distance was
maintained throughout the recruitment process and the researcher did not actually
approach any students on a one to one basis, this ensured that the power differential was
not taken advantage of (Hellawell, 2006).
Another insider issue that needed consideration was that prior knowledge about the way
students use SMT and how it can affect them was held by the researcher (Chapter 1.1). This
was counteracted with research instruments, which ensured the students’ views alone
were captured without any input from adults other than a question being asked. In
addition, the research questions chosen were based on the literature available at the time
and not any pre-conceived ideas from working inside the school community (Floyd and
Arthur, 2012). The test instruments and procedures therefore allowed the researcher to
stand back and regard the data from an investigative point of view and not as a senior
leader at the school (Floyd and Arthur, 2012; Hellawell, 2006).

A final issue needing consideration was that as an insider researcher the school might not
want to act upon the findings and conclusions from this case study (Floyd and Arthur, 2012).
However, as the researcher was a senior leader at the school, with responsibility to act
upon the findings and conclusions, it was unlikely to be an issue in this case study.
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3.4.2 – External ethical considerations
In considering the wider ethical context, the researcher needed to ensure that no harm
was caused to the participants during any part of the research process and that the needs
of the participants were placed before the needs of the investigation (Seedhouse, 2009).
All ethical considerations in this case study are in line with guidelines set out by the British
Educational Research Association (BERA) (2011). The Head Teacher gave written consent
for the data collections to be conducted within the school community and the university
ethics committee gave ethical consent to the proposals submitted. Assent of students
combined with consent of parents/carers (Bryman, 2012) was sought prior to the data
collections involving students (Appendix 2), this letter explained the purpose of the
research and where it would be published, as well as the fact that the anonymity of the
participants would be protected. It was also made clear to students when they could
withdraw from the study if they wished. Consent was sought by way of a similar letter to
parents/carers and staff for their data collections.
Loss of self-esteem and becoming stressed are two potential areas of harm when using
human participants (Bryman, 2012). Concern that student participants might have been
involved in a negative SMT issue were considered and that talking about it might cause
them to be upset upon revisiting the situation. To combat this, the list of participants was
discussed with the relevant Heads of House, who knew the students and the incidents, if
any, they had been involved in previously. This gave assurance that upsetting situations
had, as far as possible, been avoided. The researcher also had to ensure that the
investigation was not explained to participants as something other than what it was
(Bryman, 2012), this was achieved by clearly stating the purpose and use of the research in
the consent/assent letters (Appendix 2).

3.5 – Data analysis
3.5.1 - Introduction
Chapter 3.5 explains the analysis procedures used for the data collected in the initial study
and the 3 main studies (Figure 2 – Chapter 3.3). In addition, because the data findings from
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the initial study informed the methodology of the 3 main studies, the findings for the initial
study are also presented in this chapter. All data was analysed using thematic analysis
(Braun and Clarke, 2006), Table 1 indicates how this process took place throughout the
investigation.

Phase

Summary of analysis
process

Signposting

Phase 1:
familiarizing
yourself with
your data.

Data read and re-read,
then typed up to
familiarise with it.

Initial study – Chapter 3.5.2.
Main studies 1 and 2 – Chapter 3.5.6.
Main study 3 – Chapter 3.5.7.

Phase 2:
generating
initial codes.

Initial codes were
allocated by grouping like
responses.

Initial study – Chapter 3.5.2.
Main studies 1 and 2 – Chapter 3.5.6.
Main study 3 – Chapter 3.5.7.

Phase 3:
searching for
themes.

Original transcripts reread. Categories regrouped.

Initial study – Chapter 3.5.2.
Main studies 1 and 2 – Chapter 3.5.6.
Main study 3 – Chapter 3.5.7.

Phase 4:
reviewing
themes.

Re-reading the transcripts
and reviewing the
categories, themes begin
to emerge.

Initial study – Chapter 3.5.2.
Main studies 1 and 2 – Chapter 3.5.6.
Main study 3 – Chapter 3.5.7.

Phase 5:
defining and
naming
themes.

Thematic tables produced.
The final themes and subthemes were named and
justified, using evidence
from the data collections
to explain how and why
they emerged.

Initial study – Chapter 3.5.3.
Main studies - thematic tables Chapter 4.
Main study 1 – Chapter 4.2.
Main study 2 – Chapter 4.3.
Main study 3 – Chapter 4.4.

Phase 6:
producing the
report.

For the report, the final
themes were discussed by
structuring them in line
with the SPIES well-being
framework and relating
the findings to the
previous literature and
relevant concepts.

Initial study – Chapter 3.5.4.
Research Q1 - (Including all 3 main
studies triangulated) – Chapter 5.1.
Research Q2 – (Including all 3 main
studies triangulated) - Chapter 5.2.
Further discussion – Chapter 5.3.

Table 1 Thematic analysis (Braun and Clarke, 2006) – holistic process.
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3.5.2 - The initial study - Metaplan session
There were 4 data sets collected at the initial study Metaplan session (Andler, 2008) the
procedures used were outlined in Chapter 3.3.2. The 4 data sets collected were: students’
positive issues surrounding SMT; students’ negative issues surrounding SMT; how negative
issues could be dealt with in school and lastly how SMT could be used for learning and
progress. All 4 data sets were analysed using thematic analysis (Braun and Clark, 2006), the
6 phases of analysis were applied to each data set individually. For the positive and negative
issues, the data was analysed in groups A to H, it was not possible to determine which
student made which comment within the group. For the other 2 data sets the students
handed in their action plans and each student was given a number, which went on both
plans. However, after the students had left the room it was not possible to track who
owned which of the plans.

The Metaplan technique (Andler, 2008) has an in-built weighting system that allowed the
researcher to see which issues were prevalent to the students, as they had to put 2 sticky
dots next to the categories that were most important to them. By tallying the sticky dots
during the analysis process and returning to them in ‘Phase 5’ (Braun and Clarke, 2006), it
became clear which themes they had prioritised as being more important than others.

Phase 1: familiarizing yourself with your data (Braun and Clarke, 2006). To familiarise with
the data, it was read and then typed up. The 4 sets of raw data were : the students’ positive
categories and the students’ negative categories from the Post-it notes and sugar paper
(Appendices 9 and 10); the students’ action plans for reducing and removing SMT issues in
schools (Appendix 11) and the students’ action plans for using SMT for learning and
progress (Appendix 12).

Phase 2: generating initial codes (Braun and Clarke, 2006). The data was then collated into
4 separate tables: positive perceptions about SMT issues, negative perceptions about SMT
issues, the students’ ideas to reduce and remove negative issues and the students’ ideas to
use SMT for learning and progress (Appendices 13, 14, 15 and 16). At this stage initial codes
were generated by grouping like responses.
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Phase 3: searching for themes (Braun and Clarke, 2006). In order to identify patterns in the
responses the categories were re-grouped from a different aspect, by re-reading the more
detailed explanations in the issue column from the original transcripts (Appendices 9, 10,
11 and 12) and listing the categories that described similar issues together (Appendix 17).
This process gave in-depth understanding of what the students meant by their own
category names and ideas. This process was repeated for the 2 action plan activities as well.
Phase 4: reviewing themes (Braun and Clarke, 2006). Upon consideration of the potential
themes for both positive and negative perceptions of SMT and by re-reading the issues in
the transcripts (Appendices 9, 10, 11 and 12) distinct themes began to emerge that
encompassed all of the issues identified by the students, these were encapsulated into
tables, Appendix 18, 19, 20 and 21 show the Phase 4 tables for these data sets.

3.5.3 - The initial study – findings
Phase 5: defining and naming themes (Braun and Clarke, 2006). At this phase of the analysis
a thematic map of each data set must be present, for the initial study a final table was
produced for each of the 4 data sets in the initial study data collection. Each table had
distinct themes that encapsulated the students’ perceptions, additionally each table had
sub-themes present.

For the students’ positive perceptions of their experiences with SMT (Table 2), there were
3 themes that encompassed all the issues identified by the students. ‘Social’ was the clear
favourite, in terms of the weighting system, for positive use of SMT. The students did
acknowledge that there are other positive uses too and the other sub-themes were:
‘learning’ and ‘financial’.
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Table 2 Initial study: Phase 5, students’ positive SMT themes.

Themes for positive SMT Sub-themes
issues
N=54 votes in total
Social

•
•
•
•

Communicating with people you know
Communicating with people you do not
know
Sharing information and photos
Entertainment and leisure

•
•
•

Find information quickly
Education
Access to information

•
•

Saving money
Making money

N=34 votes
Learning

N=12 votes
Financial
N=8 votes

The theme of ‘social’ emerged because the students made comments about
communicating with people, both those they knew and those they did not. They also made
comments about sharing items and entertainment. The sub-theme of ‘communicating with
people you know’ arose from comments such as these from Group A, “You can talk to
family members across the world” and “Find long lost family members.” The students also
felt that ‘communicating with people you do not know’ was a positive of using SMT. Group
D made the comment, “meet new people” whilst Group F said, “You can meet the love of
your life.” The sub-theme of ‘sharing information and photos’ emerged due to comments
such as this from Group F, “You can share nice pictures with your family.” ‘Entertainment
and leisure’ emerged through comments such as this one from Group G, “Enjoyable, gives
you something to do.”

‘Learning’ emerged as a theme and was divided into 3 sub-themes, the first one being ‘find
information quickly’ which was exactly the comment made by Group F. ‘Education’ was a
sub-theme as summarised by Group A’s comments, “Teach new things to people you
know,” “Learn new things” and “Ask friends about homework.” The last sub-theme in this
group was ‘access to information’, which emerged with comments such as these from
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Group C, “Get/find information,” “Keep up to date with the news” and “Finding useful
information for work.”

The last positive theme to emerge was ‘financial’ and was divided into 2 sub-themes.
‘Saving money’ emerged as a sub-theme because comments were made such as, “Instead
of buying a card you can just send a message” from Group B and from Group E, “You can
talk to your friends for free.” Some students also felt that you could make money and made
comments such as, “Promotions for business” from Group H.

In terms of the negative issues identified by the students regarding their SMT use (Table 3),
the two themes of ‘health and well-being’ and ‘crime’ emerged. ‘Health and well-being’
was split into 7 further sub-themes. Whilst distinct from the theme of ‘crime’, it is
acknowledged that in some cases bullying and racism do cross the boundary into being a
crime.

Table 3 Initial study: Phase 5, students’ negative SMT themes.

Themes for negative SMT issues
N=61 votes in total
Health and Well-Being

N=26 votes
Crime

Sub-themes

•
•
•
•
•
•
•

Bullying/cyberbullying
Causing offence
Discrimination
Longevity
Mental health
Physical health
Social life

•
•
•
•

Paedophiles
Invasion of privacy
Photographs and images
Organised crime/hacking

N=35 votes
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The sub-theme of ‘bullying/cyberbullying’ emerged from comments such as this one from
Group C, “People will cyberbully you” and this one from Group G, “Easier to bully.” The subtheme of ‘causing offence’ was characterised by comments such as, “People think they can
say rude things that they would not say to your face” from Group E. A similar sub-theme
was ‘discrimination’ as commented on by Group C, “Forum for racism, sexism, terrorism
and discrimination.” The issue of ‘longevity’ was mentioned by Group F in several
comments, “Nudes will be out in the world forever,” “Pictures of you out there forever” and
“Boobie pics will be out there forever and ever.” The students referred to specific issues
surrounding ‘mental health’, Group D said, “Suicidal thoughts caused.” Additionally, some
students thought ‘physical health’ maybe negatively affected, “Less exercise” and “Keeps
you inside” were comments made by Group G. Lastly in the theme of ‘health and wellbeing’ the sub-theme of ‘social life’ emerged as negative, with comments such as,
“Everyone can see what you say” and “Bad gossip about you” from Group F.
The theme of ‘crime’ arose from the negative comments and had 5 sub-themes, each
exploring a different aspect of crime that the students felt they were exposed to. The subtheme of ‘paedophiles’ emerged from several groups including Group E who commented,
“You can play games with random people across the world and they try to be your friend,
but they are actually a paedo.” The issue of ‘invasion of privacy’ also emerged as a subtheme with such as these from Group G, “People can see your posts” and “People can hack
into your accounts.” Group G also commented on the sub-theme of ‘photographs and
images’ with the comments, “People can post inappropriate pictures.” Group F also
mentioned this issue with the comment, “People showing other people inappropriate
pictures of you.”

The students felt that ‘organised crime/hacking’ was an issue with comments such as this
from Group F, “People can track where you are” and “Profiles can be accessed” from Group
A. Group H made several comments in this sub-theme, “Identity theft,” “Hacking bank
accounts,” “con artists” and “fraud.”

The students had a variety of ideas for the school to carry out to combat negative issues
created by SMT use. These were categorised in two themes: ‘prevention’ and ‘support’.
Table 4 shows the themes and sub-themes that emerged during the data analysis.
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Table 4 Initial study: Phase 5, students’ ideas to remove negative SMT issues.

Themes for removing negative
SMT issues

Sub-Themes

N=34 Number of Comments
Prevention

•
•
•
•

Campaigns
Assemblies/plays
Workshops
Deterrent

•
•

Support from staff
Support from students

N=24 comments
Support

N=10 comments

The theme of ‘prevention’ was split into 4 further sub-themes. The sub-theme of
‘campaigns’, was characterised by Student 21 who said, “Have a cyberbullying awareness
day” and Student 33 who said, “Put a full page about bullying on school web. It would help
with cyberbullying.” Another sub-theme was ‘assemblies/plays’ this emerged due to
suggestions such as, “Plays during assembly to make people know how serious it is” from
Student 35. ‘Workshops’ were also suggested with comments such as, “Workshops to make
them aware about the danger of it” from Student 28. The final sub-theme in ‘prevention’
was ‘deterrent’. Students made comments such as this one from Student 3, “Stronger
repercussions – punish people more.”
The students also suggested a lot of ideas around the theme of ‘support’ which were split
into 2 distinct sub-themes. ‘Support from staff’ was suggested with comments such as, “A
designated person to go to talk to,” from Student 4 and from Student 14, “Get support
groups – pupils would help teachers.” Students also felt they could take the lead with a
separate sub-theme emerging, ‘support from students.’ Student 10 said, “Have the Charity
and Global Links Committees advertise it.”
The final question the students were asked as part of the initial study was how they thought
SMT could be used for learning and progress. Table 5 shows the final themes that emerged:
‘Learning’ and ‘school life’. The theme of ‘learning’ was divided into 2 sub-themes, ‘lessons’
and ‘homework/revision’.
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Table 5 Initial study: Phase 5, students’ uses of SMT for learning and progress.

Themes for using SMT for
learning and progress

Sub-Theme

N=19 comments in total
Learning

N=16 comments
School Life

•
•

Lessons
Homework/revision

•

School details

N=3 comments
The sub-theme of ‘lessons’ emerged due to comments such as, “Online penpal – use Skype
to video chat to someone in another country and ask them questions about their language
– would help with language grades” from Student 21 and from Student 3, “YouTube – look
at videos – more information.” The sub-theme of ‘homework/revision’ was characterised
by comments such as this from Student 12, “Facebook help groups – no money would be
used.” The theme of ‘school life’ also emerged with comments such as, “Instagram page –
people could find stuff out about the school,” also from Student 12.

3.5.4 - The initial study – discussion

Phase 6: producing the report (Braun and Clarke, 2006).
To tell the story about the data analysis and how it relates to previous studies this section
will return to the overall research questions (Chapter 2.6). Additionally, to add depth and
focus to the research questions the conceptual well-being framework of SPIES is used
(Chapter 1.3) to structure the discussion. The first research question was ‘What do students
perceive to be the positive and negative issues surrounding SMT?’

In terms of the students’ positive perceptions about SMT and spiritual well-being the
students identified that SMT, “lets you express yourself.” Which would support the EU Kids
Online Framework (Livingstone et al., 2015) whereby NMT and SMT offers opportunities to
65

adolescents. It also supports Tvorogova (2011), who felt that self-awareness was an
important part of spiritual development.

For positive physical well-being the references were few, but the students did identify,
“Enjoyable/gives you something to do” and “Keeps you busy.” These comments suggest
that the students are using SMT as part of rest and relaxation supporting the research of
Cheung et al. (2010) and UNCRC (1989) who declared that this was an important part of
childhood.

Positive intellectual well-being was suggested during the initial study because students said
they could, “Keep up to date with the news” and also SMT was good for, “Finding useful
information for work.” These findings were supportive of research by Charitonos (2015),
Yang et al. (2014) and Prensky (2008). It also supports the idea of online opportunities
presented in the EU Kids Online Framework (Livingstone et al., 2015). Independent learning
also fosters intellectual capacity (Preskitt et al., 2015).

Positive emotional well-being findings from the initial study were limited however, the
amount of comments made about keeping in touch with people suggested that the
students were potentially less isolated, which could in turn lead to feeling content,
supporting the conclusions of Apaolaza et al. (2012), but this would need further
investigation.

Social well-being was the theme most voted for by the students as being important to
them. “Reunite with friends and family,” “Keep in touch with old school friends” and “You
can communicate with friends easily” were typical of the findings and supported the
research conclusions of Mascheroni and Cuman (2014), who found that children in Europe
felt more connected due to their SMT use. It also relates to positive social well-being in as
much that it creates the potential for the students to be surrounded by safe and supportive
relationships (Minkkinen, 2013).

The students’ perceptions of the negatives associated with SMT were split into 2 themes,
with ‘crime’ receiving 35 votes above ‘health and well-being’ at 26 votes, suggesting the
students felt they were vulnerable to criminal activity when they were online.
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Perceptions relating to negative spiritual well-being suggest that adolescents may make
choices that challenge their own moral code (Tvorogova, 2011), “Your friends could send
rude or mean messages, for example, racism, colour, religion.” Findings such as this
comment support the conclusions of Mascheroni and Cuman (2014) who found evidence
that cyberbullying across Europe was increasing among adolescents.

The negative issues surrounding physical well-being were varied. Group G had concerns
that linked the physical and social implications of SMT use as they said, “Less exercise, keeps
you inside,” they had named this category recluse. More investigation is needed as to
whether this concern relates to gaming using SMT, but it does suggest perhaps an
unhealthy lifestyle choice of less exercise (Spurr et al., 2012). There were no direct
references to the elements of distraction from sleep or food that were found in the
literature review (Twenge et al., 2017). The students did however imply being at risk from
CSE, in terms of not knowing exactly who they were talking to online, typified by this
comment from Group A, “People you don’t know try to meet you.” These implications relate
to the literature review with the stories of Breck Bednar (The Breck Foundation, 2018) and
Kayleigh Haywood (Leicestershire Police, 2018). However, whilst the students made
comments such as, “Talking to people thinking they’re 15/ 16 when they’re not,” it was not
clear from the data whether or not they had indeed had these experiences, or whether it
was something they had heard about. This was identified as needing more exploration in
the main studies.

In terms of the negative aspects of intellectual well-being the students did not allude to
viewing mature content as found in the literature review (Vandenbosch and Peter, 2016;
Mascheroni and Cuman, 2014). Neither did they report any element of SMT distracting
them from their learning (Mascheroni and Cuman, 2014; Taekke and Paulsen, 2010),
therefore these issues would need more direct questioning in the main study 3.

The negative issues that emerged relating to emotional well-being were many. Every group
referred to cyberbullying directly which relates to the findings of the NSPCC (2016),
whereby they reported a rise in counselling sessions for this issue. Another concern linking
to the sub-theme of ‘bullying/cyberbullying’ was about images and photos and how they
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may be used to bully, “Indecent images being sent around,” and “Rude comments can be
placed on pictures,” (Group A). How photos and images can be seen by people other than
the intended audience, “Inappropriate images can be saved and seen globally by the wrong
people,” (Group B) relating to the sub-theme of ‘longevity’. Lastly, “People showing other
people inappropriate pictures of you,” Group F. All these issues could be detrimental to
positive emotional well-being, which requires children to value themselves and have high
self-esteem (Coverdale and Long, 2015; Minkkinen, 2013) and pose a threat to the
safeguarding of adolescents (Livingstone et al., 2015). Group D referred to, “Suicidal
thoughts caused” but did not say why, whilst this does support the work of Hinduja and
Patchin (2010), it needed more research in the main study.

Social well-being relates to the formation of positive relationships (Minkkinen, 2013),
however, the students did suggest that they were at risk of some negative connections due
to their SMT use, linking to the research of Livingstone et al. (2015). Of the 8 groups, 4
referred directly to sexting and the other groups all mentioned the issue of inappropriate
pictures of themselves being shared. Which suggests that they have seen evidence of this
behaviour, Group F said, “People showing other people inappropriate pictures of you.
Boobie pics will be out there forever and ever” this links to the work of Mascheroni and
Cuman (2014) and Ditch the Label (2014). However, the students’ direct experience of this
behaviour needed more investigation in the main study, which was difficult for ethical and
safeguarding reasons. Balakrishnan and Shamim (2013) and Pumper et al. (2013) found
evidence of negative issues relating to privacy and the students did refer to the issue of
hacking. Group F said, “Bad people track people, ask for pictures of naked people. Trackers
and hackers may hack your account,” these comments suggest that the students have some
experience of their accounts being hacked into.

The second research question was, ‘How best can school communities safeguard and guide
students who are using SMT?’ This question was addressed by the students when they did
their plans to reduce and remove barriers brought about by SMT during the initial study.
The findings were presented in Table 3, Chapter 3.5.3. The students made 24 comments
suggesting ways of preventing the issues arising and 10 comments that related to support
when issues arise. This suggests that they would like more awareness raised about SMT in
school. Their ideas of campaigns, workshops and assemblies suggest a variety of different
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aspects that could be explored within the school community to safeguard the students
against negative SMT issues. The students also felt there was a place for using SMT as a
learning tool and enhancing the feeling of community.

There are some limitations to this data set that need to be taken into consideration. As this
is a case study in one UK secondary school, the concerns raised are likely to be relevant to
that school community; the same initial study in a different area may well raise different
concerns. For example, in some areas extremism and radicalisation might feature higher
than it did in the initial study.
As the students sat in mixed year groups and mixed cultural groups it is not possible to
determine which issues are more relevant to which students and this is something that
could be explored in future data collections. Additionally, because the students wrote all
their answers down, the researcher had no context of what they were saying, they could
have been talking from experience or generally about issues they had heard.

3.5.5 - The initial study – reflexive analysis
Once the data analysis was complete, consideration needed to be given to what had been
learnt from the initial study, what was going to be explored further and what changes were
needed to be made to the current study. The first consideration was to determine the
logistics of working with students at the school and reflect upon the process to improve it
for the main study 3. There were a number of issues relating to this that arose from the
initial study, N=45 students had given in reply slips with their assent and their
parents/carers’ consent, but due to assessments taking place during lessons, they were not
allowed out of their lesson to attend the session in the Hall and this is something that would
need to be accounted for in the main study focus groups. As N=35 students did attend the
session and each had 2 votes during the Metaplan session (Andler, 2008), there should
have been 70 votes on each of the positive and negative responses, however there were
54 on the positive responses and 64 on the negative responses. Therefore, some students
had not followed the instructions so clarity would need to be ensured in future data
collections. Another logistical issue was that the students sat in mixed year groups and
mixed cultural groups, so it was not possible to determine which issues are more relevant
to which students demographically, this led to the logistical and demographic records being
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kept of the student participants in the main study 3 (Appendix 7). The researcher wanted
to be more connected in the main study 3, in order to gain the context of what the students
were saying. Therefore, use of focus groups in the main study 3 would allow a greater depth
of understanding in terms of the students’ actual experiences with SMT.

The initial study was used to explore what the students thought the positive and negative
issues were surrounding SMT. The final themes and sub-themes suggested support for
many of the issues raised in the literature review, this in turn determined what questions
needed to be asked in the main study 3. However, in terms of relating the findings from the
initial study to the literature review there was 1 topic that was absent and that was
distraction. Distraction from learning, from sleep and from the moment were not
mentioned at all by the students. So, it was decided that these would be areas for further
exploration in the main study focus groups. It was also decided that the initial study
questions would be repeated with the parent/carers and staff to see if they had different
perceptions to the students.

Capturing students’ thoughts as to how SMT issues could be dealt with in school, was
another area for further exploration in the main study 3, because prevention of SMT
negative issues is a necessary part of safeguarding the students’ well-being. It was felt that
asking this question of the parents/carers and staff would also be relevant because they
are the people that must deal with the issues when they arise. However, at this point in the
research process, it was decided that the issue of using SMT for learning was not going to
be explored further as part of this investigation in order to maintain focus on well-being.

3.5.6 – The main studies 1 and 2 – parents/carers and staff
For the parent/carer and the staff questionnaires (Appendix 3), which were completed in
the autumn term of 2015, Braun and Clarke’s (2006) thematic analysis procedure was
repeated for consistency purposes. There were 3 data sets for main study 1 and 3 data sets
for main study 2, these were: the parent/carer and the staff positive perceptions; the
parent/carer and the staff negative perceptions and the parent/carer and the staff
responses for reducing and removing SMT issues in schools.
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Phase 1: familiarizing yourself with your data (Braun and Clarke, 2006).
To become familiar with the data for the main studies 1 and 2, a read through took place.
Then the 3 sets of raw data were typed up for these questionnaires. The only difference at
this stage from the initial study analysis, was that there was no weighting system this time
for the positive and negative issues as these questionnaires did not ask for any priority
choices with the positive and negative categories.

Phase 2: generating initial codes (Braun and Clarke, 2006).
Initial codes were generated by labelling each like response with the same code, these are
shown in Appendix 22 for the parent/carer and the staff positive perceptions and Appendix
23 the parent/carer and the staff negative perceptions. The parent/carer and the staff ideas
for reducing and removing negative issues are shown in Appendix 24.

Phase 3: searching for themes (Braun and Clarke, 2006).
In Phase 3 the codes were re-grouped and used to create tables (Appendices 25 to 27).

Phase 4: reviewing themes (Braun and Clarke, 2006).
During Phase 4, like themes were grouped and then split into sub-themes in order to review
the search for overall themes from Phase 3 (see Appendices 28 to 30).

Phase 5: defining and naming themes (Braun and Clarke, 2006).
The final themes and sub-themes were named and defined; they are presented in Chapter
4. Explanations as to the essence of each theme and sub-theme were given using extracts
from the data as part of a narrative account (Braun and Clarke, 2006).

Phase 6: producing the report (Braun and Clarke, 2006).
This part of the data analysis is presented in Chapter 5. The story of the data is told through
the SPIES well-being framework and in relation to the overall research questions. The data
is also related to the previous literature and the relevant concepts identified for the current
study (Braun and Clarke, 2006).
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3.5.7 – The main study 3 – student focus groups
This section describes the data analysis for the main study 3, the 11 student focus groups,
which took place in the summer term of July 2016. The questions for the 11 sessions are
shown in Appendix 6. Phases 1 to 5 of Braun and Clarke’s (2006), thematic analysis were
applied to the 11 transcripts, this was followed by data analysis using several features of
NVivo to add extra depth and clarity to the findings that emerged (presented in Chapter 4).
Phase 6 (Braun and Clarke, 2008) was then completed and is presented in Chapter 5.

Phase 1: Familiarising with the data and Phase 2: Generating initial codes (Braun and
Clarke, 2006).
To begin the data analysis process, the 11 transcripts were re-read (example in Appendix
8) to recap the content. At this point it was decided to treat Question 11, ‘What can school
do to help remove the negative issues?’ as separate entity because the nature of this
question was that of asking the students for advice, not asking them about their SMT
experiences. The transcripts were read again for Questions 1 to 10, but this time as they
were read, each separate response from the students was copy and pasted into column 1
of a table, with the number of the student (see Chapter 3.4) next to their comment. In
column 2 a code was generated to give to each comment and in column 3 the demographic
of the students was recorded, (there are 2 snapshots of this table in Appendix 31). The
process for Question 11 was the same and the table for Phases 1 and 2 combined is shown
in Appendix 32.
Phase 3: searching for themes (Braun and Clarke, 2006).
For Questions 1 to 10 the themes were collated into a table that was split between positive
and negative SMT issues, this was so that all the potential themes could be seen on 1 page
(Appendix 33). The same process was used for Question 11 (Appendix 34).
Phase 4: reviewing themes (Braun and Clarke, 2006).
Phase 3 generated a set of potential themes, which was a very long list, at Phase 4 Braun
and Clarke (2006) recommend that the data is re-read and reviewed. Therefore, the Phase
2 tables were re-read, leading to new potential themes being produced by re-grouping the
earlier codes and condensing them. Questions 1 to 10 are shown in Appendix 35. Question
11 is shown in Appendix 34.
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Phase 5: defining and naming themes (Braun and Clarke, 2006).
Phase 5 required further refinement and the final themes being defined and named (Braun
and Clark, 2006). Once the themes had been established 2 tables were created to
encapsulate this information, 1 table for Questions 1 to 10 and another table for Question
11, they are both presented in Chapter 4. These tables are colour coded in order that the
original transcripts can be tracked to identify who made the comments for demographic
purposes. The themes were not narrowed anymore because they related well to the
literature review and they gave the discussion clarity (Chapter 5).

NVivo analysis
To add extra depth and rigour to the findings and discussion (Chapters 4 and 5), NVivo, a
computer-assisted qualitative data analysis (CAQDAS) tool, was used next in the data
analysis process for the main study 3. NVivo allows a researcher to code a large amount of
text and then retrieve selected codes very quickly, thus removing the manual labour
involved (Bryman, 2012). However, the researcher still selects the theme names. The
variety of tools available to analyse the data means that visual representations of the data
can be generated very quickly (Bryman, 2012).
The explore/chart function of NVivo was selected to delve into the themes already
generated by the thematic analysis (Braun and Clarke, 2006) in greater depth. To generate
the chart all the data from the transcripts was uploaded question by question, with each
question becoming termed a source. The student numbers were eliminated, and the data
was coded by creating nodes. When each of the 11 questions had been uploaded it was
possible to run the explore/chart function.
Coding and coding for a source were the commands given and each question was selected
separately to generate a chart (Appendix 36). The purpose of using this function was to
compare the themes generated during NVivo analysis and Braun and Clarke (2006) analysis.
This check of the themes adds rigour to the findings and discussion in Chapters 4 and 5.
Word Trees were also selected as a visualisation analytical tool because they use a keyword
and put that word into context by linking it to every sentence it was used in throughout the
original text being analysed (Wattenberg and Viegas, 2008). By selecting a keyword, it is
possible to look at an overview of every time it was used. The overall tone of the word can
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be used to generate themes or support themes that have already been created in earlier
analysis (Wattenberg and Viegas, 2008).
For the current study the words chosen were Instagram, YouTube, WhatsApp, Twitter,
Snapchat, Facebook, group and game. The SNS were chosen to determine the nature of
how the students refer to them. The words group and game were chosen because they
referred to actions that the students perform using SMT, namely group chats and online
gaming and the tone of the discussion around those terms would be revealed.
The text that was chosen to generate the word trees, was all the responses from all
students in the transcripts of the main study focus groups. A query was requested, then
the text search was requested. Transcript data from all questions was selected and for the
word gaming stemmed words were selected. For all the other words an exact match was
requested and then a word tree was requested an example is shown in Appendix 37.
A tree map of the coded themes on NVivo was also generated to provide a visualisation of
the most referred to themes. This was generated by using the explore/tree map function
and selecting nodes as the basis for the tree. The tree map is presented in Chapter 4.4.12.
A cluster analysis was generated to explore links between the coded nodes in each of the
11 questions. This diagram was generated by selecting explore/cluster analysis and
selecting all the sources (each of the 11 questions). The resulting diagram (Figure 3) allowed
consideration as to how the themes are connected and therefore demonstrated which
comparative diagrams should be generated (see below).

Figure 3 NVivo search for questions that have similar content.
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A comparative diagram was a NVivo visualisation that was selected to enable comparisons
between questions. The process of generating a comparative diagram begins with coding
the data. To do this, data is uploaded and allocated nodes. All the transcripts for each of
the 11 questions in the main study 3 had been given nodes. Each question was coded as a
different source to enable the comparative diagram feature to be used. For example,
Question 7 ‘Can you give an example of when social media has distracted you from your
schoolwork?’ and Question 8 ‘Can you give an example of when social media has distracted
you from your sleep?’ were selected for this feature because in addition to being related
in Figure 3, the issue of distraction from areas of life was a common theme. To generate
the diagram, explore was selected, then comparison diagram, then compare sources. Once
the sources were selected the comparison diagram is produced and can be copied and
saved (see Appendix 38).

3.6 – Conclusion of methodology
This chapter has explained how the current study relates to worldviews and what type of
knowledge was being generated. It has also explained why a case study was the method
chosen for the research process. Explanations as to who the participants were and how
they were recruited, followed by the reasoning behind the chosen research tools were also
presented in this chapter. Ethical procedures were explained ensuring the process followed
the proper requirements.
The analysis and findings from the initial study were presented with reflection, explaining
how this informed the main study questions. Lastly, the data analysis procedure for the 3
main study data collections was explained. The next chapter will present findings from the
3 main study data collections.
In terms of relating the methodology to the SPIES well-being framework, the research tool
of a focus group allowed the students to give their perceptions as to SMT affecting them
spiritually, physically, intellectually, emotionally and socially. Each area of well-being was
represented in the 11 questions asked at the focus group sessions. Moreover, the openended questions of the main studies 1 and 2 also allowed for answers from the
parent/carers and staff, that would relate to the SPIES framework and the students’ wellbeing.
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Chapter 4 – Findings
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4.1 – Holistic view of data collections

In Chapter 4.1 the findings from the 3 main studies are presented in holistic tables that
draw together and name the final themes and sub-themes as part of Phase 5 (Braun and
Clarke, 2006). There are 3 holistic tables; positive perceptions of SMT use, negative
perceptions of SMT use and lastly perceptions as to how negative issues can reduced and
removed. In Chapters 4.2, 4.3 and 4.4, Phase 5 continues (Braun and Clarke, 2006) with the
definitions of the themes and sub-themes for each data collection.

4.1.1 – Holistic view of positive perceptions
In this section the final themes and sub-themes are named for the positive perceptions of
SMT use as part of Phase 5 (Braun and Clarke, 2006). A table has been created that brings
together the themes and sub-themes for each of the participant groups, this is presented
with a brief comparison of the themes that emerged. The in-depth definitions and the
stories as to how and why each theme and sub-theme emerged, are presented in sections
4.2.2, 4.3.2 and 4.4.
The combined themes from the data collections relating to perceived positive use of SMT
by the students (Table 6), suggest that the adolescents in this school community could
potentially gain socially from using it. Each of the participant groups had a perception that
adolescents can develop knowledge by using SMT as well as raise self-esteem, feel good
about themselves and have positive emotions. Each group also saw access to SMT as being
a positive, either due to cost or ease of access. However, only the parents/carers referred
to SMT as entertaining and only the students referred to parental regulation as a positive.
All participant groups mentioned issues relating to the benefits of having independence,
the parent/carer group mentioned ‘learning’ including self-regulation, the staff group
mentioned ‘having a voice’ and the students had themes of both including self-regulation
and ‘a sense of freedom’, suggesting that they all saw the autonomy SMT use can
potentially bring as a positive.
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Table 6 Positive perceptions of student SMT use - themes and sub-themes.

Positive perceptions of student SMT use - themes and sub-themes.
N= Number of Comments
Main Study 2
Staff

Main Study 1
Parent/Carer
Self-Development
Improving self-esteem
Learning
Social skills
Entertainment

Learning
N=2
N=6
N=3
N=4

Communication
Cheap
Keep in contact

Developing
knowledge
Having a voice
Creativity

Social Life
N=13
N=4
N=3

Interaction
N=1
N=11

Socialising
Access
Belonging

Main Study 3
Students

Positive contact with
known people
Keeping up with
peoples’ lives

N=22
N=8

Personal benefit
N=10
N=7
N=3

Gaining knowledge
Raises self-concept
Financial benefits
A sense of freedom

N=10
N=10
N=4
N=3

Regulation
Self-regulating use of
SMT
Parental regulation of
SMT use

N=12
N=3
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4.1.2 – Holistic view of negative perceptions
The participants’ negative perceptions of SMT use are drawn together and shown in Table
7. Overall, the themes suggest that in this community the adolescents have had, or are
potentially exposed to, a variety of negative experiences due to their SMT use.
There were several themes and sub-themes that suggest commonality between the
perceptions of each participant group. The perception that adolescents are distracted in a
variety of ways due to SMT was suggested across all participant groups; ‘lack of selfregulation’ was a parent/carer sub-theme, whilst ‘distraction’ was a theme for both the
staff and students. The common perception was that the adolescents are distracted from
the moment, from sleep and from their studies.
Whilst SMT was perceived by all groups as fostering positive emotions in Chapter 4.1.1, the
converse was also suggested when asked about the negatives of SMT, with all participant
groups saying that SMT use can both raise and lower self-concept in adolescents. There
was commonality between the data sets, the parent/carer group had sub-themes of
‘feeling pressured’ and ‘lowering self-esteem’; whilst the staff had sub-themes of ‘pressure’
and low self-esteem’. The students had 2 themes relating to negative emotions, ‘selfconcept’ and ‘worrying about SMT’. Overall, the perception was that SMT could potentially
lower self-esteem, the students’ sub-themes give some in depth reasons for this (explored
in Chapter 4.4).
All groups referred to perceived inappropriate behaviour by the students using SMT, such
as bullying and negative contact with known people. Additionally, the issue of regulation
was a common sub-theme. Lastly, each group saw as a negative a perceived reduction in
privacy for the students, which was mentioned in sub-themes in all the 3 main studies.
There were some sub-themes that emerged from the student data, that the adult groups
did not mention, such as ‘posting/creating indecent images of a child’ and ‘viewing or
encouraging fights’. This suggests a potential generational divide, with the adults perhaps
not as aware as the students, as to the extent of the potential inappropriate behaviour
happening due to use of SMT and SNS.
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Table 7 Negative perceptions of student SMT use - themes and sub-themes.

Negative perceptions of student SMT use - themes and sub-themes.
N= Number of Comments
Main Study 2
Staff

Main Study 1
Parent/Carer
Negative Interactions
Bullying
Negative relationships
Lack of privacy
Feeling pressured
Lowering self-esteem

Inappropriate
Behaviour
Secretive behaviour
Copying poor role
models

Risk of Harm
N=7
N=10
N=3
N=3
N=4

Risk of Harm
N=6
N=11
N=4
N=7
N=11
N=16
N=2

Distraction
N=3
N=1

Regulation
Lack of self-regulation
Parent/carer control

Pressure
Bullying
Exploitation
Low self-esteem
Inappropriate
information
Monitoring
No privacy

From the moment
From school
From sleep

Main Study 3
Students

Negative contact with
known people
Contact with strangers
Lack of parental
regulation
Viewing or encouraging
fights

N=48
N=23
N=8
N=6

Distraction
N=10
N=2
N=1

School work
Sleep
The moment

N=27
N=23
N=23

Self-concept
N=8
N=4

Image
Behaviour

N=40
N=13

Worrying about SMT
Feeling uneasy, scared or
threatened
Being hacked
FOMO
Losing privacy

N=29
N=11
N=5
N=3

Sexual Images
Viewing pornography
Posting revealing photos
Posting/creating indecent
images of a child

N=13
N=12
N=12
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4.1.3 – Holistic view of how to reduce and remove perceived negative issues.
The question of how to reduce and remove perceived negative issues yielded similar
themes across the participant groups. All 3 main studies had ‘education’ emerge as a
common theme, with sub-themes of ‘parents/carers’ and ‘students’. Likewise, all 3 data
collections saw student support as being important with sub-themes such as, ‘support’,
‘student support’, ‘peer-support’ and ‘pastoral care’. Conversely, some students felt that it
was little to do with the school and indeed staff involvement could potentially make a
situation worse, so the theme of ‘do not intervene’ emerged from the main study 3.

Table 8 Reducing and removing perceived negative issues - themes and sub-themes.
Reducing and removing perceived negative issues – themes and sub-themes.
N=Number of comments
Main Study 2
Staff

Main Study 1
Parent/Carer
Education
Parents/carers
Students

Education
N=2
N=15

School Policies and
Procedures
Support
Technology
Sanctions

Parents/carers
Students

Education
N=7
N=10

School Policies

N=7
N=3
N=3

Sanctions
SMT policies
Student support

Main Study 3
Students

Educate students
Educate parents/carers

N=12
N=3

Do not intervene

N=3
N=4
N=3

Do nothing
School makes it worse
Students’ own
responsibility

N=9
N=4
N=4

Student support
Peer-support
Pastoral care

N=3
N=2

In Chapter 4.1 the final themes and sub-themes have been presented and named for each
of the participant groups in each of the data sets. In Chapters 4.2, 4.3 and 4.4, definitions
will be given with a narrative as to what the theme suggests, followed by an explanation
capturing the essence of each of the sub-themes using extracts from the data. Each theme
is then summarised and related to the SPIES framework, pointing the way forward to the
discussion in Chapter 5.
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4.2 - The main study 1 – parent/carer questionnaires
4.2.1 – Introduction to data set
The rationale and process for this data collection were discussed in Chapter 3.3.3 and
Chapter 3.5.6. There were N=10 parent/carer participants following an email being sent to
the families of all N=960 students. Table 9 shows the gender, ethnicity and socio-economic
background of the N=10 parents/carers that participated. The questionnaire is shown in
Appendix 3. The parent/carer data set recruitment was explained in Chapter 3.2. Whilst it
is not known exactly how many parents/carers received the email with the attached
questionnaire, it can be said that it was a very low response rate. Without further
investigation it would not be possible to determine exactly why the response rate was so
low. All the participants were mothers of children at the school. Ethnically, N=9 mothers
were white British and N=1 was black African. Only N=1 of the parents/carers was in receipt
of Pupil Premium, that student was no longer on the free school meal register. Both
statistics are in line with the demographic at the school at that time.

Table 9 Main study 1: the parent/carer questionnaire, demographic.

Parent

Gender

Ethnic Background

Pupil Premium

A

Female

White British

No

B

Female

Black African

No

C

Female

White British

No

D

Female

White British

No

E

Female

White British

No

F

Female

White British

No

G

Female

White British

No

H

Female

White British

No

I

Female

White British

Yes

J

Female

White British

No
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4.2.2 – The parent/carer perceptions as to positive SMT issues
In answer to the question ‘In your opinion what are the positive aspects of social media
technology use for students aged 11 to 16?’, the parents/carers’ themes that emerged
were: ‘self-development’ and ‘communication’ (see Table 10).
Table 10 Main study 1: Phase 5, the parent/carer positive perceptions of SMT.
Parent/Carer
positive SMT
themes

Sub-themes

N = Number of Comments
There were 27 separate comments made
in the 10 questionnaires returned.
Total responses for each sub-theme

SelfDevelopment

•
•
•
•

Communication

•
•

Improving selfesteem
Learning
Social skills
Entertainment

Cheap
Keep in contact

N=2
N=6
N=3
N=4
N=15 comments
N=1
N=11
N=12 comments

Theme: Self-Development
The theme of ‘self-development’ was named because some of the parent/carer perceived
positive remarks suggested that as a result of SMT experiences the students might develop
as a person, learning new skills, becoming self-disciplined and feeling confident as a result,
therefore improving their overall well-being. This theme has 4 sub-themes, each one
suggesting a different aspect of the children’s lives that could potentially improve due to
their SMT use.

Sub-theme: improving self-esteem
The nature and tone of some comments from the parents/carers implied that SMT could
be ‘improving self-esteem’. Parent/Carer F felt SMT could enable children to, “Get good
feedback/compliments” and “Be proud of things you have achieved.” Therefore, inferring
that, by sharing something they had done the students could get compliments and have
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pride in themselves, which in turn could enable them to feel good and so improve their
self-esteem.

Sub-theme: learning
‘Learning’ was a sub-theme because some of the parents/carers felt that their children
were learning in a variety of ways due to SMT use. It was suggested that SMT could support
education and homework purposes. Parent/Carer C said, “they can ask their friends quick
questions regarding homework, books etc.” Some parents/carers believed that 11 to 16year olds would be able to keep up with the news and global trends, as Parent/Carer G said,
“Can instantly see what is trending e.g. globally important news.” Parent/Carer D felt that
it would be good, “Having access to friends for homework advice.” Therefore, both formal
and informal learning were referred to as a positive use of SMT. It was also felt by
Parent/Carer D that it was possible to develop in terms of self-discipline through SMT use,
they said, “Making good online choices and learning from bad ones.” This comment alludes
to a potential to benefit from the freedom afforded to the students online.

Sub-theme: social skills
Some parents/carers felt that the students could develop ‘social skills’ and learn how to
interact with others by using SMT. Parent/Carer G said, “Sharing genuine friendships” and
“Developing networking skills.” Parent/Carer D said, “Expressing opinions, being yourself
and dealing with conflict.” Some parents/carers also felt a positive was making new friends
and contacts, as Parent/Carer E said, “Enabler for expansion of friends/peers.” Parent/Carer
G also saw this as a positive aspect of SMT, “Developing networking skills.” These
comments suggest that some of the parent/carer body believed a positive of SMT was the
potential to meet new people and expand friendship groups.

Sub-theme: entertainment
Several parents/carers felt SMT provided ‘entertainment’, the implication being that the
students develop time for relaxation. Parent/Carer G said SMT was, “Associated with
relaxation and switching off.” Therefore, SMT could support with having a rest. There was
also a focus on developing hobbies. Parent/Carer A said, “Join groups where they have a
like-minded interest.” Parent/Carer B had a similar thought, “There is potential to learn i.e.
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cooking etc. from the demonstration websites, can learn musical lyrics etc.” These
comments therefore suggesting that SMT could support with hobbies and interests.

Overall, the implication from the parent/carer data collection was that SMT allows for a
potential benefit to the students’ well-being, spiritually by learning from mistakes and
making independent decisions. Physically by resting and relaxing, intellectually by learning,
emotionally by having their self-esteem raised and socially by developing interaction skills.
Theme: Communication
‘Communication’ emerged as an overall theme because the parents/carers saw a benefit
of SMT was being able to stay in contact and connect with others. This theme suggests that
SMT makes it both cheap and easy for the students to communicate with others.

Sub-theme: cheap
There was only 1 comment that suggested the students would benefit from, ‘cheap’
communication due to SMT, “Communicating with their friends without costing” from
Parent/Carer I. However, it is distinct from the other sub-theme because it refers to a
financial issue.

Sub-theme: keep in contact
This sub-theme suggested that the parents/carers felt the facility to ‘keep in contact’ using
SMT was a positive. This sub-theme implies that SMT is quick and keeping in contact is easy
because of it. Parent/Carer F felt that SMT was a, “Good communication channel.”
Similarly, Parent/Carer J explained, “it can be a good way to stay in touch with friends.”
Long distance was referred to as well and that the students would be able to, “Keep in
contact with family abroad,” Parent/Carer B. Parent/Carer H said a positive was,
“Instagram and Facebook – keeping in touch.” Therefore, the parents/carers felt SMT was
ideal for keeping in touch with people near and far. Parent/Carer D felt SMT was positive
because it enabled, “Keeping in touch with more people easily.”

The theme of ‘communication’ therefore suggests positive social well-being due to the
ability to contact people easily and cheaply.
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4.2.3 – The parent/carer perceptions as to negative SMT issues
In answer to the question, ‘In your opinion what are the negative aspects of social media
technology use for students aged 11 to 16?’ the parents/carers’ overall themes were:
‘negative interactions’ and ‘inappropriate behaviour’ and ‘regulation’ (see Table 11). The
theme of ‘negative interactions’ had significantly more responses than the other 2 themes.

Table 11 Main study 1: Phase 5, the parent/carer negative perceptions of SMT.
Parent/Carer
negative SMT
themes

Sub-themes

N = Number of Comments
There were 43 separate
comments made in the 10
questionnaires returned.
Total responses for each subtheme

Negative
Interactions

•
•
•
•
•

Bullying
Negative relationships
Lack of privacy
Feeling pressured
Lowers self-esteem

N=7
N=10
N=3
N=3
N=4
N=27 comments

Inappropriate
behaviour

•
•

Secret behaviour
Copying poor role models

N=3
N=1

N=4 comments
Regulation

•
•

Self-regulation
Parent/carer control

N=8
N=4
N=12 comments

Theme: Negative Interactions
The theme of ‘negative interactions’ captures the parent/carer perception that suggests
they felt the children’s SMT communication with other people can at times be unhealthy
for them. Parents/carers described potentially harmful situations that they believed the
children could be exposed to when they connected with other people, both known and
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unknown on SNS. The suggestion from this theme therefore being that the students’ SMT
use could put them at risk of harm when they engage with people in the digital world. The
parents/carers suggested the risks came from a variety of issues including bullying, feeling
pressured, lack of privacy and lowering of self-esteem.

Sub-theme: bullying
The theme of ‘Bullying’ was explained with comments such as this from Parent/Carer C,
“The negatives out way the positives, as you get bullying on social media, group chats on
Instagram.” The students being exposed to bullying on SMT 24 hours a day, was
commented upon by Parent /Carer E, “If communication is negative, then it is constant –
not just restricted to face to face.” Several parents/carers such as A and F simply said
“Bullying.” Whilst Parent/Carer B and Parent/Carer D simply said, “Cyberbullying” thereby
acknowledging their perception that online bullying occurs. These comments suggest an
awareness of the issue by the parent/carer body.

Sub-theme: negative relationships
This sub-theme emerged due to comments about perceived unhealthy and therefore
negative relationships. Parent/Carer F alluded to unwanted negative interaction with,
“Wrong sort of attention drawn to you.” Also explained by Parent/Carer J, “Being contacted
by people who they don’t know personally.” A similar concern was raised by Parent/Carer
B, “Young people can become vulnerable to extremist views because of how things can be
glamorised. I worry about grooming as young people may not always understand the
implications of what they may be asked to do.” Parent/Carer E drew attention to negative
contact in relationships with a known person, “Comments are misrepresented or
misunderstood (i.e. there is no tone or expression in the message).” Parent/Carer C also had
a similar view, “some people take offence to something or cut and paste a comment that
someone made and then arguments start and then carry on in school.” Therefore,
parents/carers had perceptions that led to concerns about negative relationships old and
new, with people their children both did and did not know.

Sub-theme: lack of privacy
The sub-theme of ‘lack of privacy’ in the negative responses emerged with comments such
as this one from Parent/Carer J who explained that, “The need to share every aspect of their
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lives and needing to know what friends are up to at every moment. Lack of privacy.”
Parent/Carer D was worried about, “Giving away too much information.” The
parents/carers therefore appeared to worry about a perceived lack of privacy the students
had, due to SMT use.

Sub-theme: feeling pressured
Some parents/carers felt that SMT was harmful because children feel the need to respond
to an interaction quickly in case they upset a friend, Parent/Carer G said, “always an
inherent urgency to respond or acknowledge receipt of a friend’s post before they take
offence.” Parent/Carer J felt that children had, “Pressure to post images that are not
appropriate for age group.” Whilst Parent/Carer A referred to, “Peer-pressure to make
friends.” Therefore, the parent/carer perceptions were that pressure was put on their
children in various ways through use of SMT.

Sub-theme: lowers self-esteem
Whilst some parents/carers had referred to SMT use as raising self-esteem, it was also
referred to in terms of lowering it. Parent/Carer F noted that SMT, “Knocks confidence if no
friends.” Parent/Carer J drew attention to a similar issue, “Depression - thinking that
everyone else has a more exciting life than them.” Parent/Carer D drew attention to image
and felt the students were, “Obsessed with online profile – how others perceive you.”
Therefore, the parent/carer perception was that using SMT could make their children feel
left out and reduce their confidence.

The parent/carer theme of ‘negative interactions’ has potential implications for the overall
well-being of the students in this case study. It implies that spiritually the adolescents are
making choices which can leave them or their peers at risk of harm, such as choosing to
cyberbully. It also implies that emotionally self-esteem can be lowered and that the
students may be feeling pressured whilst they use SMT. Lastly there is an implication that,
socially, some of their relationships on SMT may be unsupportive.

Theme: Inappropriate Behaviour
Some parent/carers had perceptions that SMT use could lead their children to behave in
ways that the adults deemed unsuitable, not necessarily because of interaction with others,
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but because of choices of actions made by the teens. There were suggestions that the
technology was used secretly for some interactions, perhaps accessing material that the
parents/carers would not view as appropriate. Additionally, some parents/carers were
wary that their children may copy those whom the adults deemed inappropriate.

Sub-theme: secretive behaviour
It was noted by Parent/Carer G that SMT, “Allows for secret behaviour.” Parent/Carer B had
a similar view with, “may not always be aware of what is going on within your own house,”
inferring that they had witnessed secretive behaviour in the family home. Parent/Carer J
saw as negative the idea that the children had, “Exposure to mature content at an earlier
age.” Although it was not clear from the comment whether this was drawn from an actual
experience.

Sub-theme: copying poor role models
Parent/Carer J was concerned that children would copy ‘inappropriate behaviour’ and
consider it the norm, they said, “Following inappropriate celebrities/people and copying
their behaviour and seeing it as the norm.” Therefore, they were concerned that there was
a potential for teens to copy unsuitable behaviour.

In terms of well-being, the implications from the parent/carer theme of ‘inappropriate
behaviour’ are: that spiritually some of the children may be making choices that go against
their personal moral code, such as copying inappropriate behaviour; concealing their SMT
behaviour from those responsible for them; or choosing to access content deemed too
mature for them, which may in turn provoke unhappy feelings detrimental to emotional
well-being.

Theme: Regulation
The theme of ‘regulation’ emerged because it was perceived by the parents/carers that
SMT use could sometimes be beyond the control of both the adolescents and their
responsible adults. The emergence of this theme suggests that it is potentially an issue
experienced by the parent/carer body in the school community.
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Sub-Theme: self-regulation
Some parents/carers felt that their children were not self-regulating efficiently and spent
too much time on SMT, which Parent/Carer D felt was an, “Impact on sleep and study time.”
It was also recalled how SMT was dominating behaviour as Parent/Carer G explained, “In
our house the kids get their phones as soon as they awake, brush their teeth whilst
responding on their phones. As I parent, I nag more, the children are less responsive to me.
It is a nightmare.” These comments suggest that some parents/carers see SMT use as being
a distraction from sleep, schoolwork and the moment.

Sub-theme: parent/carer control
The inability of the adults to regulate SMT use was seen as a negative by some in this data
collection, with the emergence of the sub-theme ‘parent/carer control’. Some
parents/carers spoke quite emotionally about the difficulty in controlling the SMT use, with
Parent/Carer G describing the struggle, “The ability for a parent to influence or control
social media behaviour is zero. Phones can be hidden and secreted on a child’s person
without the parent knowing.” Parent/Carer H was worried that, “You don’t know who they
are really talking to.” Parent/Carer E had a similar view, “It’s difficult to filter or control who
your child interacts with.” These emotional responses suggest it is an issue they have
experienced personally.

Overall, the theme of ‘regulation’ suggests negative spiritual well-being with some students
appearing not to be able to self-regulate effectively, according to some parents/carers.
Additionally, socially, there is a suggestion of perhaps ineffective relationships between the
students and their responsible adults, because the parents/carers referred to their own
struggles to regulate their children’s use of SMT.

4.2.4 – The parent/carer response to removing negative issues
The parents/carers were asked for their opinion as to how schools could reduce and
remove the negative issues arising from SMT use by students. The 2 themes that emerged
from the data analysis were: ‘education’, with 17 responses and ‘school policies and
procedures’, with slightly less responses at 13 (Table 12).
90

Table 12 Main study 1: Phase 5, the parent/carer response to reducing and removing

negative SMT issues.

Parent/Carer
reducing and
removing negative
issues - theme

Sub-theme

N = Number of Comments
There were 30 separate comments made in
the 10 questionnaires returned.
Total responses for each sub-theme

Education

School Policies and
Procedures

•
•

•
•
•

Parents/carers
Students

N=2
N=15

Support
Technology
Sanctions

N=17 comments
N=7
N=3
N=3
N=13 comments

Theme: Education
The theme of ‘education’ emerged suggesting perhaps that the parent/carer body felt not
everyone in the community was as informed as they might be regarding use of SMT. There
were 2 comments regarding the school educating the parent/carer body about SMT issues,
but most comments referred to the students.

Sub-theme: parents/carers
Only 2 parents/carers felt that they themselves needed educating, Parent/Carer E said,
“Communicate to the students and parents the legal implications as the legislation gets
updated to keep in line with the use of social media.” Parent/Carer A said, “Could facilitate
workshops for parents to enhance their ability to block websites.” These comments suggest
that some parents would welcome more guidance from the school regarding use of SMT.

Sub-theme: students
Many of the parent/carers suggested the school educate the students about SMT use, for
example Parent/Carer A said, “Drawing attention to the negative stories on the news –
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grooming.” Parent/Carer B said, “To teach children about the impact of social media and
the fact that for some children this becomes a means to targeting and bullying them – use
case studies where children may have self-harmed or taken their lives because of the
cyberbullying etc.” Education about the way students treat each other was also a point
made, Parent/Carer D said, “Instil in them the need to be kind and respectful to others.” A
further response from Parent/Carer G, said, “Show students the truth about social media it comes back to haunt you, it can be cruel and unkind. Employers and just about anybody
can Google you! You waive your right to privacy. You are not allowed to fail or mess up
privately, only publicly.” The parent/carer body comments therefore imply that they felt
there is an important role for schools to play in guiding students’ SMT use.

In terms of well-being these responses from the parents/carers suggest that the students’
spiritual well-being may develop in a positive way, if they consider more about the
consequences of their actions when they use SMT. Additionally, intellectual well-being
could be improved with knowledge, if they were to learn more about SMT use and how it
can impact them.

Theme: School Policies and Procedures
Some parent/carer responses suggested that the school needed to have more guidance
and support in place with their policies and procedures. This theme disseminated into 3
aspects of support: pastoral, technological and punitive. Most of the comments in this
theme referred to pastoral support from the school for the students.

Sub-theme: support
The sub-theme of ‘support’ referred to a pastoral need for the students, should there be
any SMT related problems. Parent/Carer A asked for the school to be, “Encouraging
students to let teachers know where there are problems and then acting upon the info.”
Parent/Carer F gave a list of suggestions, “Be there for chats if concern arises. Report
bullying. An anonymous page to make comments. An inbox to report cyberbullying.” These
comments suggest that parents/carers envisage school playing a pastorally supportive role
as regards the students and their SMT use.
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Sub-theme: technology
There were several requests from parents/carers regarding the actual technology the
children brought into school. They wanted the school to, “Remove phones from all students
before entering school,” this comment was from Parent/Carer G. Parent/Carer J made a
similar point about the school’s SMT policies, “Banning mobile devices from the classroom.”
Parent/Carer G also asked for, “A great big filter or social media firewall all around the
school to stop any access to internet except for schoolwork.” These comments suggest that
some of the parents/carers felt it was the school’s responsibility to police accessibility to
technology during the school day.

Sub-theme: Sanctions
The sub-theme of ‘sanctions’ ranged from a simple, “Sanctions for its misuse” by
Parent/Carer E, to, “Serious threats and aggression would be reported to the police if it was
an adult, so a similar process should be in place for minors (or is it already?)” by
Parent/Carer A. These comments imply that some of the parent/carer body are in support
of punitive measures that the school uses to sanction any use of SMT that is deemed
harmful to well-being.

In terms of the well-being framework, the parent/carer theme of ‘school policies and
procedures’ suggests that more emotional support is needed, moreover, it implies that the
school could be more supportive socially, with tougher sanctions and bans on mobile
technology.

Overall, the parent/carer responses regarding how the school could reduce and/or remove
negative SMT issues, argue that education is needed for the parents/carers, but more so
for the students. Moreover, the parents/carers suggest that the school needs to ensure
pastoral support of the students, whilst imposing tough sanctions and even banning phones
from school.
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4.3 - The main study 2 – staff questionnaires
4.3.1 – Introduction to data set
The staff questionnaire data collection was discussed previously in Chapter 3.3.3 and
Chapter 3.5.6. There were N=13 participants who responded to a questionnaire on an email
sent to N=125 staff. The demographic of the staff data collection is shown in Table 13. The
table shows that N=12 of the participants were from the teaching and learning staff cohort
and N=1 of the participants was from the administration and support team. Of the N=13
participants, N=6 were male and N=7 were female. Ethnically, N=12 were white British,
whilst N=1 was black African. These proportions were in line with staff ratios at the time.
The data analysis was broken down into the 3 questions (Appendix 3) in the same way that
the parent/carer questionnaire was analysed. The data was analysed using thematic
analysis, (Braun and Clarke, 2006), this process was explained in Chapter 3.5.4.
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Table 13 Main study 2: staff questionnaire, demographic breakdown.

Staff

Gender

Ethnic Background

School Role

A

Male

White British

Teaching and Learning

B

Male

White British

Teaching and Learning

C

Female

White British

Teaching and Learning

D

Female

White British

Administration and Support

E

Female

Black African

Teaching and Learning

F

Female

White British

Teaching and Learning

G

Female

White British

Teaching and Learning

H

Male

White British

Teaching and Learning

I

Male

White British

Teaching and Learning

J

Male

White British

Teaching and Learning

K

Male

White British

Teaching and Learning

L

Female

White British

Teaching and Learning

M

Female

White British

Teaching and Learning

4.3.2 – The staff perceptions as to positive SMT issues
Table 14 shows Phase 5 of the thematic analysis (Braun and Clarke, 2006). The staffs’
positive perceptions of SMT were split equally, at 20 responses each, between a variety of
aspects of ‘learning’ and the ability SMT afforded students of ‘interaction’.
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Table 14 Main study 2: Phase 5, staff positive perceptions of SMT.

Staff positive
SMT themes

Sub-theme

N = Number of Comments
There were
40 comments made in the 13 questionnaires
returned.
Total responses for each sub-theme

Learning

•
•
•

Developing
knowledge
Having a
voice
Creativity

N=13
N=4
N=3
N=20 comments

Interaction

•
•
•

Socialising
Access
Belonging

N=10
N=7
N=3
N=20 comments

Theme: Learning
The theme of ‘learning’ suggests that the school staff acknowledge there is a positive place
for SMT use in the learning process. The 3 sub-themes perhaps indicate how staff saw the
use of SMT as part of ‘learning’, for ‘developing knowledge’, for ‘having a voice’ and for
being ‘creative’. This theme therefore implies staff felt there was a role for SMT, in both
formal school-based education and informal learning.

Sub-theme: developing knowledge
‘Developing knowledge’ was a sub-theme to emerge because several of the comments
raised by staff showed that they felt SMT could improve the learning process. Staff C felt
that, “There is a real potential for students to interact with teaching staff and other support
colleagues through a medium they are comfortable using. In addition, it offers them
experience of the world: world news/events can be delivered to them effectively and they
can share opinions with others, testing the limits of their knowledge.” Therefore, Staff C
saw SMT as a tool for independent learning and connecting with the school community for
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education purposes. Staff F referred to informal learning, “Fast updates to news items.”
Staff G had a similar view regarding the news, “Knowledge of current events. Exposure to
non-mainstream media news.” Staff A made a general comment about developing
knowledge, “Easy access to information/info sharing.” Overall, the staff comments suggest
they saw a role for SMT in ‘developing knowledge’ both formally and informally.

Sub-theme: having a voice
This sub-theme emerged because staff made comments about the students developing a
voice using SNS. Learning about the world was a featured point from Staff I, “Allows them
to unite and campaign.” Staff G felt students might find like-minded others with the
comment, “Discussion forum” and a similar point was made by Staff C, “they can share
opinions with others.” The staff therefore imply that adolescents may find like-minded
people to share and discuss topics with using SMT.

Sub-theme: creativity
The sub-theme of ‘creativity’ emerged in the staff data set, due to comments about the
students using SMT to apply knowledge. Staff D saw a role for fostering creativity, “They
can get very creative in their postings; photo collages, funny videos and comments.”
Likewise, Staff G said, “Creating own media” and Staff A said, “Apps/technology to do more
e.g. media.” These comments imply that staff feel SMT can motivate the students to apply
learning and become creative.

In terms of relating the theme of ‘learning’ to the well-being framework, the staff
comments indicate the students could be benefitting intellectually from their use of SMT.
Moreover, there is an implication that some of this ‘learning’ is completed independently
and through the students’ own choice, therefore developing spiritual well-being too.

Theme: Interaction
The staff responses suggest that they saw connecting with others to be a benefit of SMT
use for the students. Ease of contact, sharing time with like-minded people and generally
developing communication skills with friends and family all featured in the comments
arising in the theme of ‘interaction’. Overall, there was a sense that the staff felt SMT use
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could potentially support students who perhaps felt isolated, as well as being an efficient
way to communicate far and wide.

Sub-theme: socialising
There was a feeling from staff that the students might learn good social skills through using
SMT, for example Staff J said, “Might help some people to become more sociable” and Staff
L said, “Pupils can develop their social skills.” Staff K saw the benefit of SMT as being that
it, “Promotes communication between friends and peers.” Most of the staff comments in
this sub-theme simply said, “socialising” suggesting they felt generally connecting with
others to be a benefit of SMT use.

Sub-theme: access
Many of the comments in this data set were about the convenience and accessibility of
communication through SMT, Staff K said, “Quick and easy form of interaction between
pupils.” Staff B said, “Allows contact with others who they may not see regularly.” Staff D
had 2 points to make, “Affordable and mostly accessible way to keep in contact with friends
and groups. Affordable way to share photos.” Therefore, these comments suggest staff felt
that SMT was not only convenient but also a cheap way of communicating.

Sub-theme: belonging
In terms of ‘belonging’ Staff M saw SMT as tool for those that struggle to find a place to fit
in, no matter what the students’ background or interests, “It can enable students to feel
part of a group sharing similar tastes. This can be especially important for minorities,
whether because of ethnicity, sexual orientation or special interests, e.g. Goths, Scouts,
train spotters etc.” Staff D made a more general comment, “It makes them feel like they
belong.” These comments imply some staff felt SMT could play a part in preventing some
students from feeling socially isolated.
The staff responses in the theme of ‘interaction’ implied that the students’ social well-being
could potentially develop in a positive way due to their use of SMT, however, there is also
an implication that emotional well-being could benefit due to being able to belong and not
feel socially isolated.
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Overall, the implications from the staff questionnaires suggest that students could benefit
intellectually in terms of developing knowledge and learning. They could also benefit
emotionally from feeling as though they belong and socially from the many connections
they have on SMT.

4.3.3 – The staff perceptions as to negative SMT issues

In answer to the question, ‘In your opinion what are the negative aspects of social media
technology use for students aged 11 to 16?’; the 2 key themes that emerged as concerns
were: ‘risk of harm’ and ‘distraction’ (see Table 15). There were 57 responses that related
to ‘risk of harm’ and 13 responses for issues around ‘distraction’.

Table 15 Main study 2: Phase 5, staff negative perceptions of SMT.

Staff negative
SMT themes

Sub-themes

N = Number of Comments
There were 70 comments made in the 13
questionnaires returned.
Total responses for each sub-theme

Risk of Harm

•
•
•
•
•
•
•

Distraction

•
•
•

Pressure
Bullying
Exploitation
Low self-esteem
Inappropriate
information
Monitoring
No privacy

From the moment
From school
From sleep

N=6
N=11
N=4
N=7
N=11
N=16
N=2
N=57 comments
N=10
N=2
N=1
N=13 comments
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Theme: Risk of harm
The staff responses suggest that they consider the adolescents to be at ‘risk of harm’,
because they are exposed to behaviour and interactions that could potentially impact upon
their well-being. There were 57 comments in total from the 13 staff that participated,
suggesting that some staff felt quite strongly about the issues. The sub-themes with the
most responses were: ‘bullying’, ‘inappropriate information’ and ‘monitoring’ suggesting
these were the areas of most concern to the staff, regarding the students’ SMT use, at the
time of the data collection. ‘Low self-esteem’ and ‘pressure’ were also of concern at 7 and
6 responses respectively. ‘Exploitation’ received 4 comments and finally ‘no privacy’ had 2
responses.

Sub-theme: pressure
‘Pressure’ was considered by staff to be a negative impact of the students using SMT. Staff
A thought that SMT caused, “Pressure to conform or fit in” and Staff G said, “Pressure to
portray a certain lifestyle.” Staff D explained this in more detail, “Pressure: Pressure to be
seen pouting/breathing in so that your belly doesn’t show/being pretty/having sufficient
likes/having sufficient followers/being cool/to make sure you like or comment on your
friends’ posts otherwise it will upset them.” Overall, the staff implication was that the
students face a variety of pressures on a regular basis due to their use of SMT.

Sub-theme: bullying
‘Bullying’ was identified by all but N=2 of the staff participants. Staff M encapsulated the
concern with the comment, “Linked to the issues of permanence and ease of sharing, is the
way social media can be used to bully others. A victim of school bullying is now no longer
‘safe’ once at home as the bully has access to the victim via social media and any time.”
Staff H said, “It has allowed a whole new type of bullying to exist.” Some staff therefore
considered SMT as having created a new type of bullying, whilst most acknowledged they
felt cyberbullying to be an issue.

Sub-theme: exploitation
Several staff felt there was the potential for ‘exploitation’ of the students when they used
SMT. Staff J said a negative concern was, “Potential to be put in vulnerable situations.” The
‘exploitation’ reported by Staff D was twofold, “Dangers of radicalisation. Danger of
100

grooming.” Using SMT for radicalisation purposes was named as a concern by Staff K,
“Radicalisation through groups e.g. Britain First, danger of meeting/getting to know
strangers online.” Staff E highlighted, “the Dangers of not knowing who you are talking to.”
Staff I said there was, “Potential for exploitation/indoctrination/radicalisation.” In addition,
Staff D wrote, “Children (as young as Year 7) still not understanding that a selfie of them
pouting and posing in their underwear or bikini is inappropriate and open to all sorts of
dangers.” The implication from staff was that SMT made the students vulnerable to the
demands of people who meant them harm.

Sub-theme: low self-esteem
Some of the staff felt that using SMT might lead to ‘low self-esteem’ among the student
body. Staff A felt that students had, “Pressure to conform or fit in.” Staff D had the most
in-depth response from staff to this question with perceptions that showed concern about
children becoming narcissistic and craving attention. Staff D explained, “If posting doesn’t
result in likes or comments then some children feel compelled to post increasingly
inappropriate photos/comments/jokes in order to get the reaction they crave.” Staff D
therefore perceives that students will put themselves in inappropriate situations just to get
likes and comments, which in turn will make them feel good about themselves. A further
comment from Staff D in this sub-theme was, “I’ve taken my daughter’s friends out and the
entire journey was spent worrying about the lack of likes she was getting on her photo post.
This is damaging to children’s self-esteem.” Overall, some staff felt that the desire to fit in
could potentially lead to rejection and in turn ‘low self-esteem.’

Sub-theme: inappropriate information
Access to a variety of types of ‘inappropriate information’ was also a perception raised by
the staff. The type of information that raised concerns varied from mature content to
radical and extreme content. Staff B said, “Seeing too much too soon.” Staff G said,
“Exposure to ideal body image.” Staff D took this a stage further with the comment, “Access
to inappropriate and damaging information, feedback and affirmation.” Therefore, making
the point that students could get feedback and confirmation that it was fine to believe
something or act in a certain way.
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Sub-theme: no authority checks
Staff suggested that there are often ‘no authority checks’ by adults to make sense of the
information that the students see online. Staff C pointed out that, “I fear that social media
is a medium which is unregulated and needs better policing.” Staff I also made this point
with, “Some things they read can influence them with no real check (re person to ask
questions/provide the authority).” These comments suggest that staff were concerned
about the messages and news that the students were engaging with, perhaps fearful that
they may be unduly influenced.

There was some concern about what students were sharing and the longevity it will face
by being posted on social media. Staff M explained, “Between the ages of 11 and 16 we
have all said and done things that we are not proud of (and older too) but thankfully it was
never recorded. The current generation does not have this luxury.” Staff A made a similar
remark, “Photos for life – picture/videos/comments can never be completely erased.” Some
staff were therefore concerned about future implications of behaviour captured on SMT
during adolescence.

Sub-theme: no privacy
This theme arose due to 2 comments, one from Staff C who was concerned that the young
generation have not been taught the skills in, “protecting one’s privacy.” Staff B had a
slightly different privacy concern, in as much that the students have an, “Inability to switch
off from friends – they need that time away from each other.” These staff appear concerned
that some students were not able to protect their privacy.

The staffs’ concerns in answer to what they considered to be negative issues regarding the
students’ SMT use, suggest that the adolescents’ well-being may be compromised. There
are implications from the staff that intellectual well-being could be challenged because
there are no authority checks on what the students are reading. Emotional well-being
maybe at risk due to the adolescents feeling pressured, which could in turn lower selfesteem or affect their body image. The staffs’ concerns regarding social well-being suggest
that the students are vulnerable to unsupportive relationships online including bullying,
grooming and radicalisation, moreover there was a suggestion that privacy might be
compromised too.
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Theme: Distraction
The overall theme of ‘distraction’ captured staff responses that suggested SMT causes
distant behaviour from the adolescents, whereby they are more focused on their
technology than the actual world around them. Staff comments suggested that they felt
the students might be distracted from a variety of areas of their life due SMT use. The
responses were sub-divided into 3 areas: ‘from school’, ‘from sleep’ and ‘from the moment’
which generated the most responses with 10 comments.
Sub-theme: from the moment
In the sub-theme ‘from the moment’ the staff perceived that the students’ minds were
sometimes elsewhere. Staff A said, “Distraction – never fully focus as always checking
online.” Staff L had a similar view, “Pupils cannot cope without it – too reliant on social
media.” Staff D went into the most detail on this issue with the perception that children
are no longer living in the moment, “Seeing children at parties, events or dinner parties not
fully engaged but looking at their phones, posting and commenting.” Some staff suggested
that the students wasted time when using SMT. Staff I said, “Time wasting.” Whilst Staff K
said, “Potentially addictive. Time sapping.” Overall, the staffs’ comments suggest that
children are living a world that they are only half focused on and in fact their minds are in
a digital world.

Sub-theme: from school
A couple of staff responses suggested that SMT distracted students ‘from school’. Staff J
said, “Distraction from schoolwork.” Staff D, an administration member of staff that
attended form times, said, “Form time is a disaster (and I imagine some lessons) with
students constantly getting their phones out. They don’t engage in form time and it is a
constant battle to get them to put the phones away.” Staff D appeared to be commenting
on an actual experience of being in form time at the school, which is a time when the
students should have been engaged in the PSHE activities set.

Sub-theme: from sleep
Staff I simply said, “Sleep deprivation.” There was no expansion as to why they thought SMT
led to distraction from sleep, but this comment was distinct and a specific perception.
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The staffs’ comments regarding perceived negative student experiences with SMT, suggest
that well-being could be detrimentally impacted in each of the 5 dimensions of the SPIES
framework. Spiritually it is suggested that the adolescents are choosing to focus on their
phones and not the moment they are in, additionally there was an, albeit limited, response
indicating that SMT was potentially addictive to the students. Physically there was a small
consideration that sleep may be affected by SMT use. Intellectually there was a suggestion
that the students may be at risk from reading unchecked material, additionally they may
be distracted from schoolwork. Emotional well-being might be affected due to the students
feeling pressure to fit in and socially they might be vulnerable to unsupportive relationships
on SMT, such as cyberbullying.

4.3.4 – The staff response to removing negative issues
The staff questionnaires in answer to the question, ‘How could the school help reduce and
remove the problems that arise from social media technology use by students?’ led to 2
final themes: ‘education’ and ‘school policies’ (Table 16). The theme of ‘education’ had 17
comments, whilst ‘school policies’ had 10 comments.

Table 16 Main study 2: Phase 5, staff responses for reducing and removing negative SMT

issues.
Staff reducing
and removing
negative issues
- theme

Sub-theme

N = Number of Comments

There were 27 comments made in the 13
questionnaires returned.
Total responses for each sub-theme

Education

•
•

Parents/carers
Students

N=7
N=10

School Policies

•
•
•

Sanctions
SMT policies
Student support

N=17 comments
N=3
N=4
N=3
N=10 comments
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Theme: Education
The staff from the school used for the current study suggested that ‘education’ should play
a role in reducing and removing negative SMT issues. This theme was split between the
sub-themes of educating the ‘parents/carers’ and educating the ‘students’. There was no
indication from the staff that they themselves needed education as another group of adults
in the school community.

Sub-theme: parents/carers
There were several comments from the staff suggesting educating ‘parents/carers’ about
SMT use, such as Staff J suggesting that the school, “Encourage parents to take a firmer
approach if necessary” and Staff D who suggested that the school, “Advise parents to
consider having a cut off time at home for internet/social media.” Staff D also suggested,
“Advise parents that they might want to consider a ban on the Internet in the bedroom after
bedtime.” Staff C pointed out that, “parents need to be made aware of the legal
responsibilities they are handing to their children when they allow them to communicate
with others through social media.” Staff were therefore implying that some parents/carers
needed to have stricter boundaries at home with SMT use and that educating them would
be beneficial to the school community.

Sub-theme: students
Some staff suggested that it was the education of the ‘students’ regarding SMT use that
was needed. Staff G said, “Raise awareness of how to build a positive self-image/selfconcept/self-esteem plus how social media can erode that.” Staff M made a similar point,
“The school can help reduce the problems by reinforcing the messages about sexting,
bullying etc.” The implication being that the school has a responsibility in guiding the young
people, not just their parents/carers.

The underlying implication from the staff theme of ‘education’ is that the students need
more support from the adults in their community, both in school and at home. This in turn
suggests that the students’ well-being could be improved if education regarding SMT was
developed. Additionally, there was a suggestion that learning about the consequences of
SMT use could improve too.
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Theme: School Policies
Some of the staff responses concerned ‘school policies’ regarding SMT use and the
implication was, that at the time of the data collection the school could have had more
clarity and perhaps tougher sanctions. This theme was split quite evenly in terms of
responses between ‘sanctions’, ‘SMT policies’ and ‘student support’.

Sub-theme: sanctions
Some staff implied that ‘sanctions’ for SMT issues could be tougher. Staff M felt that as far
as ‘sanctions’ are concerned the perpetrators must be, “severely punished.” Staff L implied
that sanctions were not tough enough, “have cyberbullying dealt with – not just pupils told
do not do it again.” Staff D also felt sanctions were not strong enough, “More severe
consequences for online bullying and the involvement of Community Police Officers to
explain to children the recklessness of posting inappropriate photos of themselves online
when this has been seen.” These comments suggest a perception from some staff that
punitive measures regarding SMT needed to improve at the time of the data collection.

Sub-theme: SMT policies
Staff K suggested that school policy should be improved, “Controlling/monitoring the use
of phones/devices while in school, to minimise potential incidents.” Staff D agreed saying
that, “There should be zero tolerance to phones/iPods coming out during these [school
hours] times.” These staff comments suggest the school should control the use of
technology, with a view to preventing and reducing issues.

Sub-theme: student support
Some staff also suggested that pastoral support play a role in reducing and removing SMT
issues. Staff M was keen for policies to include ‘student support’, “Regarding inappropriate
images, help must be given to try and remove these images and reassure the child who
recklessly placed them online.” Staff M also said, “by ensuring that victims of bullying are
supported.” These comments suggest some staff feel the school does have a role to play in
supporting the students when they need it.

In terms of the SPIES well-being framework, the comments imply that the school could
improve procedures for the students which is a social need for a supportive relationship.
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The responses also suggest that education regarding the issues could improve, implying
that there is an intellectual need too. The focus on pastoral support suggests staff feel that
emotional needs must be met by the school regarding SMT use.

In summary, the staffs’ responses to the question regarding how the school can reduce
and/or remove SMT negative issues, suggest that education is needed for both the students
and the parents/carers. Moreover, they suggest tougher sanctions, clear policies and
support for the students should they need it.

4.4 - The main study 3 – student focus groups
4.4.1 – Introduction to data set
The process for analysing this data collection was explained in Chapter 3.3.4 and Chapter
3.5.7. There were N=35 participants who responded to the recruitment process (Chapter
3.2). The gender and year group breakdown of the participants is shown in Table 17.

Table 17 Gender and year group breakdown of student participants in the main study 3.
Gender and year group breakdown of N=35 student participants in the main study 3
(All percentages rounded up or down to nearest whole number.)
Category

Both sexes

Girls N = 17 (49%)

Boys N = 18 (51%)

Year 7

N = 9 (26%)

N = 4 (44%)

N = 5 (56%)

Year 8

N = 11 (31%)

N = 5 (45%)

N = 6 (55%)

Year 9

N = 6 (17%)

N = 2 (33%)

N = 4 (67%)

Year 10

N = 9 (26%)

N = 6 (67%)

N = 16 (52%)

When the analysis of Table 18 took place, the breakdown of the students was in line with
the school’s demographic (Chapter 1.2) at that time. In total N=35 students between the
ages of 11 and 15 were in the focus group sessions and the mean age was 13.34 years.
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Table 18 Demographic of student participants in the main study 3 groups.
Demographic breakdown of N=35 student participants in the main study 3.
(All percentages rounded up or down to nearest whole number.)
Category

Both sexes

Girls N = 17 (49%)

Boys N = 18 (51%)

White British

N = 31 (89%)

N = 15 (48%)

N = 16 (52%)

Ethnic Minority Group

N = 4 (11%)

N = 2 (50%)

N = 2 (50%)

Free School Meals

N = 3 (8%)

N = 1 (33%)

N = 2 (67%)

Special Educational
Needs

N = 3 (8%)

N = 1 (33%)

N = 2 (67%)

The student participant recruitment process was explained in Chapter 3. For the focus
groups N=35 students out of a possible N=768 took part. Year 9 had the least number of
students. Year 9 were also the least forthcoming in their answers during the focus groups,
with fewer responses and less in-depth answers compared to the other year groups.
In this chapter the data findings from the thematic analysis (Braun and Clarke, 2006) are
presented. The results for Questions 1 to 10 (Table 19), were split into positive and negative
responses to add clarity to the findings and depth to the discussions in respect of the overall
research question ‘What do students perceive to be the positive and negative issues
surrounding SMT?’ The results of Question 11 (Table 20), were analysed separately because
this question was asking for advice and not asking about SMT experiences. It relates to the
overall research question, ‘How best can school communities safeguard and guide students
who are using SMT?’ Throughout the thematic analysis there are visualisations using NVivo
to add extra rigour and depth to the findings.
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Table 19 Main study 3: Phase 5, student focus groups, Questions 1 to 10.

Main study 3 – Student Focus Groups – Questions 1 to 10.
Phase 5 – defining and naming themes.
N=368 comments in total.
Positive Issues

N=72 Negative Issues

N=296

Social Life
Sub-themes:

N=30 Risk of Harm
Sub-themes
N=22
• Negative contact with known
people
N=8
• Contact with strangers
• Lack of parental regulation
• Viewing or encouraging fights

N=85

Personal benefit
Sub-themes
• Gaining knowledge
• Raises self-concept
• Financial benefits
• A sense of freedom

N=27 Distraction
Sub-themes
N=10
• Schoolwork
N=10
• Sleep
N=4
• The moment
N=3

N=73

Regulation
Sub-themes
• Self-regulating use of SMT
• Parental regulation of SMT

N=15 Self-concept
Sub-themes
N=12
• Image
N=3
• Behaviour

N=53

•
•

Positive contact with known
people
Keeping up with peoples’ lives

N=48
N=23
N=8
N=6

N=27
N=23
N=23

N=40
N=13

use
Worrying about SMT
Sub-themes
• Feeling uneasy, scared or
threatened
• Being hacked
• FOMO
• Losing privacy

N=48

Sexual Images
Sub-themes
• Viewing pornography
• Posting revealing photos
• Posting/creating indecent
images of a child

N=37

N=29
N=11
N=5
N=3

N=13
N=12
N=12
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4.4.2 – Theme: social life
This theme arose through the students’ comments when asked what the positives of SMT
were for them. They spoke about communication and connection with friends and family
near and far. The students’ responses suggest that being able to stay in touch and find out
what is going on in the lives of others so easily, was a positive experience for them. The
theme of ‘social life’ had 30 comments from the students and was split into 2 sub-themes:
‘positive contact with known people’ (22 comments) and ‘keeping up with peoples’ lives’
(8 comments). These distinct sub-themes emerged because some responses referred more
to seeing what people are doing, rather than interacting with someone.

Sub-theme: positive contact with known people
This was the greater sub-theme in terms of responses within ‘social life.’ The data analysis
found that the students enjoy SMT because they have fast and easy access to their family
and friends. In this data collection in 2016 the students referred to SNS Instagram and
Snapchat the most and particularly enjoyed sharing photos and moments with each other.
The students used SMT as part of their socialising, to enhance the experience, as Student
12, a Year 7 girl explained, “At Eclipse [a local nightclub which has under-18 events] we do
Snapchat, we make dance videos, we gather round and sing and have dance offs.” The
students’ comments suggest use of SMT is part of the social occasion. Year 8 girls typified
the sub-theme of ‘positive contact with known people’ with this discussion, “We had a
family barbecue and took lots of family photos, you can then share them, spreading photos
was good.” “WhatsApp is useful for family and Instagram is useful for friends.” Student 31
a Year 7 boy said, “You can socialise with your mates and plan stuff.” Student 33, a Year 10
boy also raised this point, “You can send messages to mates and make social arrangement.”
Whilst Student 18, a Year 9 boy, responded with the comment, “You can talk to friends and
you can talk to friends that have moved – distant friends.” Many of these comments suggest
that SMT is embedded into the students’ ‘social life’ and that they feel the use of this digital
technology improves their ability to communicate and connect with others.
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Sub-theme: Keeping up with peoples’ lives
Students also like the fact they can see what people are doing using SMT, from the simple
response given by Student 2, a Year 10 girl, “Be nosey” to Student 23, a Year 8 boy, who
said a positive was, “Catching up, seeing what people are doing.” Student 6, a Year 9 girl
made a similar comment, “You can have a look at what other people are doing without
going out – on Snapchat and Instagram.” However, there was another side to this subtheme, because Student 6 continued, “When you are in an argument you can look at
people’s Instagram without them knowing to see what they are posting and if they have
deleted one of you.” These comments suggest a more voyeuristic use of SMT, that some
students perceived to be a positive of visiting a SNS.

Overall, the theme of ‘social life’ implies that many of the adolescents in this case study use
SMT as part of their interactions with others near and far, these responses were given as
positive uses of SNS and therefore are perceived experiences implying positive social wellbeing. The comments in this theme also suggest adolescents enjoy peering into other
people’s lives on SMT.

4.4.3 – Theme: personal benefit
The students’ responses when asked about positive SMT experiences, suggest that some
of them believe that SNS use brings them individual advantages in a variety of ways. The
benefits they perceived afforded to them were varied as the theme was split into 4 subthemes, with ‘gaining knowledge’ and ‘raises self-concept’ having the most responses at
10 each. ‘Financial benefits’ and a ‘sense of freedom’ were also acknowledged, although to
a lesser extent at 4 and 3 comments respectively.

Sub-theme: gaining knowledge
Some students explained how they used SMT to widen their knowledge, Student 4, a Year
10 girl, discussed the ease of access to global news with these comments, “I like Twitter it’s
about the world, not to do with peoples’ lives. I know straight away if something is going
on.” She explained further, “People think teenagers don’t use it that well, but I wouldn’t
know half of what I know if it wasn’t for Twitter, about the bombings and that for example.”
Another knowledge-based benefit mentioned by the students was being able to swap
ideas, Student 19, Year 9 boy, had this to say, “I’m into computers and coding. You can get
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feedback on social media.” A Year 8 girl, Student 7, did note, “You can ask about
homework.” Most of the student responses in this sub-theme referred to informal learning,
rather than school-based learning, suggesting SMT fosters an inquiring mind in some of the
participants.

Sub-theme: raises self-concept
That SMT can enable an adolescent to grow in confidence and feel valued, was purported
by the students as a positive experience. Some of the boys in this case study enjoyed being
able to participate in online gaming, Student 31, a Year 7 boy said, “With online games you
can express your talents and share your scores.” This suggests some of the boys have used
SMT to raise their self-esteem through gaming. Some boys also used SMT to show off as
Student 25, a Year 8 girl, said, “I see Instagram photos of wheelies on bikes – boys showing
off.” The boys in her group agreed with her, Student 21 said, “Oh yeah that’s true.” Student
24 said, “Yeah we do that.”

Some of the girls discussed how getting noticed on SMT could raise self-esteem, with
comments such as this one from Student 27, a Year 10 girl, “It is difficult trying to be
somebody else but sometimes it gives people confidence to do things they wouldn’t usually
do.” Student 3, also a Year 10 girl was even more positive, “If you get loads of comments
and likes it makes you feel happy and you want to post more.” Student 11, a Year 7 girl said,
“When someone says you are ‘peng’ it raises your confidence.” ‘Peng’ being an urban term
for a sexy girl, (Urban Dictionary, 2018). Other comments to support these themes include
this one from a Year 8 girl, “I like Instagram – posting pictures for a confidence boost.”
Student 9, a Year 8 girl said, “People take selfies to get compliments.”
Overall, the students gave a variety of SMT experiences that suggested they perceived their
self-concept was raised by using SNS and connecting with others in the digital world.

Sub-theme: financial benefits
The sub-theme of ‘financial benefits’ through using SMT arose for a couple of reasons, the
first being that some of the students mentioned they have free access to the Internet, with
remarks such as this from Student 11, a Year 7 girl, who said, “You can ring people and it is
free.” A Year 7 boy said, “Whatever entertains you can see for free and you can comment.”
This is the students’ positive experience and whilst somebody does have to pay for their
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SMT use, they are able to enjoy the digital world for free. A Year 10 girl had found another
financial benefit using SMT, “You get discount codes for promotion for things like hair, make
up – you know for modelling them.” This comment implies that the student had experience
of being given financial incentives when modelling a product on a SNS.

Sub theme: a sense of freedom
Some students discussed the freedom they have online to express their opinions, as a
positive experience, Student 30, a Year 7 boy remarked, “There is freedom to do what you
want.” A Year 9 girl made the comment, “My mum isn’t on Instagram.” The freedom to
engage in a digital world and express their views was therefore suggested as advantageous
by some students.

The students’ responses in the theme ‘personal benefit’ suggest that they feel several of
the SPIES well-being aspects are enhanced. Spiritually, they have freedom and can make
independent choices. Intellectually they suggest they are gaining knowledge, whilst
emotionally they believe their confidence can grow, increasing their self-concept. Socially
they feel they can benefit through cheap and even free connections to others.

4.4.4 – Theme: regulation
The theme of ‘regulation’ emerged from the students’ comments, as a perceived positive
experience because some felt they were learning from mistakes online and beginning to
self-discipline their actions. Additionally, some students mentioned what they perceived as
good parental regulation. The sub-themes were ‘self-regulating use of SMT’ (12 responses)
and ‘parental regulation of SMT’ (3 responses). Most of the responses, referred to the
students modifying their SMT behaviour, as opposed to their parents/carers setting rules
and regulating.

Sub-theme: self-regulating use of SMT
‘Self-regulation’ manifested in several ways, for example the students suggested that they
can distinguish between behaviour that is right and wrong and they were critical of those
that humiliate others, as Student 26, a Year 10 girl explained, “You can block or delete them
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but why are they doing this? Why waste your time on the planet? Be nice to people.” The
Year 8 girls had a conversation that explained how they had learnt their lesson regarding a
fight situation. Student 7 recalled, “We have learnt from our mistakes. There was a fight
situation when people were encouraging a fight to happen on a group chat. Everyone who
made a comment got a punishment for inciting a fight, it was fair enough.” Her friend,
Student 8 added, “It’s best to leave a group chat when you can sense an issue.”

Student 8 also had a view regarding photographs and self-regulation, she explained, “I don’t
want to look slutty in photos, so I check with my mum.” The Year 8 girls were also keen to
explain how they applied a variety of security measures on SNS, Student 10 said, “A boy I
didn’t know added me on Snapchat, I blocked him” and Student 7, “You shouldn’t have
public accounts.” Student 19, a Year 9 boy had a specific way of keeping his SMT use private,
“I don’t use my real name.”

There was also some evidence that students were able to self-regulate against distraction.
A Year 9 boy, Student 17, was able to self-regulate and not be distracted from learning, he
replied in response to being asked if SMT distracted him from school work, “No. Family and
work are first, everything else is secondary,” and Student 5 a Year 9 girl said, “It can be
distracting if someone messages you but I’ve learnt to ignore it. I put my phone on do not
disturb.”
Student 27, a Year 10 girl, had been able to modify her behaviour at night, “I put my phone
on vibrate at night and leave it at the bottom of the bed to charge. After 9 it is in sleep mode
until 6 in the morning. I used to never get to sleep I was always watching videos people had
shared.”
Several students explained that they were able to put their phone away and not be
distracted from the moment at social events, Student 5, a Year 9 girl said, “Normally phone
is away” and Student 18, a Year 9 boy said, “I’m very social, I don’t take my phone with me.”
Overall, these comments suggest a variety of self-regulating behaviours, in a number of
scenarios, by the student participants in the current study.
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Sub-theme: Parental regulation of SMT use
There were 3 references to ‘parental regulation of SMT use’. In terms of being distracted
from sleep some parents had taken control, a Year 8 boy, Student 24, said, “My mum takes
my phone off me on a school night at 9.30.” A Year 10 boy, Student 34, also referred to
parental control saying, “During the week I’m not allowed on the Xbox.” Student 35,
another Year 10 boy said, “dad turns the Internet off anyway.” These comments suggest
that there is some parental regulation in place for the students in this case study.

In terms of well-being the theme of ‘regulation’ suggests that some of the students are
developing spiritually in a positive way, they are learning from mistakes and modifying
behaviour. This implies a potential benefit to physical well-being too, as the some of the
students explained how they stop their phone distracting them at night so they can sleep.
Moreover, there are several potential benefits to social well-being, whereby students are
learning from mistakes with their peers and some of the adolescents’ responses suggest
support from their parents/carers in dealing with SMT use.

4.4.5 - Summary of positive student responses

The students’ responses suggest that each of the 5 dimensions of well-being could
potentially benefit from their SMT use. Using the NVivo chart (Figure 4) to support, this
section will summarise the students’ perceived positive experiences of using SMT and
relate them to the SPIES framework, this will serve to signpost the discussion in Chapter 5.

Figure 4 Question 1, ‘What do you like most about social media technology?’ Students’ responses
themed using NVivo and converted to a chart showing frequency of response to the theme.
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Spiritual well-being has the potential to be enhanced by use of SMT, as suggested by the
students’ responses, because it enables them to have freedom and independence to
express their ideas. Moreover, they said they have begun to self-regulate and modify their
behaviour, implying that they are developing their own moral code. The NVivo chart (Figure
4) supports the idea of independence as the code ‘no parents watching’ emerged in
response to Question 1 (Appendix 6).
The potential benefit to physical well-being was limited, but was evident in the suggestion
that some students were able to self-regulate their phone use at night, in order to get a
good sleep, additionally some parents had intervened too in this scenario.
Some of the students’ responses suggested that they might develop intellectually by
watching news and swapping ideas, the NVivo analysis also had codes emerge that related
to this aspect. ‘Global awareness’ featured in the NVivo coding, as did ‘swap ideas’ and
‘education’, supporting the thematic analysis (Braun and Clarke, 2006) that ‘gaining
knowledge’ was a potential SMT benefit.
Emotional well-being appeared to have the potential to develop positively, as getting
compliments led to increased self-concept, which also featured in the NVivo chart as ‘raises
self-esteem’.
The suggested positive development of social well-being was evident in the students’
responses as they enjoyed easy contact with people near and far. They also appeared to be
taking opportunities to develop social skills. Several of the NVivo codes support the
suggestion that social well-being could develop positively, because ‘social interaction’,
‘sharing family photos’ and ‘helps you remember’ were all coded in response to Question
1 (Appendix 6). The students also perceived that being a ‘voyeur’ was a positive of SMT use.

4.4.6 – Theme: risk of harm
The theme ‘risk of harm’ arose because many of the comments made about their SMT use,
suggested it made the students vulnerable. There are other associated themes too, whilst
‘risk of harm’ emerged with 85 comments, there was a related theme ‘sexual images’ which
was kept separate due to the amount of responses given, therefore demanding it was a
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standalone theme. Likewise, ‘self-concept’ was kept separate as a theme due to the volume
of responses. The sub-themes to emerge for the more general ‘risk of harm’ suggested that
‘negative contact with known people’ was a potential area that made the students feel
vulnerable, it produced the most responses at 48, ‘contact with strangers’ was the next
perceived concern at 23 comments, ‘lack of parental regulation’ and ‘viewing or
encouraging fights’ received 8 and 6 comments respectively.

Sub theme: negative contact with known people
The responses made by the adolescents suggest that sometimes they felt vulnerable when
using SMT due to people they knew. The comments that led to this sub-theme emerging
were quite diverse, from ‘bait-out’ accounts to arguments and being upset due to SMT
interactions. The term ‘bait-out’ was explained by Student, 7, a Year 8 girl as where, “People
post photos to mug people off.” Many of the students mentioned ‘bait-out’ accounts such
as this comment from Student 25, a Year 8 girl, “Girls do care more than boys when they
get baited out,” and this comment from Student 26, a Year 10 girl, “There are bait out
accounts too where people post things that are often not true.” Arguments were referred
to frequently by the students, this comment from Student 21, a Year 8 boy, shows how the
‘bait-out’ accounts are linked with arguments, “It does lead to arguments when it goes to
bait out accounts.” That there were several referrals to this behaviour suggests it was a
well-known situation among the students in the current study.

Misunderstandings were also given as a source of arguments with comments such as this
one from Student 7, a Year 8 girl, “On social media there is no tone of voice and things can
come across angry not as a joke. This can get you into an argument.” Student 16, a Year 8
boy, felt girls were more to likely to have an argument on SMT, “There are lots of arguments
from school to social media and back to school. It’s mainly girls.” Student 8, a Year 8 girl
explained, “I’d rather meet in person to sort it out then there is no misunderstanding”
suggesting that she felt SMT can make arguments worse. Student 29, a Year 7 boy,
explained a different aspect of how SMT had been negative for him, “I found out things
about my family on social media that no one had told me. It caused me not to want to be
with them as they had been lying, it was really upsetting.” These comments suggest the
students had experienced and been frustrated by arguments using SMT.
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Sub-theme: contact with strangers
The sub-theme of ‘contact with strangers’ emerged as particular ‘risk of harm’ because the
students’ comments implied strangers had made them feel vulnerable when they
contacted them on SMT. Being the victim of paedophile was mentioned by several students
including Student 25, a Year 8 girl, who had experience of this situation, “On Facebook, the
police got involved, it was paedo related, I was being stalked, it was well scary.” It was also
explained by Student 15, a Year 8 boy, “The fact you could be talking to anyone anywhere
and you don’t know them. This could lead to abuse. People asking you to meet up is a
worry.” Student 15 was also concerned for a friend’s well-being, “I have a friend that talks
to people she hasn’t met, and it worries me. She says they are friends of friends but it’s not
right.” Another stranger related issue was explained by Student 12, a Year 7 girl, who got
caught out by strangers using celebrities to engage in conversations with them as she
reported, “I used to like One Direction and I was on a site where I thought I was texting the
stars but it turned out to be a paedo site.” These recollections from students suggest they
have experienced being contacted by strangers who made them feel as though they were
at risk.

It was not just the girls that reported experiences of these situations, the Year 7 boys also
recalled difficulties with strangers, Student 29 said, “Instagram messages from people I
didn’t know, they complement me and try to get close to me. They have dodgy photos on
their account, like they are always wearing the same clothes.” The issue of stranger photos
was also picked upon by Student 26, a Year 10 girl, she said, “Catfishes are obvious because
they only have two or three pictures on their accounts.” Student 26 also had a different
stalking experience, “I did get stalked by a girl – similar to me, she was copying me, clothes,
hair, make up, it was kind of creepy.” Student 28, a Year 7 boy said, “I got messages saying
I know who you are, it was freaking me out.” The students’ responses suggested they were
uncomfortable when strangers try to befriend them, perhaps because they felt vulnerable.
Student 1, a Year 10 girl said, “Foreign people or weird people request a DM [direct
message].” Student 3, also a Year 10 girl said, “Yeah when random men DM you saying,
“Hi.” They send you a random picture of a couple from Tumblr and a stranger tags you and
says this could be us.” Overall, the responses from the students suggest that they have had
what they perceived as negative experiences through contact with strangers on SMT.
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Sub-theme: lack of parental regulation
This sub-theme emerged partly due to the students’ comments implying that there is a lack
of ‘parental regulation’ at night, leading to a lack of sleep. Student 26, a Year 10 girl, who
in response to Question 8, ‘Does SMT distract you from sleep?’ said, “A lot. I don’t sleep
well. I can be on social media all night long, there is always someone to message or
Snapchat.” It was not just girls that identified as chatting with others at night. Student 28,
a Year 7 boy, said, “Basically at 10pm I say “night mum” then I’ll be on my phone for two
hours. YouTube, Instagram, Snapchat. It doesn’t make you tired, I don’t get sleepy, I keep
thinking what’s he gonna say next.” Student 29 encapsulated this ‘lack of parental
regulation’ by saying, “From 9 o’clock I’m on group chats. Mum thinks I’m charging my
phone but I’m watching YouTube and following side links for ages. I’m sure mum knows I’m
doing it really.” These students’ comments suggest that they feel they are getting away
with SMT use at night and their parents/carers have a responsibility to monitor the
situation.

The students’ comments also implied that some of the parents/carers are part of the cause
of distraction from learning too. Student 2, a Year 10 girl, gave this detailed response, “The
other day my mum sent me a text during a lesson, and I read it. She asked me what I wanted
to get my dad for Father’s Day and said she needed to know quick as she was going out
shopping. Obviously, I couldn’t text her back as I was in a lesson, so I was caught between
upsetting my mum and getting a detention. It was quite distracting.” Other students also
referred to family texting them whilst they were in class, “When you get text alerts, it’s
usually your mum asking you about dinner” this was from Student 35. These comments
suggest that some parents/carers may need to regulate their own interactions with the
students on SMT.

Sub-theme: viewing or encouraging fights
The students’ comments about ‘viewing or encouraging fights’ implied that some of their
peers might be at risk physically due to SMT use. Some students referred to accounts that
showed local fights, such as this comment from Student 25, a Year 8 girl, “Fighting accounts
are well bad, they encourage fights and you can see videos of local fights.” Student 7
recalled, “People were encouraging a fight to happen on a group chat.” Some students in
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the current study are therefore suggesting that SMT is used to promote and encourage
fights among their peers.

The theme ‘risk of harm’ implies overall, that the students’ experiences of SMT could
potentially be detrimental to all 5 aspects of their well-being. The thematic analysis (Braun
and Clarke, 2006) concerning this theme is supported by the NVivo analysis in Figure 5,
which compared Question 3 and Question 6 (Appendix 6). These questions asked the
students about experiences they considered to be inappropriate on SNS.

Figure 5 NVivo search to compare questions with similar coded content, Question 3, ‘Can you give
an example of a time when someone posted something inappropriate to get a like or a
comment?’ and Question 6, ‘Can you give an example of inappropriate information that you have
seen through using social media?’

Spiritually the data suggests that some students are making choices that they might
consider to be outside of their moral code, for example taking part in ‘bait-out’ accounts or
getting involved in fight accounts. The NVivo diagram (Figure 5) has related codes such as
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‘fights’, ‘revenge posts’ and ‘racist posts’ suggesting that the students consider these to be
inappropriate uses of SMT that they have encountered.
Physically the student responses suggest their well-being may be at ‘risk of harm’ due to
lack of sleep, fights and child sexual exploitation (CSE). The NVivo analysis (Figure 5) has
codes potentially linked to some of these issues ‘revealing location’ and ‘sexual
exploitation’. Additionally, the code ‘drug use’ appeared in the NVivo analysis as something
inappropriate they had seen on SMT, but not necessarily done.
Intellectually the comments were limited to the issue of parents/carers texting their
children in class and distracting them from learning.
Emotionally the potential impact on well-being comes from the suggestion of being a victim
of a ‘bait-out’ account or at risk of CSE. The NVivo diagram (Figure 5) has the added
potential of ‘abusive comments’ and ‘arguments’, which might potentially lead to feeling
unhappy.
The issues raised by the students’ comments that might impact negatively upon social wellbeing are those that imply an unhealthy or unsupportive relationship, therefore the ‘baitout’ accounts, the arguments and the contact from strangers. Additional codes from the
NVivo analysis that potentially link to negative social well-being are ‘abusive comments’,
‘fights’, ‘racist posts’ and ‘revenge postings’.

4.4.7 – Theme: distraction
During the thematic analysis (Braun and Clark, 2006), the theme of ‘distraction’ emerged
with 73 of the students’ responses suggesting that SMT does distract them, in 3 distinct
ways, from ‘schoolwork’, from ‘sleep’ and from the ‘moment’, which in turn became the
sub-themes. The focus group questions (Appendix 6) that related to the theme of
‘distraction’ were: Questions 4, 7 and 8.

Sub-theme: schoolwork
In answer to Question 7 (Appendix 6), the students’ responses suggest that they had
experienced SMT distracting them, both in school and at home. The ‘at school’ responses
were typified by this comment from Student 21, a Year 8 boy, “When my phone vibrates in
class, I’ll look at it.” Student 35, a Year 10 boy recalled how phones in general stop the class
121

from working, “When you get your phone taken off you and people moan and argue with
the teacher, you miss out on work.” The boys also referred to gaming as a distraction from
‘schoolwork’ in a variety of ways. Student 33, explained how gaming gets in the way of
lessons, “The other day I was trying to hatch an egg – you know on Pokemon GO and to do
that you have to get your kilometres up, so I was pretending I needed to sharpen my pencil
and I kept walking round the class. Then I asked to go to the toilet, but I forgot to take my
planner and there was a Pokemon on the corridor, but I couldn’t get past the Head, it was
really frustrating.” This was reinforced by Student 31, a Year 7 boy who explained how
receiving a message led to distraction, “In a lot of lessons I feel my phone vibrate and it
distracts me until I look, then I’m tempted by games.” It was not just in lessons that gaming
distracted boys, as there were several comments similar to this one from a Year 9 boy,
Student 20, “Didn’t do geography homework when I should because I was playing Xbox, it
was a new game, it only happened one time.” A Year 7 boy, Student 32, also found gaming
a distraction from schoolwork, “On my homework desk I have my game set up, when I’m
doing homework I get side tracked.”
The girls did not identify gaming as an issue, but they did say their phone distracted them
from homework. Students 11 and 12, Year 7 girls had this discussion, “Dings when you are
doing your homework.” Followed by, “Group chats are very distracting.” A Year 8 girl,
Student 8, also referred to group chats, “When you are trying to do homework and group
chat messages pop up, this causes annoyance with your mum.” A Year 7 boy, Student 29
said, “Also when I’m at home revising, something comes up and I get distracted. When you
hear a ‘ping’ you think it might be important.”
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Figure 6 Question 7, ‘Can you give an example of when social media has distracted you from your
schoolwork?’ Students’ responses themed using NVivo and converted to a chart showing
frequency of response to the theme.

The NVivo coding for the responses to Question 7 (Appendix 6), shown in Figure 6. The code
‘distraction to learn’ was given to comments made by students that said SMT did impact
them in that way. This suggests that several of the students had experience of their
schoolwork being distracted, to some extent, by their use of SMT. The rest of the codes
suggest experiences that the students’ perceived as actually distracting them from
schoolwork. At 26% ‘gaming’ is given as a large reason, all comments relating to this were
from boys, as explained during the Braun and Clarke (2006) analysis. At 15%, ‘don’t want
to miss out’ features as reason for distraction, Student 3, a Year 10 girl reported, “Everyday
– I want to look at notifications during lessons, could be group chat, could be family.” This
suggests FOMO is a distraction from schoolwork. Another 3% of responses were coded
‘abusive comments’, Student 26, a Year 10 girl responded with, “Messaging in class, when
people are violating you,” as distracting her. Lastly 2% of responses were coded ‘abusive
photos’, supported by this comment from a Year 8 girl, Student 10, “People taking
mugshots in lessons.” These responses suggest peers are teasing, or perhaps even
cyberbullying, using SMT during school time.
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Sub-theme: sleep
There were 23 responses that included an experience whereby SMT use had distracted the
adolescents from sleep, a variety of reasons were given. A Year 9 girl, Student 6, said, “Every
night. Snapchat mugshots and silly faces but I can’t ignore them. I get into bed about 10.30,
then I’m on my phone until 12.30 because I don’t realise the time.” Once again the girls did
not make any mention of gaming distracting them but the boys did, Student 33, the Year
10 boy who was distracted in lessons by Pokemon GO, responded with, “I can’t remember
when I had a decent sleep, my body clock is all wrong, I stay up all night on a game, online
with friends.” A Year 7 boy, Student 31, said, “Online gaming distracts me. I wake up and
keep playing into the night.” Student 4, a Year 10 girl reported that, “The phone wakes me
up when it vibrates.” Student 9, a Year 7 girl, explained how the phone kept her awake,
“Yes, phones buzzing. But if I turn it off I can’t sleep in case I miss something.” This comment
suggests FOMO as a reason for distraction from sleep.
Some reasons given suggest the adolescents are upset or worried due, in part, to SMT use.
Student 3, a Year 10 girl explained that, “If someone is having an argument it needs to be
sorted out. Sometimes you see an Instagram post that upsets you and you keep thinking
about it.” However, it was not just arguments that kept people awake due to worry, Year
7 girls, Students 12, 11 and 14 had this discussion, “Chain mail at bedtime makes you worry
and you can’t sleep.” “Yeah especially the ghost and murder threats.” “Or the ones that say
your mum will die. Sometimes they relate the ghost stories to real ghost stories just to
frighten you.” This conversation implied adolescents are prevented from sleep by a wide
variety of SMT experiences.
Figure 7, the NVivo coding for Question 8, Can you give an example of when social media
has distracted you from your sleep? (Appendix 6), appears to have generated responses
that suggest reasons for the experience of sleep loss, ‘gaming’, ‘arguments’, ‘scary posts’
and ‘don’t want to miss out’ reinforce the thematic analysis (Braun and Clarke, 2006).
Another response referred to ‘stress’, Student 26, a Year 10 girl, said she could be up all
night long adding, “It can get you stressed up.” Dealing with ‘requests from strangers’
related to the chainmail instructions given to the Year 7 girls. Lastly, this response was from
a Year 8 boy, Student 16, who was worried about a friend, “A friend had a boyfriend across
the world, she met him on social media and used to stay up all night talking to him.” This
comment related to perceived CSE.
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Figure 7 Question 8, ‘Can you give an example of when social media has distracted you from your
sleep?’ Students’ responses themed using NVivo and converted to a chart showing frequency of
response to the theme.

Sub-theme: the moment
Question 4 of the student focus groups, ‘When you are at an event or a party, how do you
spend your time?’, was asked in response to the findings from the main studies 1 and 2 –
parent/carer and staff questionnaires (Chapters 4.2 and 4.3) whereby the parents/carers
and staff felt that students were not living in the moment, instead they were distracted by
what was going on elsewhere.
The students’ responses suggest that they do sometimes engage with digital technology at
events, for a variety of reasons. Student 31, a Year 7 boy, explained how he spent his time
whilst out, “Mainly socialising but I might move to my phone or a game later.” Student 17,
a Year 9 boy said, “Usually bring my Playstation and Kindle in case it gets boring. I do
socialise with my family though.”
Not all the students felt that using SMT to socialise was a positive issue, Students 15 and
16, Year 9 boys, said, “At teen parties at Eclipse people spend time on their phones and they
don’t socialise, phones are like a barrier to stop people talking or socialising.” “It’s a mixture
of girls and boys that do it.”
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Relating the theme of ‘distraction’ to the SPIES framework the suggestions from the
students’ responses are that they are being spiritually challenged, in as much that they
know they should put down the phone and go to sleep, but sometimes, some of them,
chose not to. Consequently, physical well-being may be impacted upon through lack of
sleep due to SMT use by some adolescents. Intellectually the students’ responses suggest
that SMT distracts from schoolwork, both at school and at home. Emotional well-being may
be impacted negatively by FOMO, given as a reason for being distracted in a variety of
scenarios, suggesting that the students worry they will be left out if they do not check their
phone. Additionally, some teens had worrying situations to deal with at night, this was in
part due to arguments, suggesting unsupportive relationships at times with their peers,
potentially impacting negatively upon social well-being.
In Figure 8, Questions 7 and 8 (Appendix 6) were compared for common codes as they both
related to the theme of ‘distraction’. The common issues were, ‘don’t want to miss out’
and ‘gaming’ causing distraction from both ‘schoolwork’ and ‘sleep’. This visualisation also
suggests that the students experienced more variety for being distracted from ‘sleep’ than
they did their ‘schoolwork’.

Figure 8 NVivo search to compare questions with similar coded content, Question 7, ‘Can you give
an example of when social media has distracted you from your schoolwork?’ and Question 8,
‘Can you give an example of when social media has distracted you from your sleep?’
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4.4.8 – Theme: self-concept
The theme of self-concept encompasses a variety of comments whereby students spoke
about their feelings, their confidence and their image. They also made many comments
about their actions and what they do to get attention and feel liked using SMT. This led to
the overall theme of ‘self-concept’ emerging with 53 comments, split between the subthemes, ‘image’ (40 comments) and ‘behaviour’ (13 comments).

Sub-theme: image
This sub-theme suggests that some students compare their ‘image’ to others in a variety of
ways that can sometimes make them feel sad. Student 35, a Year 10 boy said, “Your body
image can make you depressed. What you see on social media can make you jealous.”
When asked if SMT had ever caused her anxiety stress or depression, a Year 10, Student
26, a girl, said, “A lot. Posting pictures – people say you look ugly.” Student 4, a Year 10 girl
also raised the issue of posting pictures, as she explained, “A mugshot of someone else –
say, with acne or something and a comment saying, “we want to look like you.” It causes
lots of arguments.” Student 18, a Year 9 boy felt that, “Saying you’re fat to someone could
lead to anorexia.” Student 26’s comments suggested she had very strong feelings about
SMT and self-image, “People can get bullied for the way they look. Instagram and Snapchat
give you freedom, but people make hasty comments. Sometimes people post anonymously
saying things like you shouldn’t be on Instagram you are so ugly. You have to follow ‘2016’
things or else you get bullied; you are not accepted for who you are.” Another Year 10 girl,
Student 1 explained, “Also people worry about their image and they buy likes and
comments to make it look as though more people like their Instagram photos.” It was not
just the older students that felt this way, the Year 7 girls had a similar discussion, Student
12 said, “When people make comments that you are ugly it makes you self-conscious and
you delete the picture.” Student 13 followed on, “Especially when a boy does it, you feel
really self-conscious.” These comments imply that the students could be made to feel selfconscious when posting and viewing their images on SNS.
Students 3 and 4, Year 10 girls, explained how they felt about a particular SNS. Student 4
said, “Instagram is very competitive, people showing off what they are doing or what they
are wearing. It makes you feel demoralised and left out.” She then clarified by explaining
how people compare themselves to others, “I hate it. People post loads of photos of their
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lives, what they are eating, what they are wearing, their family, things they buy and then
you compare yourself to it. I think I’d be so much happier without it. It also gives people
false confidence because they are getting comments.” Her friend, Student 3, continued the
theme, “If you get loads of comments and likes it makes you feel happy and you want to
post more.” These comments imply a pressure to conform to a particular ‘image’ was
evident among the adolescents in the current study.
Figure 9 shows the common coded content for Questions 9 and 10 (Appendix 6). The
commonality between the responses to these questions imply that the issues that worry
the students, often lower their self-concept too. The codes in common were: ‘abusive
comments’, ‘lowers self-esteem’, ‘arguments’, ‘acting differently’, ‘bullying’, ‘revealing
clothes – girls’ and ‘wanting to be liked’, indicating issues that potentially impact upon
some of the students’ self-image in a negative way.

Figure 9 NVivo search to compare questions with similar coded content, Question 9, ‘How far do
you think social media affects someone’s self-image? (The way they see themselves and the way
they think others see them.)’ and Question 10, ‘What worries you most about social media?’

Sub-theme: behaviour
Several of the students’ comments suggested that some adolescents had changed their
behaviour due to SMT use and they perceived this shift to be a concern. The Year 10 girls
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made these comments, Student 26, “You see 11-year olds with their boobs pushed up and
in bikinis and you think you haven’t hit that age yet – what attention are they getting?”
Student 4, a Year 10 girl, “Year 7s have all got it and they are trying to be older.” Student 3,
a Year 10 girl, “Also people act so much older. No one looks 14 on Instagram.” The Year 10
boys also raised the concern, Student 35 said, “Younger kids get on it and do bad things,
like nudist pictures. Kids are doing this more and more and younger. Year 7s and Year 8s
are getting worse and worse. They start to adventure.” Student 33 added, “Something goes
round in Year 8 then it’s the norm in Year 10.” These remarks imply that some students felt
the social norm was changing and they were concerned about it.
Some of the students also explained how others can act differently on SMT. As Student 27
said, “Some people have low self-esteem, on social media they can be someone else – they
can fake an image. It is difficult trying to be the somebody else but sometimes it gives people
confidence to do things they wouldn’t usually do.” The issue of acting differently was also
raised by Student 34, a Year 10 boy who said, “People portray themselves differently on
social media. You can crop your face when in real life it’s massive.” Some students
therefore appear concerned that people may present themselves differently on SNS.
In summary the students’ responses that led to the theme ‘self-concept’ suggest that
emotional well-being might be impacted detrimentally due to SMT use. Question 3
(Appendix 6) related to the theme of ‘self-concept’ because it asked the students what
other students do in order to be liked, the codes are shown in Figure 10. It implies that the
desire to be liked can lead to behaviour that might challenge the adolescents’ personal
moral codes, therefore impinging upon their spiritual well-being too. For example, the
codes suggest that some students might be racist, wear revealing clothes or send a nude
photo just to be liked and boost their overall ‘self-concept’.
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Figure 10 Question 3, ‘Can you give an example of a time when someone posted something
inappropriate to get a like or a comment?’ Students’ responses themed using NVivo and
converted to a chart showing frequency of response to the theme.

Figure 11 Question 9, ‘How far do you think social media affects someone’s self-image? (The way
they see themselves and the way they think others see them).’ Students’ responses themed using
NVivo and converted to a chart showing frequency of response to the theme.

Question 9 (Appendix 6) asked the students how far SMT affects self-image. Figure 11 is
the NVivo coded chart for the responses to this question. It suggests agreement with the
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previous thematic analysis (Braun and Clarke, 2006), as ‘wanting to be liked’ featured.
Some students suggested SMT can impact emotional well-being, as their response related
to it ‘lowers self-esteem’. Some of the other codes perhaps suggest reasons for self-esteem
lowering due to SMT use, for example, receiving ‘abusive comments’ and ‘bullying’ were
both identified as contributing to negative self-image. These codes also imply unsupportive
relationship experiences and suggest a negative impact on social well-being.

4.4.9 – Theme: worrying
That SMT use causes some of the students to worry sometimes was suggested with 48
relevant comments, a variety of reasons were given for SMT causing concern and playing
on the minds of the adolescents in the current study. The perceived worry ranged from
general feelings that they were somehow vulnerable, to specific concerns that they may
become a victim of hacking, miss out on a social interaction of some importance or that
their privacy was at risk.
Sub theme: feeling uneasy, scared or threatened
That SMT sometimes leads to feelings of ‘feeling uneasy, scared or threatened’ emerged
due to conversations such as this from the Year 7 girls, with Student 12 saying, “panic
attacks because of chain mail. I was home alone once when I was in year 6 and I received a
chain mail telling me to send something to 15 people or else I would die – it was really scary.
You get them at night too and they say things like your mum will die or you will see a ghostly
figure.” Her friend Student 11, followed this up with, “You also get threats, like people say
we can see where you are.” The Year 7 boys also suggested this was an issue, Student 29
said, “I don’t like chain mails either, especially the ghost ones, they give you a name to
search to prove something happened or someone went missing. It’s well-creepy.” These
concerns suggest younger students were feeling pressured, particularly at night by their
social media interactions.
Some students said it was their friends that made them feel uneasy at times, Student 20, a
Year 9 boy said, “Friends send me weird stuff, I delete it.” Whilst a Year 8 girl, Student 7,
said, “Getting caught up in an argument, people adding me in,” had made her feel uneasy.
The issue of gaming emerged exclusively from the boys, they explained some of their online
experiences. Student 34 said, “On Xbox live, you get really offensive comments from
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random people, usually annoyed because of the last game you played. They call you swear
words and threaten you.” This was added to by his friend Student 35, who said, “Sometimes
they say things like ‘I’m gonna come to your house and stab you in your sleep.” However,
he did follow this comment up with, “Sometimes it’s just 10-year olds.” The boys’
comments suggested that gaming led them into situations that concerned them from time
to time.
The Year 7 boys had a very different conversation about something that made them feel
uneasy and that was about oversharing grief and raw emotion. Student 31 said, “I have
seen pictures of injured animals and people liking them. Also posts about cancer saying,
“share if you respect this cancer sufferer” then you feel guilty if you don’t share. I don’t think
that’s right.” His friend, Student 32, added, “Yeah like when someone dies and there is a
RIP post. That’s ok but sometimes people keep posting stuff about the dead person. I don’t
think it is good for them to share that on social media.” Student 30 agreed, “What is the
point in sharing it?” Student 29 also agreed, “It’s not my fault they are having a hard time,”
as did his friend Student 28, “They are doing it to get attention.” The Year 7 boys were
therefore uncomfortable with people oversharing their grief and additionally, being made
to feel guilty, experiences they would not be having were it not for SMT.

Sub-theme: being hacked
Another cause of worry suggested by the teens in this case study was that they would be,
or had been, a victim of hacking. Student 20, a Year 9 boy said, “Being hacked, people
accessing my stuff, you can’t always spot hackers.” Student 33, a Year 10 boy said, “People
act like they like you then hack you.” The Year 7 girls had also had experiences of hacking
threats, Student 11 explained, “There is an Instagram scam where if you don’t press a link
it says you will get hacked.” These comments suggest the students were aware of hacking
and knew of people who had been a victim of it.

Sub-theme: FOMO
‘Fear of Missing Out’ (FOMO), emerged as a suggested cause of worry because of the
references to missing out on a conversation or piece of information. Student 1, a Year 10
girl, referred to not knowing what was going on behind her back, “People could pass on
texts without you knowing. Sometimes it’s a bit like Chinese whispers.” The more general
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discussions regarding ‘FOMO’ were characterised by these comments from the Year 10
girls, Students 1 and 2, “When something pops up on your phone and you can’t wait to
check.” “Yeah you want to look at it.” However, it did seem to be an issue at night, not just
in school, Student 21 explained, “Playing games online until I go to sleep. I don’t want to
miss out.” Not being able to delete SNS and not use them because of ‘FOMO’ was also an
issue, Students 3 and 4, Year 10 girls had this conversation, “Instagram – no need for it.”
“I’d delete it but I can’t miss out on it.” “I’ve got so many followers I don’t like but I don’t
delete them because I want to know what they are doing.” Suggesting that ‘FOMO’ exists
in a variety of ways in terms of the students SMT experiences.

Sub-theme: losing privacy
Some students suggested that the lack of privacy on SMT was a worry for them, the Year 7
boys had this conversation, Student 29, “Anyone can contact you and see what you are
getting up to, there is no real privacy.” Student 30, “I agree” and Student 31, “Me too.”
Therefore, these comments imply that some of the adolescents in the current study had a
perception SMT can lead to their privacy being impinged.

Overall, some of the students’ responses suggest that their use of SMT can potentially lead
to worry, which in turn has the potential to impact upon their emotional well-being in a
negative way. Question 2 of the focus groups (Appendix 6) asked the direct question to the
students, ‘Has social media technology ever caused you anxiety, stress or depression?’ The
coding for this question using NVivo is shown in Figure 12. These codes support the
thematic analysis suggestions because similar terms arose such as: ‘arguments’, ‘abusive
comments’ and ‘don’t want to miss out’.
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Figure 12 Question 2, ‘Has social media technology ever caused you anxiety, stress or
depression?’ Students’ responses themed using NVivo and converted to a chart showing
frequency of response to the theme.

Figure 13 Question 10, ‘What worries you most about social media?’ Students’ responses themed
using NVivo and converted to a chart showing frequency of response to the theme.
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Figure 13 shows the codes allocated in response to the question, ‘What worries you about
social media?’ The codes offer a variety of suggestions as to why the students might worry
about SMT use. The largest response was ‘acting differently’ and several of the codes refer
to sexual behaviour which is explored in Chapter 4.4.10. Additionally, there were many
comments relating to younger children trying to look older, this is explored further in
Chapter 4.4.8.

Figure 14 NVivo search to compare questions with similar coded content, Question 2, ‘Has social
media technology ever caused you anxiety, stress or depression?’ and Question 10, ‘What worries
you most about social media?’

Figure 14 shows the similar coded content for Questions 2 and 10. These 2 questions were
both concerned with issues that made the students worry, the middle line shows the similar
responses to both questions, perhaps suggesting that they are the issues that concern the
students most and make them worried because they brought them up in response to more
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than 1 question. The codes which have a response to both questions and refer to a cause
of worry are: ‘abusive comments’, ‘arguments’, ‘acting differently’ and ‘bullying’ suggesting
a potential detrimental impact on both emotional and social well-being.

4.4.10 – Theme: sexual images
The students’ responses to several of the questions throughout the focus group interviews,
produced comments that suggest there are a variety of issues related to ‘sexual images’
that might potentially be detrimental to the students’ well-being. Overall, there were 37
separate comments for this theme, the sub-themes were split fairly evenly between:
‘viewing pornography’ (13 comments), ‘posting revealing photos’ (12 comments) and
‘posting/creating indecent images of a child’ (12 comments). These sub-themes emerged
because there is a distinction between what the students are creating and posting, and
what ‘sexual images’ are already online available to view. Moreover, it was necessary to
distinguish between the students ‘posting revealing photos’ and naked photos, which are
classed as an indecent image of a child by UK law.

Sub-theme: posting revealing photos
Some of the students’ comments suggest that they see their peers ‘posting revealing
photos’, such as this Year 7 response, “Wearing low cut tops, crop tops pulled down or up
or tucked in bra,” by Student 12. The Year 10s were particularly concerned about the Year
7s’ behaviour, with responses such as this by Student 2, “Rolled up tops, midriffs showing
and cleavage – you know pushing boobs up. Boys wear boxers and no tops.” The Year 8
girls also reported sexual behaviour, as Student 7 made this comment in reply to Question
3 (Appendix 6), “Yes, girls’ bum, cleavage, boobs and bikini photos.” The Year 7 boys said,
“Girls take photos sticking their bum out and wearing padded bras,” from Student 32 and
his friend, Student 31, added, “Girls like to try and impress boys.” The students mainly
referred to girls ‘posting revealing photos’ but not exclusively, and all age groups reported
seeing this behaviour, suggesting it is something that they experience through SMT.
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Sub- theme: posting/creating indecent images of a child.
The students’ comments also suggest that some of their peers have taken to more extreme
behaviour than ‘posting revealing photos’ and have sent naked photos directly to someone,
which constitutes an indecent image of a child. The Year 8 girls had this conversation,
Student 7 explained, “They say “send us nudes – we won’t tell who sent it.” Girls send photos
to boys who post the photos. Boys say they will send one back.” Her friend, Student 8
reported more explicit sexual behaviour, “On FaceTime people have been screenshotted
fingering.” The Year 8 boys had similar experiences, Student 16 began with, “People in our
age group send indecent images – you know sexting.” His friend, Student 15 replied,
“Sometimes a boyfriend or a girlfriend may be pressuring. Photos can get accidently sent
out too.” To which Student 16 said, “Yeah but generally it is break up or revenge postings
that happen then it’s all over the web.” Student 6, a Year 9 girl, also referred to this
happening, “you wouldn’t believe the stuff girls do. Snapchatting nudes to one person.” This
was in reference to using SNS Snapchat, whereby a temporary image is sent to the
recipient. Overall, the comments in this sub-theme suggest that some of the students have
experience of seeing indecent images of children, which are sometimes their peers, posted
and shared on SNS.

Sub-theme: viewing pornography
In response to being asked about inappropriate information they have seen through SNS
and SMT, there were several responses relating to pornography, suggesting that some
adolescents have accessed it. Student 9, a Year 8 girl said, “Pornography.” The Year 9 girls
had this conversation: Student 6, “We are exposed to pornography, every boy will watch
it.” Student 5 added, “And a few girls.” Student 15, a Year 8 boy said, “People have access
to porn on social media, using hashtags to search posts.” Student 11, a Year 7 girl, explained
that, “On Instagram you can hashtag something to see, pictures for example, hashtag best
friends and you see pictures of best friends. The most popular one is hashtag sex.” She also
added, “Parents don’t put controls on our phones only our laptops.” Student 26, a Year 10
girl also drew attention to this, “Porn, you can get access through Instagram, blocking
doesn’t always work.” One Year 8 girl, Student 8, expressed her concern that, “Boys will
assume this is real but it is unrealistic.’’ In summary, the comments suggested that students
of both genders and all year groups have access to and are viewing pornography, and
parents may not be aware of this.
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In terms of the SPIES framework, the theme of ‘sexual images’ raises suggestions that some
students are challenging their spiritual well-being by making choices that are outside of
their personal moral values code, for example, sending nude photos of themselves. There
is the potential that the images they send might place them at risk of CSE, which would be
detrimental to physical, emotional and social well-being. The desire to be liked might have
potentially encouraged some adolescents to post revealing photos of themselves, which
could challenge their emotional well-being. Additionally, viewing pornography might also
lead to emotional well-being issues for some students.

4.4.11 - Summary of negative student responses
In this section the student responses that suggest challenges to their well-being are brought
together and summarised alongside some NVivo visualisations that offer extra depth to
some of the potentially negative issues. These findings will be discussed and set into
context with the previous literature and related concepts in Chapter 5.

Spiritual well-being
The data suggests that some students sometimes make choices that might be outside of
their personal moral code, for example choosing to use a ‘bait-out’ account or choosing to
send a naked photo. The responses also suggest that some students allow themselves to
be distracted and do not self-regulate their use of SMT. In terms of choices that push the
boundaries of their moral codes, the NVivo analysis (Figure 15) suggests that some students
sometimes choose to view inappropriate news images. The code ‘global awareness’ in part
refers to a Year 10 boys’ conversation, Student 35 explained, “I’ve seen pictures of people
getting their hands cut off for stealing.” Student 34 agreed and referred to a terror attack
in Nice, France, saying, “Yeah like with Nice – there is a news link called Live Leak and it
warns you there is blood and stuff. It shows you ordinary peoples’ footage of events like
Nice and you see dead bodies.” Student 33 added, “Those videos get blocked on YouTube.”
Student 35 continued, “Citizens can upload stuff and the government can’t hide stuff. It’s
about real events. I’ve seen beheadings and American shootings. You can see what is going
on in the world, it is gruesome.” Student 33 said, “There’s loads of this stuff on the deep
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web.” Student 35 said, “Yeah on the ‘Dark Web’ people upload beheadings, nudes of famous
people, where to buy drugs, where to buy guns and child pornography.” This conversation
suggests that SMT has the potential to give adolescents access to uncensored information,
whilst they are developing a global awareness. There is a possibility for some students that
viewing this information might impact upon their emotional well-being too.

Figure 15 Question 6, ‘Can you give an example of inappropriate information that you have seen
through using social media?’ Students’ responses themed using NVivo and converted to a chart
showing frequency of response to the theme.

Physical Well-being
The students suggest through their responses that some of them get distracted from sleep
due to SMT use. Other comments suggest that there is a potential CSE threat through using
SMT and posting revealing, if not nude, photos. There was also a suggestion that SMT was
used to encourage and arrange local fights.
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Intellectual well-being
The students’ responses suggest that some of them may get distracted from schoolwork by
either their peers or their parents/carers, additionally some of the boys’ comments suggest
that online gaming is a distraction from their learning.

Emotional Well-Being
The responses from the adolescents in this case study suggest that some of them are at risk
emotionally due to SMT for a variety of reasons. The impact of ‘bait-out’ accounts, FOMO
and the desire to be liked and fit in, were all potential challenges to positive emotional wellbeing.

Social Well-Being
There are a variety of responses from the students suggesting that some of the online
relationships they are involved in are not healthy and supportive. For example, they
suggested that there were arguments due to SMT use, that their peers distract from
schoolwork and sleep, that cyberbullying happens and that strangers try to contact them.

4.4.12 - Summary of word tree analysis, positives and negatives
The findings from the NVivo analysis using word trees and a tree map are presented in this
chapter to enable further considerations about the students’ comments regarding their use
of SMT and SNS. The word trees were created using key terms which were the names of
the SNS (Instagram, YouTube, WhatsApp, Twitter, Facebook and Snapchat) and
additionally, activities that the students engage in on SMT (game and group). Each branch
on the word tree relates to a phrase or sentence when the key term was used. The findings
are related to the SPIES framework to point the way forward to the discussion in Chapter
5.
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Instagram

Figure 16 NVivo search for use of word Instagram in answers to all questions.

YouTube

Figure 17 NVivo search for use of word YouTube in answers to all questions.
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WhatsApp

Figure 18 NVivo search for use of word WhatsApp in answers to all questions.

Twitter

Figure 19 NVivo search for use of word Twitter in answers to all questions.

Facebook

Figure 20 NVivo search for use of word Facebook in answers to all questions.

Snapchat

Figure 21 NVivo search for use of word Snapchat in answers to all questions.
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Game

Figure 22 NVivo search for use of word Game in answers to all questions.

Group

Figure 23 NVivo search for use of word Group in answers to all questions.

In terms of spiritual well-being the word trees suggest that SNS can offer freedom to
adolescents, as these branches imply that Snapchat can, “give you freedom” (Figure 21)
and from Instagram, “No parents really know about it” (Figure 16). However, there is also
an implication that some adolescents might make choices that are beyond their moral
code, such as using making abusive comments such as this from Instagram, “tell you to kill
yourself” (Figure 16), or they might be dressing or acting older than they are, also from
Instagram, “No one looks 14” (Figure 16).
The word trees suggest that physical well-being could be enhanced positively as this
comment from Snapchat suggests, “we make dance videos” (Figure 21). However, there
was an implication that physical well-being could be impacted detrimentally due to lack of
sleep such as this comment on the word tree for Game, “up all night on a game” (Figure
143

22) and on the Group word tree, “Group chats at bedtime” (Figure 23). There was also a
suggestion of fights occurring on the Group word tree, “Fight to happen on a group chat”
(Figure 23), although it is not clear how far SMT was the proximate cause of the fight. SNS
Facebook was referred to several times in regard to CSE with comments such as these,
“Facebook is full of paedos” and “the police got involved” (Figure 20).
According to the suggestions in the word trees, intellectual well-being can be positively
impacted due to SMT, comments such as this one on Twitter, “it’s about the world” (Figure
19) and this one on Instagram, “asking about homework” (Figure 16), support that idea.
However, there are also comments that suggest learning might be challenged due to SMT
distraction, “trying to do homework and group chats are very distracting” (Figure 23).
The word trees had one firm implication of positive emotional well-being, “gives you
confidence” on Instagram (Figure 16). However, there were suggestions from the word
trees that alluded to the students perceiving they were experiencing negative emotional
well-being due to SMT use, such as these branches on Instagram, “causes low self-esteem,”
“feel demoralised and left out” and “posts that upset you” (Figure 16). Also, on a Snapchat
branch it said, “It can get you stressed” (Figure 21).
The most positive suggestions about SMT use on the word trees came in respect of social
well-being, “that there is always someone” (Figure 21), “friends socialising and sharing”
(Figure 23), also SNS were suggested as being, “useful for family” (Figure 18). However,
there were some potential challenges to social well-being suggested too, some of which
implied that the wider society perhaps needed to offer more protection to the adolescents,
“blocking doesn’t always work,” “account and hacks your friends” and “scam where if you
don’t” (Figure 16). Additionally, there were suggestions that peer groups could be
unsupportive too, due to references to arguments such as, “get you into an argument” and
“There was an argument” (Figure 16).
Overall, the word trees provide support for the thematic analysis (Braun and Clarke, 2006)
presented in this chapter, that suggest each of the 5 aspects of well-being has the potential
to be both positively and negatively impacted by the adolescents’ SMT use.
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Figure 24 NVivo ‘codes’ for answers to all 11 questions in the main study focus groups.

The findings of the NVivo tree map analysis (Figure 24) suggest that the most common
themes arising throughout the responses to all questions are: ‘arguments’, ‘abusive
comments’ and ‘sexual exploitation’. Several of the other codes could also relate to ‘sexual
exploitation’ they are: ‘acting differently’, ‘nude photos’, ‘talking to strangers’, ‘requests
from strangers’ and ‘sexual content’. Each of these areas have been explored in Chapter
4.4.
Overall the grouped codes in Table 20 show SMT use as a potential negative force for the
students, there are 44 codes in total, 35/44 are negative in tone, 6/44 are positive codes
and 3/44 are neutral in as much that they could be a positive or negative code in respect
of SMT, suggesting that well-being could be impacted in a variety of ways.
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Table 20 Potential positive, negative and neutral codes from the NVivo tree map analysis.
Positive Codes (6)
Raises self-esteem

Neutral Codes (3)
Gaming

Education

Global awareness

Sharing family
photos
Swap ideas

Teacher
involvement

Helps you
Financial benefits

Negative Codes (35)
Arguments
Revealing clothes girls
Abusive
Abusive photos
comments
Sexual
Nude photos
exploitation
Lowers selfWanting to be liked
esteem
Acting differently
Scary posts
Don’t want to
miss out
Bullying

Requests from
strangers
Talking to strangers

Voyeur

Racist posts

Revealing location
Stress

Revealing financial
details
Fights

Sexual content

Drug use

Hacked

No parental
involvement
Misunderstanding

Anger
Revealing clothes
- boys
Phone out

Revenge postings

Stalking

Crime

Distraction

Preventing sleep

Physical violence

Not real life
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4.4.13 – Main study 3 – Question 11
Table 21 shows the final themes for Question 11 of the focus group sessions from Phase 5
of the thematic analysis (Braun and Clarke, 2006).
Table 21 Main study 3: Phase 5, student focus groups, Question 11.

Main Study 3 – Phase 5 – Student Focus Groups – Question 11,
‘What can school do to help remove the negative issues?’
Themes

Sub-themes

N=Number of Comments
There were 39 comments made in
the 11 focus group sessions.
Total responses for each sub-theme

Education

•
•

Educate students
Educate parents/carers

N=12
N=3

N=15 comments
Do not intervene

•
•
•

Do nothing
School makes it worse
Students’ own responsibility

N=9
N=4
N=4
N=17 comments

Student support

•
•

Peer-support
Pastoral care

N=5
N=2
N=7 comments

Question 11 in the main study 3 was, ‘What can school do to help remove the negative
issues?’ and therefore asked the student voice (Rudduck and Flutter, 2004) for advice to
help the school deal with the negative issues that arise from SMT use. There were 39
comments in total from 11 focus group sessions. The themes were ‘education’ with 15
comments, ‘do not intervene’ with 17 comments and ‘student support’ with 7 comments.
This section will explore how each of the themes and sub-themes emerged and raise
suggestions to be discussed further in Chapter 5.
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Theme: Education
The students’ responses suggest that they thought educating the community about SMT
use and its consequences, was potentially beneficial, the sub-themes that emerged were,
‘educate students’ which had 12 comments and ‘educate parents/carers’ which had 3
comments.

Sub-theme: educate students
In terms of educating students, the responses suggested that the school use both lesson
time and assemblies to discuss SMT. There were 12 student responses regarding education
of themselves. Student 3, a Year 10 girl said, “Make Year 7s aware.” Student 28, a Year 7
boy said, “PSHE lessons need to explain it all to us.” Student 24, a Year 8 boy said,
“Assemblies are useful.” The students’ comments suggest that some of them felt there was
a role for schools to play in reducing and removing the negative issues arising from SMT
use.

Sub-theme: educate parents/carers
Some students’ responses to the question suggested that the school play a role in educating
their parents/carers. Student 3, a Year 10 girl said, “No parents really know about
Instagram.” Student 27 said, “Parents need to get the message.” The implication, albeit
limited to 3 comments, is that some parents/carers need support and guidance with SMT
and how their children use it.

Theme: Do not intervene
The implication from this sub-theme is that some students felt the responsibility to deal
with SMT issues lay with their parents/carers and not with the school. There were 9
comments implying scepticism that school would be able to do anything at all. ‘Do not
intervene’ is split into 3 sub-themes. ‘do nothing’ was mentioned 9 times, ‘school makes it
worse’ had 4 comments and there were 4 responses which felt it was the ‘students’ own
responsibility’ to regulate their SMT use.

Sub-theme: do nothing
Some students felt the school should do nothing about removing SMT negative issues. A
response in the sub-theme of ‘do nothing’ was from Student 26, a Year 10 girl, “Literally
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nothing, only thing you can do is tell a child but they will do it.” She felt that it did not matter
what the school did, the students would still make SMT mistakes. Student 1, also a Year 10
girl said, “Nothing, telling someone makes it worse.” Student 25, a Year 8 girl said, “Nothing,
just deal with it when it occurs.” Therefore, she felt that schools should support with events
that had occurred but had no role to play in removing the negative issues.

Sub-theme: school makes it worse
Some students suggested that when school got involved it made things worse with
comments such as this one from a Year 7 girl, Student 13, “There was an argument on
Instagram and the Head of House involvement did not help.” Also, this one from Student 2,
a Year 10 girl said, “Teachers drag it out and make it worse. They make something that was
small and could have been dealt with quickly, into a big thing.” Some students were
therefore sceptical that the school could improve the situation.

Sub-theme: students’ own responsibility
The Year 9 girls suggested that it was the ‘students’ own responsibility’ to deal with SMT
issues with these comments, Student 6, “I don’t think the school can help. You have to deal
with it yourself.” Student 5, “Don’t get yourself into the situation.” Student 20, a Year 9 boy
agreed, “People should take responsibility for themselves.” These comments imply that
some adolescents felt they were responsible for their own actions on SMT.

Theme: Student Support
Some students’ responses suggested that there was more support the school could arrange
in terms of removing negative issues. This theme was split with 5 comments each for the
sub-themes: ‘peer support’ and ‘pastoral care’.

Sub-theme: peer-support
There was a suggestion from some students that more ‘peer support’ would be useful, with
the adolescents themselves taking a lead. A Year 8 girl, Student 9 said, “The older students
need to look out for the younger students. It would be good if we could have PSHE leaders
or prefects.” The Year 8 boys agreed with her, Student 15 said, “Student led activities would
be good.” His friend, Student 16 added a caveat, “The student would need to be popular to
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make everyone listen, it has to be good.” Student 24, a Year 8 boy, said, “students need to
look out for each other – not snaking just helping.” Student 27 felt that, “It was easier for
students to talk to students.” These comments imply that some students would like to be
involved and even take a lead in dealing with SMT issues at the school.

Sub-theme: pastoral care
There was also a suggestion from the student comments that ‘pastoral care’ could be more
rigorous in terms of SMT use. Student 27, a Year 10 girl, who explained, “The school needs
to be there for students when they have a problem, they need someone to talk to.” The
implication being that some students do feel the school has a role to play in supporting the
adolescents with any SMT issues that arise.
In summary of the main study 3, Question 11 (Appendix 6), some students argued for peersupport and helping each other make positive choices which could improve spiritual wellbeing. Intellectually, the students suggest education for themselves and their parents.
Emotionally and socially the students implied they needed more pastoral support. Some
students also argue that it is their own responsibility, which again implies positive spiritual
development as well as supportive social well-being. Some also implied they would like
more guidance from their parents/carers, again suggesting support for social well-being
improving.

4.5 – Conclusion of findings

This chapter began with a presentation of Phase 5 of the thematic analysis (Braun and
Clarke, 2006) in Chapter 4.1. The themes were named in a series of holistic tables for each
of the data collection areas: positive perceptions of adolescent SMT use; negative
perceptions of adolescent SMT use and perceptions as to how negative issues could be
reduced and removed. This was followed by the more in-depth definitions and explanations
as to what each theme and sub-theme represent and why they were so named. Chapter
4.2 was the parent/carer questionnaire definitions, Chapter 4.3 was the staff questionnaire
definitions and Chapter 4.4 was the presentation of the findings for the student focus
groups. Each theme was presented with an explanation as to how the sub-themes
emerged, using evidence from the questionnaires and focus groups. A brief comment as to
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what the findings suggested as regards the participants perceptions of SMT use was given,
pointing the way forward for the discussion in Chapter 5. Each theme was summarised and
related to the SPIES framework, again in preparation for discussion in Chapter 5.
The findings had suggestions that indicated each aspect of the SPIES well-being framework,
developed for the current study, has the opportunity to benefit from SMT use (Chapters
4.2.2, 4.3.2 and 4.4.5). Additionally, the findings indicated that there are perceived negative
issues arising from the students’ SMT use that could potentially impact upon each of the 5
SPIES dimensions (Chapters 4.2.3, 4.3.3, 4.4.11).
The findings for the question of what the school could do to help reduce and remove
negative issues arising from the students’ SMT use, were also presented for each data set
(Chapters 4.2.4, 4.3.4 and 4.4.13). These findings suggest implications for the students’
well-being, both current and in the future, should the school act upon the suggestions given
in the current study.
In Chapter 5, Phase 6 – the report (Braun and Clarke, 2006) is presented with the
implications and arguments surrounding the suggestions from the findings and relating
them to both the previous studies and the relevant concepts relating to the current study.
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Chapter 5 - Discussion
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Chapter 5 presents Phase 6 – the report (Braun and Clarke, 2006) as a discussion of the
findings offered in Chapter 4. The report will discuss the findings and relate them to the
previous studies, concepts and frameworks which were presented in Chapter 2. This case
study argues that there are many challenges facing adolescents using SMT, some of which
carry significant risk to their well-being. Whilst the data suggests that there are many
positives too, the current research argues that it is important for communities to
acknowledge the challenges of SNS and their changing nature, for safeguarding purposes.
Additionally, this chapter will argue that there is a generational divide between the adults
and the students in this investigation, drawing upon the work of Prensky (2001) but is
presented in a context relevant to the current case study.
This chapter has been structured in terms of the research questions, in order to give clarity
to the arguments presented. The findings for research question 1, ‘What do students
perceive to be the positive and negative issues surrounding SMT?’ are discussed first and
related to the SPIES framework (Chapter 1.3), as well as to the previous studies and relevant
concepts (Chapter 2.5). The discussion of this research question has been split into 2
sections, positive perceptions of students’ SMT use and negative perceptions of students’
SMT use and both areas have been structured according to the SPIES framework (Chapter
1.3). The students’ perceptions are explored in each section combined with the holistic
view, whereby the parent/carer and staff data sets are triangulated into the discussion.
Research question 2, ‘How best can school communities safeguard and guide students who
are using SMT?’ is then discussed and related to previous studies, concepts and
frameworks, allowing the current research to present an argument involving the
safeguarding of the students in this case study.
Chapter 5 then reflects upon the limitations of this investigation before concluding with a
summary of the arguments presented in this discussion.
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5.1 – Research Question 1 - discussion
Research Question 1 - What do students perceive to be the positive and negative issues
surrounding SMT?
5.1.1 – Positive perceptions of SMT use.

Spiritual well-being
This case study argues that SMT has enabled some of the students to develop positive
spiritual well-being (defined in Chapter 1.3), because they have created their own set of
values as to what is right and wrong, and begun to identify when these values are being
tested due to their participation on SNS (Tvorogova, 2011). For example, the Year 8 girls
discussed choosing to remove themselves from online group chats when fights were being
discussed. This supports the work of Livingstone et al. (2015) who felt that SMT provides
children with opportunities to learn to cope with online risks, consequently learning from
their mistakes (Livingstone et al., 2015). The current study provided further support for
Livingstone et al. (2015) because the theme ‘regulation’ emerged as a positive when
analysing the data. The students referred more to their self-regulation of SMT use, as
opposed to parent/carer monitoring, particularly at night time, perhaps suggesting that the
student voice (Rudduck and Flutter, 2004) is a useful source to consult with in terms of
improving overall regulation of SMT use. The parent/carer questionnaires supported the
argument for SMT developing positive spiritual well-being, as they referred to the students
learning from their friendship-based mistakes in the digital world, however, the staff did
not specifically refer to this in their data collection.

Physical well-being
Whilst limited, it could be argued by this case study that SMT provides some positive
physical well-being (defined in Chapter 1.3) because several comments made by the
students suggest they were choosing to use SMT for rest and relaxation purposes (Spurr et
al., 2012). The students referred to activities such as, taking family photos at barbeques,
sharing videos of them dancing or doing wheelies and playing the online game Pokemon
GO. This use of SMT for rest and relaxation does support the findings of Cheung et al. (2010)
and additionally supports the UNCRC (1989), which requires time for children to rest, relax
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and play. The parents/carers supported this argument as they commented that SMT was
associated with relaxing and switching off, but no particular mention of positive physical
well-being was made by the staff.

Intellectual well-being
The argument that SMT can promote positive intellectual well-being (Preskitt et al., 2015)
is supported by the current study as ‘gaining knowledge’ emerged as a positive sub-theme
in the main study 3, with a diverse range of topics from cooking to comic books and political
views being mentioned by the students. It could be argued further that this constitutes
informal learning, supporting the previous studies (Charitonos, 2015; Arteaga Sanchez et
al., 2014; Yang et al., 2014) which also found SNS were useful for informal learning.
A further example of informal learning was given by some of the Year 10 students, who
explained they were using SNS Twitter to gain global knowledge and learn about current
affairs. These findings support the EU Kids Online Framework, (Figure 1) (Livingstone et al.,
2015), whereby it was purported that NMT and SMT provide children with an opportunity
to develop global awareness. Moreover, the students’ Twitter use suggests support for the
UNCRC (1989) requirement for children to be educated and have access to knowledge,
although, a caveat to finding out about global news online is discussed in Chapter 5.1.2.
A staff sub-theme of ‘having a voice’ emerged supporting the argument that SMT could be
a positive tool for allowing students to express themselves, again supporting the UNCRC
(1989). Also supporting the argument that SMT has the potential for positive intellectual
well-being were the staff sub-theme of ‘developing knowledge’ and the parent/carer subtheme of ‘learning’. Both participant groups felt that SMT yielded the possibility of fostering
creativity and independent learning, as well as potentially being supportive for homework
purposes.

Emotional well-being
The findings from the current study support the argument from the literature review
(Apaolaza et al., 2012; Quinn and Oldmeadow, 2012) that SMT has the potential to provide
positive emotional well-being (Coverdale and Long, 2015; Minkkinen, 2013). Some students
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believed that SMT could result in improved self-esteem due to them developing a sense of
belonging, which also emerged as a sub-theme in the staff questionnaire. The staff felt that
students who were in a minority group of some description such as, “Scouts or Goths” could
find like-minded people on SMT. These findings support the work of Quinn and Oldmeadow
(2012), however, whilst Quinn and Oldmeadow (2012) was limited to Facebook, the current
study was not limited to any particular SNS. Parents/carers felt that their children’s selfesteem could be raised as they could share achievements and be proud about what they
had done, again agreeing with the EU Kids Online Framework that SMT use provides
opportunities for adolescents (Livingstone et al. 2015). Positive self-esteem was also
implied by the boys who felt good about their online gaming and the girls who enjoyed a
compliment from their friends about the way they looked. These comments supported the
arguments from the previous research whereby it was suggested that self-esteem could be
raised through adolescents using SMT (Apaolaza et al., 2012; Quinn and Oldmeadow,
2012).

Social well-being
Findings from all 3 main studies argue that SMT can offer positive social well-being
(Minkkinen, 2013; Spurr et al., 2012). The students found SNS WhatsApp useful for family
events and sharing photos. They also spoke about SNS Snapchat in positive social terms,
describing how it had provided the opportunity to be used as part of their social life.
Comments such as, “It records information” is used to, “take group photos” and can, “make
dance videos” suggest that SMT is embedded into their social life and can be used in a
positive way. These comments support the data in the large-scale European report
(Mascheroni and Cuman, 2014), whereby children felt connected due to their use of NMT
and SMT. These responses also suggest support for the research completed by Marwick
and Boyd (2014), who found that teens went to great lengths to stay connected on
Facebook. The current study therefore argues in support of the issues raised by Livingstone
et al. (2015), who, in their framework of online risks and opportunities (Figure 1), saw social
connection as one of the benefits afforded to young people through social media.
In addition to being used as part of their entertainment, the current research also suggests
that SMT offers the students potential for positive social well-being because of comments
such as, “there is always someone to message.” This implies that there is a potential for
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adolescents to seek help from supportive and safe relationships, a prerequisite of positive
social well-being (Minkkinen, 2013; Spurr et al., 2012).
There were, however, several areas of well-being that emerged in the current study
whereby some students’ perceptions of the issue were positive, but another student or an
adult might perceive the situation to be negative. For example, several students saw the
fact that they could be nosey and look at peoples’ lives as positive, but another person
might see this as voyeuristic and ultimately negative, linking to the previous research by
Pumper et al. (2013) which identified ‘creep culture’ on SMT as detrimental to privacy.
Other experiences perceived as positive by some students, were that SMT gave them a
confidence boost, but this boost is based on their peers ‘liking’ a post and could potentially
give them an unrealistic impression of themselves. Additionally, a student spoke about
getting discounts if she wore certain make up or hair products, someone else might see this
as the student being exploited for advertising purposes and may be quite concerned about
it. Lastly, several students felt that a positive was the fact SMT was free, this is their
perception, but they were not considering that someone must pay for the use of the
technology.

Overall, the 3 main studies support the findings from the previous research that SMT has
the potential for the students to develop positive well-being in all 5 aspects of the SPIES
framework. This case study therefore argues that use of SMT can potentially enhance
overall quality of life (Thompson and Livingston, 2018). The participants’ perceptions
suggested there were a wide range of potential possibilities and opportunities available as
a result of them being able to use SMT.

5.1.2 – Negative perceptions of SMT use.

Spiritual well-being
The perceptions that emerged from the current study argue that SMT use could present
opportunities for the students’ spiritual well-being to be affected negatively, particularly
in terms of the values some adolescents are setting themselves and the choices they are
making, that put others potentially at risk of harm (Spurr et al., 2012; Tvorogova, 2011).
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For example, several students explained that they were familiar with ‘bait-out’ accounts
which they knew caused distress to peers who were posted on these sites and yet still the
sites exist. This suggests that some students’ values are being tested as they continue life’s
journey of distinguishing right from wrong (Spurr et al., 2012; Tvorogova, 2011). It also
argues that on occasion the digital world is not a safe place to play (UNCRC, 1989).
The use of ‘bait-out’ accounts also provides support for the previous research that
cyberbullying is a negative issue arising out of SMT use and children are potentially
suffering due to the choices of their peer-group (Ditch the Label, 2017; NSPCC, 2016;
Cookingham and Ryan, 2015; Mascheroni and Cuman, 2014). Both the staff and the
parent/carer questionnaires presented perceptions that children were being bullied online.
Particular attention was drawn to the choices made by adolescents to use a form of bullying
that was not face to face but followed children out of the school grounds (Cookingham and
Ryan, 2015). Again, this supports the argument that spiritual development is being tested
in terms of the students’ personal values and choices and has the potential to put other
children at risk of harm (Spurr et al., 2012; Tvorogova, 2011).
Another area that perhaps challenges adolescents’ personal values and potentially puts
them at risk of harm is that of sexting (Spurr et al., 2012; Tvorogova, 2011). Several of the
students explained that sexting was an issue among their peers, supporting the findings
from the previous research that also found this to be the case (Ditch the Label, 2014;
Mascheroni and Cuman, 2014). The staff and parent/carer questionnaires did not refer to
sexting as such, only to the posting of sexualised images in clothing such as bikinis. This
perhaps suggests that the adults in the community were not as aware of the potential risk
of harm as the children were, which in turn supports the concept of the generational divide
in digital awareness highlighted by Prensky (2001).

Physical well-being
The findings from this case study suggest there is an argument that use of SMT poses a
threat to the physical well-being of some adolescents (Minkkinen, 2013; Spurr et al., 2012).
For example, the students in the current investigation explained how SMT was being used
to incite and encourage fighting in their local area, this issue was not evident specifically in
any of the literature or reports presented in Chapter 2. However, it does link to the online
framework in Figure 1 whereby it is acknowledged that peers can potentially pose a risk to
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each other through online behaviour as part of a sub-culture (Livingstone et al., 2015). The
desire to encourage and view fights using SMT could potentially be termed as a sub-culture
and it is a possible threat of physical harm to the students. Whilst the students interviewed
were critical of the fight content on SMT, their comments suggest that it is well-known
among the student body at the school. The parents/carers that participated in the current
study seemed unaware of the use of SMT in local fight culture, although the respondent
group was small, and this may account for their lack of knowledge. However, the staff too
seemed unaware of the content of the sub-culture which appeared to be emerging at that
time. The seeming lack of awareness of the fight culture from the adults in this school
community, therefore, suggests the importance of consulting the student voice (Rudduck
and Flutter, 2004) regarding uses of SMT, to ensure all safeguarding needs are met. It also
suggests support for argument that there is a potential generational digital divide (Prensky,
2001), with some of the adults unaware of the ways in which SMT might be used.
Another potential risk to physical well-being suggested by this case study is that some
adolescents may be distracted from their sleep due to SMT use, which would not constitute
a healthy lifestyle choice (Spurr et al., 2012). For example, a Year 10 boy declared that he
could not remember when he had last had a decent night’s sleep because he was online
gaming. Moreover, use of YouTube at bedtime also appeared to distract the children from
sleep because they lose track of time. This evidence suggests support for the argument by
Twenge et al. (2017) who felt that NMT was distracting children from sleep.
Whilst there were many comments from the students in the current study suggesting that
SMT was responsible for them losing their sleep, this relationship could be more complex
bearing in mind the work of Woods and Scott (2016). It could be that the students are
having trouble sleeping and then begin to use SMT, as opposed to the technology keeping
them awake. However, the adolescents in the current study did refer at length to being
worried they would miss out on something (FOMO) if they went to sleep, suggesting that
SMT played at least some part in this distraction. The current study therefore suggests
support for the parents/carers’ fears in the Children’s Commissioner report (Butterfill and
Manning, 2017) whereby 71% were concerned that SMT was causing their children to miss
out on sleep. Only N=1 member of staff and N=1 parent/carer referred to sleep deprivation
in their questionnaires for the main studies 1 and 2, implying perhaps that the adults are
unaware of the true scale of the issue, again suggesting support for the concept of
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consulting the student voice (Rudduck and Flutter, 2004) to be aware of the current
situations and trends.
Furthermore, the issue of distraction from sleep suggests support for the idea of a digital
generational divide argument (Prensky, 2001), because many of the students admitted that
their parents/carers were unaware they were awake. This relates to the Digital Natives and
Digital Immigrants (Prensky, 2001) article in as much that the parents/carers did not have
to cope with SMT in their adolescence and are perhaps unaware of the complexities it
brings to their children of a night. The reasons given for missing out on sleep were varied,
either through FOMO, an argument within their friendship group or something worrying
was happening on their phones at night. Even the phone waking them up because they had
not turned it off, was given as a reason for missing out on sleep. Online gaming was a reason
too, given only by the boys in this case study. Missing out on sleep is a negative physical
well-being issue contravening Article 24 of the UNCRC (1989) which states that children
have the right to good health, rest and relaxation.
A further potential risk to the students’ physical well-being from SMT use is CSE, which is
discussed in the section entitled social well-being.

Intellectual well-being
In terms of intellectual well-being (Preskitt et al., 2015) the current study suggests support
for the argument raised in the previous studies that SMT can be a distraction to learning
(Mascheroni and Cuman, 2014; Taekke and Paulsen, 2010). When asked directly if SMT
distracted them from learning, some students spoke at length about how it did and in a
variety of ways. From parents/carers texting students in class to online gaming and group
chats at home, the current study suggests that some students are unwittingly distracting
each other and potentially preventing each other from developing good study skills. These
findings concurrent with the European report NCGM (Mascheroni and Cuman, 2014) which
drew attention to adolescent’s FOMO when receiving a text in lessons. Distraction from
learning links to the EU Kids online framework (Figure 1) (Livingstone et al., 2015), as a risk
to learning. Additionally, it is an issue that both, the family surrounding the child and the
school could work together on to support the children (Livingstone et al., 2015). The
findings in the current study also support the research of Taekke and Paulsen (2010) who
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found that children are often compelled to reply to a text in class, therefore lowering their
focus on their studies.
Several of the staff participants mentioned that they felt SMT use led to distraction from
learning, however only N=1 parent/carer saw it as an issue. Again, this suggests a
generational divide linking to the concept Digital Natives and Digital Immigrants (Prensky,
2001), because it suggests that some of the adults were not aware of the extent of the
distraction, further implying that it would be beneficial for the parents/carers and staff in
the community to work together to support the children (Livingstone et al., 2015).
A related issue is that several students felt a positive of SMT was their ability to keep up to
date with global news, however, there was discussion about the access they had to
uncensored news, “there is a news link called Live Leak and it warns you there is blood and
stuff.” There is a potential risk that some students will be watching reports that either upset
them or that are ‘fake news’. Whilst these issues were not raised by the parents/carers, the
lack of authority checks was raised by the staff, further suggesting a generational divide
between some of the adults in the school community and their children. In relation to the
previous studies, Mascheroni and Cuman (2014) found that only 26% of parents/carers had
put filters on their children’s computers and lower still, 14%, on mobile phones. In the USA
61% of parents/carers claimed to check which websites their child had been on (Anderson,
2016), however, children do potentially have access to their friends’ NMT.

Emotional well-being
The participants’ perceptions in this investigation argue that the students’ emotional wellbeing (Coverdale and Long, 2015; Minkkinen, 2013; Spurr et al., 2012) could potentially be
affected detrimentally by their SMT use, therefore, providing support for the concept that
SNS can lower self-esteem presented in the literature review (Ditch the Label, 2017;
Cookingham and Ryan, 2015). Many points raised by the students were about the way they
looked and the need to be liked for the way they looked, which is potentially detrimental
to feeling content and confident. Whilst the findings did not go as far to suggest that the
students were self-harming as found in previous research by Kleemans et al. (2016), this
case study did suggest that the students’ self-esteem could be lowered with a comment on
a SNS that they perceived to be offensive or unkind. A sub-theme of ‘pressure’ emerged
from the staff questionnaire, with a suggestion that the teens were feeling as though they
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had to look and act a certain way. The parent/carer data also referred to issues of feeling
pressured, suggesting the adults in this case study had similar perceptions to the students
about this experience of SMT use.
Also related to the previous literature, the current study argues that students are at risk of
cyberbullying through their use of SMT (Cookingham and Ryan, 2015; Katz, 2012; Mesch,
2009). Both parents/carers and staff saw cyberbullying as a potential risk in the current
study and it was further suggested in previous studies that cyberbullying had increased
recently (NSPCC, 2016; Mascheroni and Cuman, 2014). When the main study focus groups
took place, the students referred to behaviour akin to cyberbullying many times, using
affiliated terms such as, ‘bait-out’ accounts, rumour accounts, fake accounts, mugshots and
hate accounts. The tone of humiliating others using SMT was therefore a perceived
experience suggesting that emotional well-being could be impacted upon in a negative
way, as the children may not feel content and happy if they are facing these issues
(Coverdale and Long, 2015). Additionally, the issue of cyberbullying supports the need for
the student voice (Rudduck and Flutter, 2004) to be regularly consulted about SMT issues
and current trends, especially in terms of trying to reduce or remove these potential
threats.
The findings in this investigation also suggested that the students’ emotional well-being is
being affected negatively in other ways. For example, the students’ responses suggest that
SMT causes them to worry on a day to day basis, which is contrary to the idea of feeling
content (Coverdale and Long, 2015; Minkkinen, 2013). The students were worried they
would be a victim of crime, such as hacking and being stalked. Some of the students were
worried at night due to chain mails and abusive texts or arguments. These worries were
not evident in the literature review and again suggest that it is important to keep a dialogue
open in school and listen to the student voice (Rudduck and Flutter, 2004) in order to be
able to support the students and possibly prevent the issues arising. The parents/carers
and staff did not refer specifically to these worries either, potentially providing support for
Prensky (2001) and the generational digital divide argument, as it suggests the adults are
not always completely aware of the issues facing the children.
The responses from the main studies suggested support for the findings in the literature
review, that FOMO was detrimental to the students’ emotional well-being (Beyens et al.,
2016; Mascheroni and Cuman, 2014). From wanting to answer messages in class, to staying
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awake at night, the students’ comments suggest they had a fear that they would miss out
on something vital if they switched their phones off; both parents/carers and staff showed
awareness of this issue in their questionnaires. The findings in the current study also show
support for the research of Marwick and Boyd (2014), who suggested that teens had to
follow a complex online etiquette for fear of social isolation (Marwick and Boyd, 2014), a
Year 10 girl reported, “You have to follow ‘2016’ things or else you get bullied; you are not
accepted for who you are.” Once again suggesting that if students are experiencing FOMO
or the need or the pressure to fit in, they may not be completely happy (Coverdale and
Long, 2015).

Social well-being
The dimension of social well-being refers to the relationships between the adolescents,
their families, their peers, and their school communities, with positive social well-being
requiring that the adolescents are surrounded by safe and supportive relationships
(Coverdale and Long, 2015; Minkkinen, 2013; Spurr et al., 2012). That SMT use among
adolescents has the potential to be detrimental to positive social well-being in a variety of
ways is argued by the findings from the current study, supporting suggestions from
previous studies (Leicestershire Police, 2018; The Breck Foundation, 2018; Ditch the label,
2017; Liu et al., 2016; NSPCC, 2016; Vandenbosch and Peter, 2016; Ditch the Label, 2014;
Mascheroni and Cuman, 2014). ‘Sexual images’ emerged as a theme in the student focus
groups and for a variety of reasons suggests that SMT use might be putting adolescents at
risk of harm. The older students were particularly worried about the younger students
attracting the wrong sort of attention by posting revealing photos and posing in a
provocative manner. This concern supports research completed in Singapore, which
suggested students are choosing how to present themselves online and, in the process,
making themselves vulnerable to exploitation (Liu et al., 2016). Additionally, sexualised
images of adolescents could be deemed a challenge to the social norms and values
accepted by society (UNCRC, 1989), which was a perception made by the older participants
in this case study.
The current study also argues that children are vulnerable to CSE due to adolescent sexting,
relating to both physical and social well-being because it raises questions as to whether a
relationship is safe and supportive and therefore healthy (Minkkinen, 2013). The students’
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responses suggest that some of them were aware of sexting taking place within their peer
group, as the conversation between Students 15 and 16 demonstrated, “People in our age
group send indecent images – you know sexting.” “Sometimes a boyfriend or a girlfriend
may be pressuring. Photos can get accidently sent out too.” This suggests support for the
previous studies because Mascheroni and Cuman (2014) found evidence that the teens
were aware of revenge sexting and Ditch the Label, (2014) suggested that 30% of 15-year
olds in a UK survey had sent a naked picture. The truth behind these statistics could be
difficult to quantify because this is a sensitive area. Adolescents may say they have sent a
naked picture when they have not in order to maintain a particular image (Black et al.,
2013), possibly linking to the complex social etiquette found by Marwick and Boyd (2014).
Additionally, they may deny having sent a naked picture because they know it is a crime
and could potentially cause alarm. Overall, the current study supports the argument that
children are sexting, due to the nature of their comments in the data collection, and that
this has the potential to put them at risk of harm.
Some students in the current study also reported negative social interactions and
experiences with their use of SNS Facebook (Figure 20), suggesting further support for the
argument that use of SNS can sometimes be detrimental to positive social well-being
(Minkkinen, 2013). Some of the comments such as, “full of paedos” and “the police got
involved,” relate to the findings in the previous studies that children are groomed using
SMT (Leicestershire Police, 2018; The Breck Foundation, 2018), the implication is that the
students need support from the adults around them in. The sub-theme of ‘contact with
strangers’ does suggest the students in the current study had an awareness they were at
risk from people they do not know. Student 15’s concern for a friend’s well-being
demonstrates this awareness, “I have a friend that talks to people she hasn’t met, and it
worries me.” Conversely, some students’ comments in the current study suggested that
they need more awareness of the potential risks associated with meeting people online.
They explained that being able to make new friends online was a positive of SMT, and even
a parent/carer mentioned expanding friendship groups as a positive issue. In the European
report NCGM (Mascheroni and Cuman, 2014) reported that adolescents were still going to
meet strangers they had met online. Perhaps the concern is that sometimes a need to
belong and be liked overrides the fear of strangers and the potential risk, or perhaps
students simply forget their fear of strangers when they are communicating online and
being flattered.
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The parent/carers in the current study said that they found their children’s use of SMT
difficult to control, because it, “Allows for secret behaviour”, supporting findings in the
literature review which saw evidence of teens coding their Facebook posts to conceal issues
from their parents (Marwick and Boyd, 2014). Therefore, evidence from the current study
and previous studies argues that adolescents are acting outside of the social norm online,
even when they know about the risk. This issue is important in terms of child well-being
because it conflicts with the UNCRC (1989) which states that children must be free from
sexual exploitation in Article 34 and this study suggests that use of SMT cannot at present
guarantee that.
That children’s social well-being is at risk from engaging in unhealthy and unsupportive
relationships (Minkkinen, 2013) through their use of social media, is also argued in the
current study due the tone of the comments made regarding SNS. The Instagram word tree
(Figure 16) was a visualisation of the relationships and social experiences that the students
were having whilst using that platform. These experiences ranged from, “there was an
argument” to, “was kind of creepy” to, “feel demoralised and left out” and “you are so
ugly.” These comments suggest that not all SMT relationships on the platform are healthy
and supportive (Minkkinen, 2013), potentially extending the work of Kleemans et al. (2016),
who suggested that girls had a negative body image after seeing manipulated images on
Instagram. In the current study, “no one looks 14” and “can be anyone” (Figure 16), suggest
adolescents are presenting themselves in a certain way on Instagram to gain approval and
social status.
Whilst the students liked the facility provided by several SNS to have online group chats,
the overall tone in which they spoke of these social experiences was quite negative. The
word tree for the term Group (Figure 23), has expressions such as, “It’s best to leave” and
“send indecent images” attached to it, suggesting that online group chats can sometimes
be contrary to safe and supportive social environments for adolescents (Minkkinen, 2013).
The findings regarding online group chats were not specifically evident in the previous
research (Chapter 2).
This case study also argues that adolescents can be distracted from the moment due to
their use of SMT and their FOMO. However, many of the students explained that they took
pictures and videos at family events and parties and they felt this was part of their
socialising. These comments support Prensky (2001) and the Digital Immigrant v Digital
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Native concept because it appears the students know no other way of socialising, it is
seemed to be perfectly natural to the students to use the SMT on their phones as part of
their social life. Conversely the parents/carers’ responses in main study 1 were of
frustration because of the constant SMT use, supporting the argument presented by
Mascheroni and Cuman (2014), who felt that some adolescents were distracted from the
moment because they were always using their phone and checking their SNS messages and
posts.
In terms of social well-being overall, many of the findings presented in Chapter 4.4 and
further discussed in this section, argue that the students are not always using SMT for
positive purposes and indeed their online behaviour can put them at risk of an unhealthy
relationship. Both parent/carers and staff were concerned that the adolescents were not
always developing healthy relationships. Parent/carers were concerned their children
would be exploited for a variety of reasons, including grooming. Staff too were concerned
about the unhealthy relationships that the students form including radicalisation and
bullying.
In summary of the SPIES framework and research question 1, the current study argues that
the students are potentially at risk of harm due to their use of, and sometimes their
behaviour on, SMT. The potential risks are varied including, posting inappropriate pictures,
arguing, bullying, humiliating each other and having too much contact with strangers.
Additionally, the analysis from this case study suggests they are distracted from sleep and
learning. Therefore, there are a range of situations that adolescents could potentially be
exposed to whilst using SMT that could decrease their quality of life (Thompson and
Livingston, 2018).

5.2 – Research Question 2 - discussion

Research Question 2 - How best can school communities safeguard and guide students who
are using SMT?
All 3 participant groups had similar themes emerging in response to this question (Tables
6, 7 and 8, Chapter 4.1), arguing for education for parents/carers and students, alongside
various types of support from the school in preventing and dealing with any SMT issues.
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However, the students’ responses also led to another suggestion which was that the school
should not intervene. Some students argued that it was not the responsibility of the school
to get involved in SMT issues, and at times the school’s involvement made a situation
worse. Some students implied it was their parents/carers’ responsibility to support and
guide them not the school, additionally, some adolescents felt it was their own
responsibility. This argument supports the EU Kids Online framework (Figure 1) (Livingstone
et al., 2015), which recognises the role that families play in keeping children safe in the
digital world. Moreover, this view supports the need for resources such as the UK website
Parentzone (UKCCIS, 2018) which contains digital support and guidance for parents/carers.
Unwittingly, these students’ responses also imply support for the overall theme of
‘education’, in terms of giving guidance to their parents/carers.
‘Education’ was a consistent theme throughout all 3 main study data collections in answer
to research question 2, arguing that it was needed for both parents/carers and the
students. Some staff were keen for parents/carers to be more empowered as regards
monitoring their children’s SMT use. Several parents/carers themselves wanted more
information about the technology and the legalities surrounding SMT use, implying that
they know there is an issue and they want to do something about it. Some parents/carers
in this case study appeared to feel frustrated and out of control as far as their children’s
SMT use is concerned. Moreover, there were very few accounts of parental regulation from
the students during main study 3, but there were many examples of them being left to their
own devices to make choices as regards their SMT use. Comments such as, “blocking
doesn’t always work” and “My mum isn’t on it,” suggest a need for better parent/carer
safeguarding. These findings support the work the United Kingdom Council of Child Internet
Safety (UKCCIS) and the website Parentzone, which was established to provide support for
parents/carers (UKCCIS, 2018). These findings also suggest support for previous studies in
both Europe (Mascheroni and Cuman, 2014) and in the USA (Anderson, 2016) explored in
the literature review, whereby children had reported gaps in the monitoring of SMT by
their parents/carers, implying a need for guidance and support. Moreover, as children can
be in the care of grandparents, either on a daily basis or as part of a more permanent
situation, this case study argues that they too should be included in support and guidance
given (Comunello et al., 2017).
All 3 main studies did argue for continued education in school regarding use of SMT. The
student responses did suggest continuation with PSHE lessons, assemblies and form
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activities in raising awareness about the issues of SMT. Some of the parent/carer responses
suggested helping the students to see the consequences of their actions and the impact of
cyberbullying. Some staff comments supported those of the parents/carers and argued
that a focus on self-esteem building should form a part of the SMT education in school. In
terms of the legislation for schools from the DfE, the current study suggests support for the
idea that SMT use poses a safeguarding risk to adolescents and that schools must have a
statutory requirement to address this issue by having a programme of ‘esafety education’
(Her Majesty’s Government, 2018). However, this case study argues against the Digital
Citizenship lessons proposed by the Children’s Commissioner report (Butterfill and
Manning, 2017) because some students felt it was their own or their parents’ responsibility
to deal with issues. Moreover, digital literacy could be incorporated into a statutory PSHE
curriculum, as demanded by the PSHE Association (PSHE Association, 2018). Some of the
student responses in the theme ‘do not intervene’ do however, inadvertently suggest that
school may have wider role to play in supporting the parents/carers to reduce and remove
negative issues.
The findings from all main studies in response to research question 2, also argue the school
should have a continuing focus on their policies and procedures, including tough sanctions
in place for SMT offenders and support for the students when necessary. Some students
wanted to see more of a focus on peer-support within the community, linking to the
findings of Best et al. (2014), whose conclusions suggested that peers could often be the
first to identify when help was needed, but a caveat is that adolescents would need
guidance to ensure the correct support was given. Some of the parent/carer comments
argued that the school community should ban mobile phones, which conflicts with the EU
Kids Online framework (Figure 1) (Livingstone et al., 2015), who advocate use of digital
technology because of the opportunities afforded by it. This policy would also conflict with
Prensky (2001), whose rhetoric encourages digital technology to be embraced, although
this was written before Smartphone technology and the complications it brings to
adolescents lives as reported in Chapter 4.5. The staff comments also suggest that
sanctions should be tough for SMT offenders and supported the parent/carer view that
mobile technology should be restricted within school hours.
There are implications for the future well-being of the students arising from the findings in
relation to research question 2. The suggestion that more peer-support is needed, might
be useful for the students’ spiritual development, in as much that they may be able to
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consider the consequences of their actions and adjust their moral code should they need
to (Spurr et al., 2012; Tvorogova, 2011). The findings suggest that the students’ intellectual
well-being could be improved if they developed more knowledge of SMT use and its
consequences (Preskitt et al., 2015; UNCRC, 1989). Emotional and social needs are closely
linked with the suggestion that more support is needed from parents/carers and the
school, implying that if pastoral needs are met the students may feel happier (Coverdale
and Long, 2015; Minkkinen, 2013; Spurr et al., 2012).

5.3 – Discussion in relation to the related concepts

In Chapter 2.5 several concepts were presented that are relevant to the current study and
give an added depth to the discussion of the findings.
In terms of the Digital Immigrant v Digital Native concept (Prensky, 2001), explored in
Chapter 2.5, this investigation argues that the generational divide implied is still prevalent,
although perhaps in a way that extends Prensky (2001), due to technological advances in
NMT since 2001 and not in the way it was originally intended (Chapter 2.5). The findings
from the 3 main studies suggest that the parents/carers need support in safeguarding their
children’s SMT use and they themselves were open in their need for support. Some
students suggested a lack of monitoring by their parents/carers saying that the adults were
unaware of the activities they engaged in, which included, online gaming during the night,
receiving chain mails, losing sleep, local fight culture, bait-out accounts, talking to
strangers, searching for pornography and sexting.
It was argued in Chapter 2.5 that the parents/carers could be the Digital Immigrants
(Prensky, 2001) as they did not grow up using Smartphones when they were adolescents
and additionally, some grandparents too, may be included in this description as they can
sometimes have responsibility for care of the children (Comunello et al., 2017). Many of
the parents/carers and staff would have been using the household landline to remain in
contact with friends outside of school when they were teenagers, some of the younger
adults in the community may have had the text only phones and some may have used early
2000s messenger services on a computer, but they would not have had access to
Smartphones during their secondary school education, as they were not available until
2008. Consequently, some of the parents/carers (and staff) may be unaware of the range
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of issues their children are facing when using SMT. Moreover, SMT evolves quickly and new
SNS are created quite frequently, requiring vigilant monitoring. The argument is complex
and there will be anomalies, because some parents/carers will be more competent than
their children and will have monitoring in place, suggesting that in some households the
White and Le Cornu (2011) scenario might be more prevalent, with parents/carers being
residents in the digital world and their children the visitors (White and Le Cornu, 2011).
Moreover, some families may not have the finances available to be able to provide the
technology for their children (Bennett et al., 2008), however, that does not stop the
children from in engaging in SMT on their friends’ phones (Mascheroni and Cuman, 2014).
In summary, the current investigation argues that for some parents/carers and staff, the
Digital Immigrant v Digital Native concept by Prensky in 2001, has now become the Landline
adult v Smartphone child in 2020.
The current study also argues that when safeguarding children in a school community the
concept of student voice (Rudduck and Flutter, 2004) is of paramount importance. It was
important as a researcher to hear the students’ views about SMT and not just assume what
the issues were. By allowing the student voice to be heard, some issues were raised that
the school previously knew little about, for example: the structured use of ‘bait-out’
accounts; the local fight culture on SMT; the chain mails causing worry and the younger
students drawing attention to themselves by acting older. The students were also open
about the element of distraction from sleep and learning by SMT. Additionally, by
consulting the student voice as to how negative issues can be reduced and removed, a
conflict with how the Children’s Commissioner (Butterfill and Manning, 2017) has
recommended the government proceed with the same issue has arisen. Some students in
this case study felt that the school would have little impact but educating their
parents/carers would be a better idea. Overall, this investigation suggests that consulting
the students in finding out what matters concern them offers enlightenment to situations
that some adults would be unaware of.
Whilst the current study devised a SPIES framework to explore in depth how the children’s
well-being was affected by SMT use, it also draws upon ideas asserted in the EU Kids Online
framework (Figure 1) (Livingstone et al., 2015), which focused on NMT as a whole rather
than just SMT. The framework argues that being online provides both opportunities and
risks for children, the current study suggests support for this because, in terms of wellbeing, a number of both in positives and negatives were found due to adolescent SMT use.
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The risks discussed in the article were: cyberbullying, meeting strangers, sexting and
pornography, as well as excessive use of NMT (Livingstone et al., 2015), and each of these
did feature as a negative impact of SMT use in the current study. However, the current
study had additional risks such as the fight culture, distraction from sleep and learning,
lowering of self-concept, acting older and CSE. Additionally, this case study was only
focused on the risks from SMT and not the wider NMT, indicating perhaps which topics
education and guidance are needed on, to support both the adults and the children in the
community, to begin to reduce and remove negative issues. The opportunities alluded to
in the EU Kids Online framework were online access, learning skills and socialising with
friends (Livingstone et al., 2015), again all positives that featured in the current study,
alongside raising self-esteem and developing self-regulation.
The EU Kids Online framework (Figure 1) (Livingstone et al., 2015), argued that
responsibility for the risks involved with children being online should be at a societal level,
involving peers, family, educators and the government (Livingstone et al., 2015). The
current study suggests support for this concept because responses were evident that each
of these groups should play a role in reducing and removing SMT use issues; from peersupport, parent/carer support and school support, to the wider government support, with
issues such as, “blocking doesn’t always work” (Figure 16). Furthermore, the current study
argues that the safeguarding risks are significant and therefore implies that PSHE should be
a statutory subject and not just RSE (Chapter 2.4.2), giving schools enough curriculum time
to address the issues (PSHE Association, 2018).

5.4 – Limitations and reflections
As this is a case study in a single UK secondary school the concerns raised are relevant to
that school community and the same data collections in a different area may well raise
different concerns. For example, in some areas extremism and radicalisation might feature
higher than it did in this case study; or pro-Anorexia social network pages might be
prevalent in another school community. However, it is a snapshot of the SMT use that was
taking part in that community at the time of the data collections and the risks presented in
the findings, alongside the transient nature of SMT, suggest that consulting school
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communities regularly on this topic would be useful in reducing and removing negative
issues.
The limitations of the main study 1, the parent/carer questionnaires are largely due to the
small section of that community that took part in the questionnaire. Although, it was a
group who had taken their time to go out of their way complete and return the
questionnaire, with the intention of getting their voice heard. It is not known why those
parents/carers chose to reply and why others did not reply. However, there is agreement
over many of the issues raised between the 3 main studies, suggesting that the views the
parents/carers put forward were typical of the community at that time. It is possible that
some parents/carers may not have wanted to complete this questionnaire as the subject
nature is sensitive and they may have felt that as the investigator was an insider researcher,
they might be judged unfairly about what goes on in the privacy of their own homes. They
may also have been worried that information would be given to social services, however,
ethically, any researcher would need to pass on information of concern to social services
(DfE, 2019; Her Majesty’s Government, 2018), so it would be difficult to remove this barrier.
Responses from staff were limited to the policies and practices of the school community at
that time. Since the staff questionnaires were completed there has been a change of
headship at the school and policies regarding SMT have moved on, for example by banning
phones from school and having tougher sanctions. Therefore, if the data collection were
completed now it would quite possibly generate different views and opinions about the
school’s involvement in SMT issues. Again, the insider researcher role is relevant because
as a senior leader there is a power differential and staff may have felt judged if they
discussed SMT experiences in their lessons. This in turn may have affected the comments
written or dissuaded some staff from completing the questionnaire. Using an anonymous
questionnaire system may have combatted this issue.
The main study 3, like the initial study, was limited to how open and honest the students
were about their experiences using SMT. Once again as an insider researcher it needed to
be borne in mind that the students may have held comments back. The students were
aware that should they or their peers be deemed to be at risk due to their responses to the
questions, concerns would have passed on to the school’s CPO. This probably did mean
some students were restrained in their answers. However, most of the students were keen
to share and they appear to have side stepped the safeguarding issue by talking in the third
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person. The themes that emerged imply that many of the students were not afraid to
discuss sensitive issues and experiences that suggested their peers were at risk. The most
guarded focus group session was the Year 9 girls, both did seem reluctant to admit that
SMT affected them personally at first, but even they were open about the element of
distraction that SMT causes them and they did talk about how they felt SMT affected their
peers.
Another limitation of the focus groups was that, as with the initial study, the issues they
raised were those prevalent in June and July 2016. For example, the online SMT game
Pokemon Go was popular at the time, should the sessions be repeated now it is possible
that it would not be mentioned at all. However, this does suggest that similar questions
should be asked of the student body regularly to ensure the school is focussing its support
and attention on the right SMT issues.
There was another limitation to the student focus groups and that was time, the sessions
all took place during lesson time, which was an hour in length. The students had permission
to miss one lesson and the 11 questions had to fit into that time slot, whilst this seemed to
fit in quite well, sub-consciously it may have meant that questions were not explored in the
depth they might have been. Perhaps having fewer questions may have led to more indepth answers in places, or perhaps Question 11 could have been a written answer from
them and handed back in later. However, the initial study and previous studies dictated the
questions and on this occasion the focus group sessions did not feel rushed to the
researcher.
Overall, the limitation that is prevalent throughout, is that the findings cannot be
generalised because as a case study, the data collected and analysed provides a snapshot
of a single moment in time in that school community. However, this case study argues that
as SMT and NMT evolve quickly, repeat consultations within the school community are
necessary. The other main limitation was that some of the participants may have withheld
experiences for fear of recriminations, anonymising the questionnaires may help but the
dynamic of the focus group would be lost.
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5.5 – Conclusion of discussion
The findings for research question 1 (Chapter 5.1) have been discussed within the SPIES
framework that relates to the well-being of the students, as well as being related to
previous studies and concepts that relate to this investigation. The discussion argues that
the children’s well-being is able to benefit positively from SMT use, in all 5 aspects of the
SPIES framework. However, the discussion of the findings also argues that the students’
well-being is at risk, spiritually, physically, intellectually, emotionally and socially.
Sometimes the findings seem to contradict, with self-esteem being both raised and
lowered and the ability to both gain knowledge but be distracted from learning too.
Additionally, SMT appears to give the students the opportunity to be independent and
make their own choices, whilst at the same time, they make decisions that perhaps
challenge their own moral code. The responses from all 3 participant groups celebrated the
ease of communication and connection with others and yet this also appeared to make the
children vulnerable to people, both known and unknown to them, that wished them harm.
The findings for research question 2 have been presented, discussed and related to the
previous research. Overall, they appear to suggest that the school could play a key role, not
just in educating the students about appropriate use of SMT, but also in guiding and
supporting the parents/carers in the community.
The discussion suggested that some parents/carers have struggled to support their children
appropriately in SMT use. As most of the staff did not grow up with Smartphone technology
as teenagers either, there is still a generational divide akin to the work of Prensky (2001).
However, this case study argues that the divide is now the Landline Adult v Smartphone
Child, because the adults in the community did not have the same experiences as their
children do with both NMT and SMT use. The current investigation argues therefore, that
the well-being of the children is at risk and research into their SMT experiences on SNS
should be frequent and thorough.
Moreover, this case study suggests that as the adolescents’ perceptions of SMT experiences
are central to their well-being, then the student voice should be consulted for a robust
investigation to take place.
The current investigation suggests support for the issues raised in the EU Kids Online
framework (Figure 1) (Livingstone et al., 2015), particularly in as much that SMT offers both
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opportunities and risks. Additionally, the current study also argues in support of the claim
that responsibility for the risks should lie with everyone: peers, staff, parents/carers and
the government (Livingstone et al., 2015).
In summary, the students have had many positive experiences of SMT, but their
involvement on SNS also poses many risks to their well-being; some of which are potentially
life threatening. Additionally, the data suggests that the adults surrounding these children
need education to ensure that efficient safeguarding is in place both at home and in school.
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Chapter 6 – Conclusion
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6.1 – Context of case study

The current research began with the aim of finding out what it was like for students in a UK
secondary school, to cope with access to the constantly evolving phenomenon of social
media technology (SMT). The inspiration for this case study came after an experience of
dealing with a social media related issue, left the researcher feeling as though better
education of the students, staff and also the parents/carers, may have led to more than a
single person reporting a potentially life-threatening situation. However, the current
research is a case study and consequently cannot be generalised to other school
communities, but it does provide a snapshot of adolescent SMT experiences and argues
that similar research is undertaken frequently to find current SNS trends and reduce and
remove the negative issues that may arise.
Many of the previous studies explored regarding students and their SMT use had been
completed in further and higher education, not in a UK secondary school. Therefore, as this
case study gathered perceptions of SMT experiences from under 16s, it added to the prior
knowledge and has filled a gap in the previous research. Drawing upon the concepts of the
Digital Immigrant v Digital Native (Prensky, 2001), student voice (Rudduck and Flutter,
2004) and the EU Kids Online Framework (Figure 1) (Livingstone et al., 2015), this case study
explored the impact of SMT on the adolescents by using a SPIES well-being structure and
gathering the perceptions of the children, staff and parents/carers in the school
community, through qualitative focus groups and questionnaires.
The current research suggests that SMT can be beneficial to adolescents’ well-being, even
improving their overall quality of life (Thompson and Livingston, 2018) due to increased
social connections and access to a world of knowledge. Conversely, this case study also
suggests that SMT use can be detrimental to overall quality of life (Thompson and
Livingston, 2018), placing the students at risk of harm due to some of their communications
and connections. Furthermore, the current study argues that there is a generational divide
regarding SMT use and has termed this rift the Landline Adult v Smartphone Child. This
investigation suggests that the school community (students, staff and parents/carers)
should work together to combat the negative issues that SMT use brings. Lastly, this case
study argues that making PSHE a statutory subject in the UK would also be beneficial,
because it would enable staff to have sufficient curriculum time to support students as they
navigate their way in the digital world.
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6.2 – SPIES well-being framework

This case study argues that SMT has the potential to support and develop positive wellbeing in all 5 aspects of the SPIES framework. In terms of spiritual well-being, the current
investigation argues that SMT allows the students freedom of expression and enables them
to begin learning from mistakes they make online. Some students were also able to explain
how they have begun to develop self-regulatory skills when using SMT, enabling them to
prevent SNS distracting them from sleep and learning. Physically, the current investigation
suggests that SMT can provide rest and relaxation time for adolescents. Intellectually, this
case study argues that SMT enables the students to develop their global understanding,
swap ideas, learn new skills and develop creative talents. Emotionally, the findings suggest
that some students enjoy raised self-esteem due to their SMT use. Their perceptions were
that SMT could make them feel good about themselves, the way they look and their
achievements. Socially, the current investigation argues that the students are enthusiastic
about being able to stay in contact with friends and family, near and far. They like the
convenience of using SMT to share photos and videos and they use SNS as part of their
social life.
However, the students’ perceptions of their SMT experiences suggest that there are also
negative issues arising from using it. Consequently, this case study argues that the students’
well-being is also at risk of harm in all 5 dimensions of the SPIES framework, due to their
use of SMT and SNS.
In terms of spiritual well-being the students’ perceptions of their experiences suggest they
sometimes make choices that go against their own set of values. Some students implied
that they are unable to self-regulate their use of SMT effectively all the time, sometimes
causing them to be distracted from sleep or learning, or perhaps causing them to become
embroiled in an argument on a SNS. This in turn might impact detrimentally on other
aspects of well-being.
This case study suggests that physical well-being might be impacted upon detrimentally
because SMT can cause some students to be distracted from sleep, according to their
perceptions of their experiences. Additionally, the local fight culture encouraged on SNS by
some adolescents may put them at risk of physical harm. The students’ perceptions of their
SMT experiences also suggest there is a potential threat of being groomed online by a
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paedophile and that they are therefore at risk of sexual exploitation. Several students gave
examples of experiences they felt had put them, or a peer, at risk of CSE.
Intellectually, the students’ perceptions in this case study suggest that SMT is causing a
distraction from their learning, both in school and at home. This in turn could prevent some
students from making progress as well as they might. Additionally, some students gave
examples as to how they have access to uncensored news, which has the potential to upset
them or indeed to be fake.
This case study argues that there are a variety of issues with the potential to harm
emotional well-being. The students’ perceptions were that sometimes they struggle to
present the right image online and this can lower self-esteem. They also said SMT can lower
self-esteem if they do not get the required likes or if someone posts a rude comment about
them. Additionally, the students’ experiences suggest that the practise of humiliating each
other online is common and causing emotional difficulties for some of them or their peers.
The current study also argues that SMT causes the students to worry for a diverse variety
of reasons, such as arguments with peers or contact from strangers, sometimes playing on
their mind and sometimes causing them to lose sleep. The students are also worried about
being a victim of crime such as hacking.
Socially, this case study argues that SMT can sometimes impact upon the students’
secondary socialisation in a negative way, because several of the older students felt that
SMT was changing the norm and that younger students were behaving in a more sexualised
way than they had themselves. Additionally, in terms of social well-being, the students also
said they did not like the arguments that develop online and the fact there was no tone,
which led to misunderstandings. Lastly, the findings from this case study suggest that not
all of the students’ online relationships are supportive and healthy, and some perceptions
even suggested the students were at risk of CSE due SMT use.

6.3 – Contributions to the related concepts and practice

It is argued by the current study that the Digital Immigrant v Digital Native (Prensky, 2001)
concept, which claimed a generational divide in terms of new media technology (NMT), has
in terms of social media technology (SMT) become the Landline Adult v Smartphone Child.
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This captures the idea that the current adults in society, particularly those responsible for
adolescents (parents/carers, grandparents and school staff), need to be aware that they
did not encounter the issues within the digital world that their children do. Moreover,
technology and social network sites (SNS) evolve quickly, giving rise to new issues quite
frequently. Using the phrase Landline Adult v Smartphone Child, raises awareness of the
current generational divide and the need to ensure that adults are finding out how best to
safeguard the children in their care.
In terms of safeguarding adolescents’ well-being, this case study suggests that using the
principles outlined in student voice of consultation and participation, would best support
any such investigation (Rudduck and Flutter, 2004). By consulting a range of students and
asking them what their experiences with SMT were, this case study found out about issues
that many adults in the community were unaware of. Additionally, some students
suggested they take a leadership role moving forward, enabling them to participate allows
them to take ownership of the issue and this could be more influential than just an adult
giving SMT advice. Using a Metaplan session (Andler, 2008) would enable a school
community to gather student perceptions about current SMT use quickly and efficiently.
Using focus groups sessions would allow a school community to delve into the issue of SMT
use in some depth.
The current study, focusing on SMT, supports and contributes to the NMT focused EU Kids
Online framework (Figure 1) (Livingstone et al., 2015), because it suggests what the
opportunities and risks are for adolescents using SNS. By understanding what the current
risks might be, those responsible can try to reduce and remove the risks. It was argued by
this investigation that some of the risks to the students’ well-being were significant and
therefore raising awareness of them was of paramount importance to the community. This
case study also shows support for the idea that school communities need to work together
to combat the risks. The students in the current study identified that their parents/carers,
the school staff and they themselves all had a role to play in regulating their SMT use. The
findings also imply that the school regularly update policies, procedures and sanctions,
because SMT evolves quickly. Some students argued that staff make the situation worse
when they get involved, this issue will need careful consideration by the school leaders.
As a result of the current research the school used for the data collection has updated its
policies and procedures and there is a dedicated SMT space on the school’s website with
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useful hyperlinks to support parents/carers. Sanctions are now tougher for students who
use SMT for malicious purposes within the school community and the school police officer
works in conjunction with the staff, providing workshops and assemblies. Regular letters
are sent home regarding SMT and parent/carer workshops are held annually. Additionally,
the negative issues raised by the students about their SMT use have now informed the
school’s ‘esafety’ programme of education, (including form time activities, assemblies,
theatre in education groups, PSHE lessons and ICT lessons).
Furthermore, training is provided for staff and the student body is consulted regularly
about current SMT trends. The school now makes use of SNS to raise awareness of the
issues and engage the students in informal learning, moreover, SMT is used by the staff to
create a learning community. Consequently, the school has several Twitter and Instagram
accounts in current use for these purposes.
In summary, it is argued that by connecting the findings from the current study to the
related concepts outlined in Chapter 2.5, it is possible to formulate a plan that would allow
for future investigations into SMT use to be robust. It is argued that a plan is needed
because there are some potentially significant risks of harm to adolescents. It is suggested
that a school consults the students and works with the whole community (staff,
parents/carers and students) to reduce and remove the risks of harm.

6.4 – Future implications
The current study has suggested that in this UK secondary school there are potentially some
serious issues regarding SMT use, which could have a negative impact on the students’ wellbeing, therefore, continuing research would be useful. The transient and evolving nature
of SMT suggests frequent and ongoing research. The potential areas for investigation could
be based around the SPIES framework.
In terms of spiritual well-being, it could be asked what the long-term effects are of the
choices made by adolescents using SMT. Additionally an investigation might seek to find
how SMT could be used positively and within the boundaries set by the parents/carers, the
school and the students themselves.
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Physical well-being could be explored further by researching how far SMT is depriving
children of sleep. Research could also be undertaken to ask if the SNS fight culture
suggested in this case study, is prevalent in other areas. Additionally, an investigation could
take place to find out how CSE, suggested as a SNS risk by this case study, and associated
to NMT and SMT, might be reduced if not prevented.
Regarding intellectual well-being, exploring how far SMT is distracting students from
learning would be a useful investigation. Whilst the overall impact on grades has not been
determined by this study, it could be the subject of a future investigation because this case
study suggests SMT is a potential distraction from learning.
In terms of emotional well-being, research as to how far FOMO is preventing students from
reaching their potential would be useful. Additionally, an investigation into the coping
mechanisms that can be put in place to support children, whose self-esteem has been
lowered by using SMT, would also be useful.
Regarding social well-being, how far children’s socialisation is being affected by SMT use,
could be explored. Moreover, an investigation as to how children can be guided to interact
in a positive and healthy way using SMT, would be beneficial to adolescent social wellbeing.
The current study has provided an insight into the students’ perceived social media
technology experiences in a UK secondary school. It was a snapshot of the adolescents’
perceptions at the time of the data collection, triangulated with the perceptions of their
parents/carers and the school staff. The researcher in the current study has already begun
to work with the police to ensure safeguarding and raising awareness of the issues is robust.
Moving forward it would be useful to work with other organisations to develop workshops
in schools that parents/carers could attend in addition to the students and staff.
This case study has argued that SMT evolves fast and consequently school communities
need to have a relentless focus on determining the issues currently affecting their students,
because the risks to well-being could be significant.
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Appendix 1 Metaplan session, information flyer.

Social Media Technology Session
4th February 2015
Purpose
To gather students’ perceptions about how social media technology affects them, for the
following reasons:
•
•

to gather a data collection for Educational Doctorate research;
to gain an understanding as to how students think social media affects them on a
daily basis;
• to suggest ways that schools can use social media to motivate and inspire
students, therefore improving learning and progress;
• to consider ways in which schools can combat the problems arising from social
media use by their students;
• for schools to keep abreast of the latest trends in social media use.
Programme
The students will be in the Hall from 9am to 10.55am. During this time the students will
be:
•
•
•
•
•

exploring the differences between new media technology and social media
technology;
identifying the legal issues surrounding social media use and taking part in a
question and answer session with a police officer;
engaging in a Metaplan session to determine the positives and negatives of social
media use;
creating an action plan for our school to make inspirational use of social media,
with a view to improving learning and progress;
creating an advice sheet for discussion with the head teacher about reducing and
removing the problems that arise from social media use by students at their
school.

Contact [Researcher] for a consent/assent letter
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Appendix 2 Student consent/assent letter.

Dear Parents/Carers
Data Collection for Educational Doctorate Research

I am currently completing research for a Doctorate in Education with the Open University,
my thesis is entitled ‘A case study to explore the issues surrounding use of social media
technology by secondary school students.’
I have chosen to research issues surrounding social media technology because it is a
relatively new and constantly evolving phenomenon, and it is a large feature of many young
people’s lives. By researching the issues surrounding social media technology there will be
many benefits to the students and the school because I hope to:
•
•
•
•
•
•

raises awareness of social media issues within the whole school community;
give schools ideas for dealing with social media issues;
prevent negative issues rather than have to deal with them;
make positive use of student voice;
give students a chance to be consulted about an important issue;
give students a chance to participate in the decision making within their
community;
• turn what is often seen as a negative into a positive because students will explore
ways in which social media can be used to motivate them and improve their
learning.
I will be conducting a variety of data collections at the school, the methods of data
collection that I propose to use are: a student focus group and questionnaires with
parents/carers and staff. No data will be collected without full awareness and consent of
parents/carers and assent of the students.
A school Child Protection Officer will be in attendance during the focus group sessions
and students need to be aware that if they say or imply anything that gives us reason to
believe they are at risk then further investigation will take place.
If your son/daughter decides to withdraw from the focus group at any time during the
day they are free to do so and their personal contributions will be removed accordingly
and returned to them.
The issues discussed at the focus group might prove upsetting for students if they have
been the victim of any negative behaviour using social media, therefore throughout all data
collections the students will be signposted to people and places of support should they be
affected by any of the issues discussed.
The data collected will be used for my thesis and potentially for associated articles
published in educational journals. The thesis will be available to view via the Open
University Library, however at no point during the thesis or any other associated article will
the school, or any individual associated with the school, be named. The school itself will be
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described as a secondary school in England. Should you be dissatisfied with any of the
procedures undertaken you can complain to the Director of Research at the Open
University.
For this session I would like 48 students (twelve from Years 7, 8, 9 and 10) to participate in
a morning of activities on 4th February 2015.
Focus Group Programme (Social Media Technology Session)
It is envisaged that the students would be in the Hall from 9am to 11am. During the session
students will be:
•
•

exploring the differences between new media technology and social media;
identifying the legal issues surrounding social media use and taking part in a
question and answer session with a police officer;
• engaging in a Metaplan session to determine the positives and negatives of social
media use;
• creating an action plan for school to make inspirational use of social media, with a
view to improving learning and progress;
• creating an advice sheet for discussion with head teacher about reducing and
removing the problems that arise from social media use by students at their school.
If your son/daughter would like to take part in the session and you give your consent, then
please could both you and your son/ daughter sign and return the slip below to me to
acknowledge that you are both aware about the nature of this data collection.
If you would like more information, please to not hesitate to contact me.
Yours faithfully
I give permission for my son/daughter to participate in the Social Media Technology Focus
Group on……..
Name ____________________________________________ Form ___________
Signed by Parent/Carer __________________________
Signed by student _______________________________
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Appendix 3 Parent/carer and staff questionnaire for main studies 1 and 2.

Questionnaire for research entitled:
A case study to explore the issues surrounding use of social media technology by
secondary school students.
Question

Comment box

In your opinion what are
the positive aspects of
social media technology
use for students aged 11
to 16?

In your opinion what are
the negative aspects of
social media technology
use for students aged 11
to 16?
How could the school
help reduce and remove
the problems that arise
from social media
technology use by
students?

Signed

Date
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Appendix 4 Student action plan grid used in the initial study, regarding combating negative issues.
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Appendix 5 Student action plan grid used in the initial study, regarding using SMT for learning and
progress.
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Appendix 6 Questions for focus group main study 3.

Questions to be asked during focus groups.
1) What do you like the most about social media technology?
2) Has social media technology ever caused you anxiety, stress or
depression?
3) Can you give an example of a time when someone posted something
inappropriate to get a like or a comment?
4) When you are at an event or a party, how do you spend your time?
5) Can you give an example of when someone made contact with you
and it made you feel uneasy?
6) Can you give an example of inappropriate information that you have
seen through using social media?
7) Can you give an example of when social media has distracted you
from your schoolwork?
8) Can you give an example of when social media has distracted you
from your sleep?
9) How far do you think social media affects someone’s self-image?
(The way they see themselves and the way they think others see
them).
10)

What worries you most about social media?

11)

What can school do to help remove the negative issues?
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Appendix 7 Interview record sheet for main study 3.

Social Media Technology
Focus Group Record Sheet
Date:
Place:
Recorded:
Name

Yes / No
Age

Year Group

Pseudonym

Please remember that any high-risk situations involving yourself
or those you talk about will be reported to the Child Protection
Officer for further investigations.
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Appendix 8 Transcript of interview, main study 3.

Year 9 Boys –Student 17, Student 18, Student 19, Student 20
Age: 14
Date: 14th July 2016
Place: Classroom H8

1) What do you like most about social media technology?
17 – You can swap movie ideas and comic book stuff out there. You can share political
beliefs on topical issues.
18 – You can talk to friends and you can talk to friends that have moved – distant friends.
19 – I’m into computers and coding. You can get feedback on social media.
20 – You can look at images of stuff, for example Batman.

2) Has social media technology ever caused you anxiety stress or depression?
20 – No
19 – No
18 – Sometimes
17 – No but I have told other people their views are wrong regarding films. These
discussions can lead to friendships.

3) Can you give an example of a time when someone posted something
inappropriate to get a like or a comment?
18 – Nude photos – to seek attention. Racist stuff, black people jokes.
19 – Britain First. I’m very paranoid on the internet, I use lots of pseudonyms.
20 – No – can’t think of anything.
17 – I’ve seen posted peoples’ credit card details and security number.
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4) When you are at an event or a party, how do you spend your time?
17 – Usually bring my Playstation and Kindle in case it gets boring. I do socialise with my
family though.
18 – I’m very social, I don’t take my phone with me.
19 – I do take my phone to parties.
20 – At family events I spend my time dodging 8-year olds. I sit near a table and eat and
play on my phone.

6) - Can you give an example of someone made contact with you and it made you
feel uneasy?
17 – No
18 – Not really. I did have a break from social media though.
19 – No, probably not as I don’t use my real name.
20 – Friends send me weird stuff, I delete it.

7) Can you give an example of inappropriate information that you have seen through
using social media?
17 – There are racist forums on the dark web. I’ve seen nudes.
18 – Yeah – seen porn.
19 – It is easy to find information about how to hack people.
20 – No – none.

8) Can you give an example of social media has distracted you from your
schoolwork?
17 – No family and work are first, everything else is secondary.
18 – Yes X-box live, I can’t stop playing games, then my homework and revision is not as
detailed as it should be.
19 – Yes, I spend too much time with ‘texts’ and ‘memes’, just browsing.
20 – Yes, didn’t do Geography homework when I should because I was playing X-box, it
was a new game, it only happened one time.
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9) Can you give a time of when social media has distracted you from sleep?
17 – No, I have a nine to six sleeping routine.
18 – Yes, looking at Instagram images, ‘memes’ and stuff. Then looking at transfer news
on News Now.
19 – Yes, ‘memes’ again.
20 – Not really.

10) How far do you think social media affects someone’s self-image? (The way they
see themselves and the way they think others see them.)
19 – Well it does affect people if you care what people think of you because on the
internet, well anything goes. It’s not like people are in real life.
20 – If people think they are going to be judged on the Internet, then they are letting
people judge them anyway. Friends should like you for who you are, if not you don’t care
about them.
17 – It doesn’t affect me. I am who I am. I don’t care what others think apart from my
friends and family. People I don’t like mean nothing to me.
18 – Social media does affect people, but it is their decision if they want to take a risk.
Saying you’re fat to someone could lead to anorexia.

11) What worries you about social media?
17 – Nothing
18 – If it affects my family, my little brother.
19 – Paedos – I’m under a pen name so it doesn’t affect me personally.
20 – Being hacked, people accessing my stuff, you can’t always spot hackers.

12) What can the school do to help remove negative issues?
18 – Nothing really, they have more effect with bullying.
19 – We should be more informed about choices on the Internet.
20 – No more than what they are doing already. People should take responsibility for
themselves.
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Appendix 9 Example transcript of students’ positive perceptions regarding SMT.

Name of
Category
Socialising
/
Boredom

Issues

Votes

Family
and
Friends

Find long lost family members.
Talk to friends.
Organise family get-togethers.
You talk to a family member across the world.
Talk to people you may not have seen in a while.

3

Educating

You can learn new things about people.
Teach new things to people you know.
Learn new things.
Ask friends about homework.

3

It’s fun.
Share pictures.
Helps when you’re bored.
Meet new people.

203

Appendix 10 Example transcript of students’ negative perceptions regarding SMT.

Name of
Category

Issues

Paedophiles ‘People you don’t know try to meet you.
Hacker
People can track you.
Someone pretending to be someone else.
Bullying

Cyberbullying
Indecent images being sent around
Rude comments can be placed on pictures.
Bad language.

Websites

Profiles can be accessed.
Websites go wrong.
Viruses.
Websites can be edited by the general public e.g Wikipedia.

Personal
Information

People can get hold of personal information easily.
People can edit/save your pictures.
Can’t choose what is sent to you.
You can’t choose who follows you.

Votes
Tally
6
2

2

2
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Appendix 11 Transcript of students’ action plans for dealing with negative issues.

Student
1
2
3
4
5
6
7
8

9

10

11
13
13
14
15
16
17
18
19

20

21
22
23

24

Idea 1
Trolley of iPads for each
faculty.
Assembly raising
awareness.
Stronger repercussions –
punish people more.
Stronger repercussions for
culprits.
Assemblies on social media.

Idea 2
Put posters up.

Idea 3

Closer monitoring of
suspected students.

A designated person
to go to talk to.

Do this same workshop
with lower years.

A social media safety
assembly to be safe
online.

A social media assembly –
to scare people.
Stop cyberbullying - use
search engines to block
rude words.
Digital footprint – assembly
PSHE lesson to make more
people aware.’
Have the Charity and
Global Links Committees
advertise it [online safety].

Get support groups – pupils
would help teachers.

We could have a bullying
team and people could
watch out for bullying.
Pop up ads about bullying.

Put a page about
bullying on the school
website.

Have a cyberbullying
awareness day.
Workshop with parents and
students – would show
people what the effects
are.
Play showing people not to
do things and show the
consequences.

Play about someone
who has done it
[suffered from social
media use] in assembly.
Workshop for students
and parents.
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25

26

27
28

29

30
31
32
33

Social media websites need
to have a setting that
detects bad comments and
messages.
Play and assembly for
students and parents – to
teach people the impacts
and show the
consequences.
Workshops to raise
awareness about sexting.
Workshops to make them
[students] aware about the
danger of it [social media].
Workshops with students
and parents to show what
the effects are.

Pop up ads about bullying –
it would raise awareness
about bullying.

34

Pop up ads about bullying –
it would raise awareness
about bullying.

35

Workshops to raise
awareness about ‘sexting’.

Plays during assembly.
A meeting with
someone who’s
experienced it.
Plays – to show people
not to do things and
show consequences.

Plays during
assembly.

Put a full page about
bullying on school web.
It would help with
cyberbullying.
Put a full page about
bullying on school web.
It would help with
reducing cyberbullying.
Plays during assembly
to make people know
how serious it is.
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Appendix 12 Transcript of students’ action plans for using SMT for learning and progress.

Student
1
2

Idea 1

Idea 2

Idea 3

Trolley of iPads for each
faculty.

3

Use Skype for lessons –
to make lessons more
interesting.
Skype – use video
feature to hold lessons
when people cannot
attend school.

Teachers download
educational ‘Apps’ for
students to look at.
YouTube – look at videos –
more information.

Twitter – use it to make
profiles of people.

4

5

6

7

8
9

10

11

12

13
14
15

Edmodo – no
planners/easy
homework outside
school.
Edmodo – no planners
and it’s accessible
outside of school.
Edmodo – use it in
lessons to submit
homework.
Use Snapchat in lessons.
Online planner – it
would save money and it
would make it easier to
remember your planner
because it will be on
your phone.
We should have Internet
blog so that we can
record our work and
download onto a
computer.
Facebook help groups –
set it up and see how it
goes.
Facebook help groups –
no money would be
used.

YouTube – gather different
sources in order to express
multiple viewpoints in
essays.

Twitter/Facebook profiles
could be made so that
students can gather
information on people in
an interesting way.

Online planner that can be
accessed on laptop and
phone.
Online planners will save
money for the school.
Chromebooks – to use
Edmodo instead of
planners.
School Facebook page –
post homework/revision.

Online planner for
recording homework.

Using iPads to make notes.

Using iPads to make notes.

Instagram page – people
could find stuff out about
the school.

iPad minis – we could
fundraise for them.
iPad minis – positive on
students’ learning.
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16

17

18

19
20

21

22
23

24
25
26

27

28

29

30
31

iPad minis – we could
have a whole school
effort to make money
(for them).
iPad minis – raise money
and have meetings
about how they would
be used.
iPads – raise money and
use the Internet instead
of books.
A trolley full of iPads per
faculty.
iPads– help with
education.
Online ‘penpal’ – use
Skype to video chat to
someone in another
country and ask them
questions about their
language – would help
with language grades.

Free period for computers –
gives us a step up on our
educational knowledge.
iPads for each faculty – use
educational sites.

Give iPads to
departments to replace
chrome books.

‘App’ for the school – ask
other schools that have it
how useful it is.

iPad instead of Samsung
Chromebooks – would
make students more
eager to learn.

‘App’ for the school – ask
other schools that have it
how useful it is. Would be
better to use than the
website.

Every pupil has an iPad –
make pupils want to
learn and make it easier
for them.
Give everyone an iPad –
makes it easier for pupils
to learn.

Give each department
an iPad to replace
Chromebooks – they are
easier to move around
the school.
Using iPads to take
notes.
Using iPads to take
notes – 1 for 3 as a start.

Instagram account for a
subject. Upload pictures
and facts and see if it helps.
Free to create an account,
quicker for pupils to learn.
‘App’ for the school, when
websites are down it’s
useful and it’s less
confusing than a website.
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32

33

Facebook help pages or
other social media –
helps people with
schoolwork.
Get iPads for education
help.

34

iPads– help with
education.

35

Every pupil has an iPad –
make pupils want to
learn and make it easier
for them.

Use iPads to make notes it
would be quicker.

Instagram page – people
could find out stuff about
the school.

Free periods for computers
– give a step up on our
knowledge and education.
Free periods with
computers – get up our
education.

Make groups on Facebook
– more homework would
be completed.
Facebook group for
homework – more
homework would be
completed.

Create an Instagam account
for each subject. Upload
pictures and facts and see if
it helps students.
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Appendix 13 Initial study: Phases 1 and 2, negative perceptions.

Student
categories of a
similar nature
grouped.

Summary of students’ negative perceptions about issues raised
relating to SMT.

Coded for

Cyberbullying
Indecent images being sent around.
Rude comments can be placed on pictures.
Bad language.
Gaming underage causes bullying from adults.
Offensive messages
Dirty messages leading to bullying.
Mean social comments can lead in a worse case to suicide.
Your friends could send rude or mean messages, for example,
racism, colour, religion.
Cyberbullying can take place on social media sites.
People can create mean comments on peoples’ race, religion and
looks.
People think they can say rude things that they would not say to
your face.
Hate sites.
Can be blackmailed.
Easier to bully.

Issues
related to a
variety of
bullying
types.

People you don’t know trying to meet you.
Hackers
People can track where you are using Geolocation.
Someone pretending to be someone else.
Rapists will do stuff to you.
Bad people find pictures of children.
Paedophiles look at inappropriate images of children.
Can make paedos.
Xbox and Playstation online could be old men.
You can play games with random people across the world and
they try to be your ‘friend’ but they are actually a ‘paedo’.
People claim to be someone else whilst texting
Talking to people thinking they’re 15/16 when they’re not.

Issues
surroundin
g sexual
abuse.

Sexting

Rude messages and pictures.
Dirty messages leading to bullying.
Nudes will be out in the world forever.
Saves everything.
Inappropriate videos/pictures.
People showing other people inappropriate pictures of you.
Child ‘sexting’
Bad people track people, ask for pictures of naked people.

Issues
related to
aspects of
‘sexting’.

Personal
Information

People can get hold of personal information easily.
People can edit /save your pictures.
Can’t choose what is sent to you.

Issues
related to

Bullying

Discrimination

Paedophiles
Stalkers
Gaming
Pressured into
sending things
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Images/Info

People can send disturbing pictures and might put you off.
You can’t choose who follows you.
Once you have posted a picture or a message you can never take
it back.
Inappropriate images can be saved and seen globally by the
wrong people.
Secrets can be spread.
Once it’s online it’s never secure.
It’s addictive.
Anyone can see it.
The person may not be who they say they are.
Talking to people thinking they’re 15/16 when they’re not.
‘Trollers’
Find out bad gossip.
Everyone can see what you say.
Bad gossip about you.
People can see your posts.
People can hack into your accounts.
People can post inappropriate pictures.
People can ask you personal questions.

privacy
concerns.

Profiles can be accessed.
Websites go wrong.
Viruses.
You can get hacked.
Cheating boyfriend and girlfriend.
Fake accounts.
Hate sites.
Omegle –talking to strangers.
Identity theft.
Drugs
Trafficking
Hitmen

Issues that
relate to a
variety of
aspects of
security.

Depression
Rate/Suicidal
thoughts

Suicidal thoughts caused.
Suicide

Issues
related to
mental
health.

Recluse

Less exercise.
Keeps you inside.

Issues
related to
physical
exercise.

Pressured into
sending things
Privacy

Websites
New Snapchat
update,
cheating
SNS
Exploitation of
technology
Purchasing
illegal
workers/
media/
products
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Appendix 14 Initial study: Phases 1 and 2, positive perceptions.

Student categories
of a similar nature
grouped.

Summary of students’ positive perceptions about issues
raised relating to SMT.

Family and Friends

Find long lost family members. Find long lost friends.
Organise family get-togethers.
You talk to a family member/friends across the world.
Talk to people you may not have seen in a while.
Instead of buying a card you can just send a message.
Contacting people you are familiar with.
Message others about what you are doing.
News can spread quickly.
Socialise with people.
Keeps you social.
Talk to ‘celebs’.
Lets you express yourself.
Lets you organise your social arrangements
Get/find information.
Keep up to date with the news.
Finding useful information for work.
Find information quickly
Communicate with people all over the world. E.g. Australia.
Meet new people
You can meet the love of your life.
You can see what others have done on a trip out.
You can share pictures with friends.
Communication.
Interaction with people you wouldn’t normally meet.
Catching up with mates.

Contact

Social

Information

People you know

New People

Sending messages
and pictures

Communicate

Educating

Information

Money
Saving
Economical

Coded for

Issues
relating to
social life,
staying in
contact and
general
communicati
on with
other
people.

You can learn new things about people.
Teach new things to people you know.
Learn new things.
Ask friends about homework.
Keep up to date with the news.
Finding useful information for work.
Find information quickly

Issues
relating to
finding out
information
and learning
new things.

No cost. Text friends without cost.
Cheap.
Save fake money.
No buying cards.
Save loads of money.
It can save you lots of money because the Internet is free.

Issues
relating to
saving
money and
making
money.
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You can save money because sending messages is free e.g.
emails.
You can talk to your friends for free.
Sometimes saves money.
Saves environment
Saves Ink
Promotions for business.
Money making.
Easier sharing media.
Time
Tasks

Socialising /
Boredom
Photos/Media
Interests/Opinions
Memories

You can do things quicker e.g. a task at work (sending
emails) or at home.
Quick and easy.
Saves time.

Issues
relating to
saving time
and doing
tasks quickly.

It’s fun.
Share pictures.
Helps when you’re bored.
Meet new people.
Posting everyday appropriate photos.
It’s interesting
Post photos of good times.
Enjoyable/gives you something to do.
Keeps you busy.

Issues
related to
leisure and
having fun.

It gives you a chance to apply for jobs by having online
applications.
Finding useful information for work.
Promotions for business.
Money making.
Easier sharing media.

Issues
related to
the
workplace.

Leisure /
Entertainment

Jobs
Information
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Appendix 15 Initial study: Phases 1 and 2, students’ ideas to reduce and remove barriers relating
to SMT use.

Ideas
Put posters up.
Stronger repercussions – punish people more.

Tally (34)
1
2

Coded for
Posters
Punishments

Closer monitoring of suspected students.
A designated person to go to talk to.
A meeting with someone who’s experienced it.
A social media assembly – to scare people.
Play about someone who has done it (suffered from social
media use) in assembly.

1
2

Prevention
Support

10

Assembly

Stop cyberbullying - use search engines to block rude words.

1

Technology

Have the Charity and Global Links Committees advertise it
(online safety).
Get support groups – pupils would help teachers.

1

Advertising

1

We could have a bullying team and people could watch out
for bullying.
Pop up ads about bullying.
Put a page about bullying on the school website.
Have a cyberbullying awareness day.

8

Student
support
Anti-bullying

Workshop with parents and students – would show people
what the effects are.

7

Parents
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Appendix 16 Initial study: Phases 1 and 2, students’ ideas to use SMT for learning and progress.

Ideas

Tally
(19)
2

Coded for

2

YouTube

2

Twitter

Facebook profiles could be made so that students can gather
information on people in an interesting way.
School Facebook page – post homework/ revision.
Facebook help groups – set it up and see how it goes.
Make groups on Facebook – more homework would be completed.
Facebook help pages or other social media – helps people with
schoolwork.
Use Snapchat in lessons.

7

Facebook

1

Snapchat

We should have an Internet blog so that we can record our work and
download onto a computer.
Instagram page – people could find stuff out about the school.
Instagram account for a subject. Upload pictures and facts and see if
it helps. Free to create an account, quicker for pupils to learn.

1

‘Blog’

4

Instagram

Use Skype for lessons – to make lessons more interesting.
Skype – use video feature to hold lessons when people cannot attend
school.
Online ‘penpal’ – use Skype to video chat to someone in another
country and ask them questions about their language – would help
with language grades.
YouTube – look at videos – more information.
YouTube – gather different sources in order to express multiple
viewpoints in essays.
Twitter – use it to make profiles of people.

Skype
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Appendix 17 Initial study: Phase 3, negative and positive perceptions.

Negative perceptions grouped for phase 3 of thematic analysis.
Bullying
Cyberbullying
Paedophiles
Images/Info.
Strangers
Offence
Trackers and Hackers
Pressured into sending things
Stalkers
Inappropriate messages
Gaming (and Identification)
People
Websites
Trackers and Hackers
People
Sexting
Images/Info.
Images/Info.
Inappropriate messages
Racism
Invasion of privacy
Gaming (and Identification)
Gossip
Invasion of privacy
Websites
Personal Info.
Trackers and Hackers
Invasion of privacy
Exploitation of technology
Purchasing illegal workers/ media/ products
Paedophiles

Depression rate/suicidal thoughts
Sexting
Inappropriate messages
New Snapchat update, cheating
Gossip
Recluse

Positive perceptions grouped for phase 3 of thematic analysis.
Family and Friends
Socialising/Boredom
Photos/Media
Interests/Opinions
Contact
Memories
Social
Leisure/Entertainment
Socialising/Boredom
Memories
People you know
New People
Money
Sending messages and pictures
Communicate
Economical
Educating
Money
Information
Contact
Tasks
Tasks
Time
Saving
Economical
Jobs
Time
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Appendix 18 Initial study: Phase 4, potential negative themes.

Students’ categories grouped according to
issues raised.
Bullying
Cyberbullying
Images/Info.
Offence
Pressured into sending things
Inappropriate messages
People
Trackers and Hackers
Sexting
Images/Info.
Racism
Gaming (and Identification)
Gossip
Invasion of privacy

Potential themes and sub-themes

Paedophiles
Strangers
Trackers and Hackers
Stalkers
Gaming (and Identification)
Websites
People
Images/Info.
Inappropriate messages
Invasion of privacy

Stranger danger/grooming

Websites
Personal Info.
Trackers and Hackers
Invasion of privacy
Exploitation of technology
Purchasing illegal workers/media/products
‘Sexting’

Illegal use of technology

Depression rate/suicidal thoughts
Sexting
Bullying/Cyberbullying
Inappropriate messages
New Snapchat update, cheating
Gossip
Recluse

Health and well-being

Bullying/causing offence
•
•
•
•

•
•
•

•
•
•

•
•
•

Bullying
Cyberbullying
Discrimination
Peer-pressure

Paedophiles
Stalkers
Privacy

Organised crime
Identity theft
Photographs and images

Physical health
Mental health
Social life
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Appendix 19 Initial study: Phase 4, potential positive themes.

Students’ categories grouped according to
issues raised.
Family and Friends
Photos/Media
Contact
Social
Socialising/ Boredom
Memories
People you know
New People
Money
Sending messages and pictures
Communicate
Economical

Potential themes and sub-themes
Socialising
•
•
•
•
•

People you know
New people
Sharing photos
Cheap form of
communication.
Global communication

Educating
Information
Tasks
Time

Learning
• Education
• Finding information quickly

Money
Contact
Tasks
Saving
Economical
Jobs

Financial
• Saving money
• Making money
• Time saving

Socialising/Boredom
Interests/Opinions
Memories
Leisure/Entertainment

Leisure
• Fun
• Interesting
• Passes the time
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Appendix 20 Initial study: Phase 4, potential themes for students’ ideas to reduce and remove
barriers relating to SMT use.

Theme
Prevention

Ideas
•
•

•

Put posters up.
Have the Charity and Global Links Committees advertise it (online
safety).
Pop up ads about bullying.
Put a page about bullying on the school website.
Have a cyberbullying awareness day.
Stronger repercussions – punish people more.
Closer monitoring of suspected students.
We could have a bullying team and people could watch out for bullying.
Workshop with parents and students – would show people what the
effects are.
A social media assembly – to scare people.
Play about someone who has done it (suffered from social media use)
in assembly
Stronger repercussions

•
•
•
•

A designated person to go to talk to.
Stop cyberbullying - use search engines to block rude words.
Get support groups – pupils would help teachers.
A meeting with someone who’s experienced it.

•
•
•
•
•
•
•
•
•

Support
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Appendix 21 Initial study: Phase 4, potential themes for students’ ideas to use SMT for learning and
progress.

Theme
Learning

Ideas
•
•
•
•
•
•
•
•
•
•
•
•
•
•

School
Life

•
•

Use Skype for lessons – to make lessons more
interesting.
Skype – use video feature to hold lessons when people
cannot attend school.
Online ‘penpal’ – use Skype to video chat to someone in
another country and ask them questions about their
language – would help with language grades.
YouTube – look at videos – more information.
YouTube – gather different sources in order to express
multiple viewpoints in essays.
Twitter – use it to make profiles of people.
Facebook profiles could be made so that students can
gather information on people in an interesting way.
School Facebook page – post homework/revision.
Facebook help groups – set it up and see how it goes.
Make groups on Facebook
Facebook help pages or other social media.
Use Snapchat in lessons.
We should have an internet ‘blog’ so that we can record
our work and download onto a computer.
Instagram account for a subject. Upload pictures and
facts and see if it helps.
Instagram page – people could find stuff out about the
school.
School Facebook page
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Appendix 22 Main studies 1 and 2: Phases 1 and 2, the parent/carer questionnaires and the staff
questionnaires - positive perceptions.

Parent
Issue raised
Parent/Carer Keeping in touch with family and friends.
Can join groups where they have an interest.
A

Initial codes

Parent/Carer Easy communication, quick way of keeping abreast of
developments and maintaining contact with peers. Keep in
B

Communication
Family/Friends
Hobbies and
interests

Parent/Carer
C

Education

contact with family abroad.
There is potential to learn i.e. cooking etc. from the
demonstration websites, can learn musical lyrics etc.
Positive side is they can ask their friends quick questions
regarding homework, books etc.

Friendship/Family
Interests

Parent/Carer Having access to friends for homework advice.
Keeping in touch with more people easily.
D

Education
Communication
Freedom
Social Skills

Parent/Carer Enabler for expansion of friends/peers.
E

Networking

Parent/Carer Keep in touch with people/family.
Be proud of things you have achieved.
F

Friends/Family
Pride
News
Raised self-esteem
Communication

Parent/Carer Sharing genuine friendships. Developing networking skills.
Keeping in touch with one another. Associated with relaxation
G

Friendship/Family
Networking
Communication
Fun
Entertainment
News
Communication

Expressing opinions, being yourself and dealing with conflict.
Making good online choices and learning from bad ones.

Up to date with news.
Get good feedback/compliments.
Good communication channel.

and switching off. Fun and instant way to communicate. Can
instantly see what is trending
e.g. globally important news.

Parent/Carer Instagram and Facebook – keeping in touch.
H
Parent/Carer Communicating with their friends without costing.
I
Parent/Carer This is dependant of how the child uses social media, it can be a
good way to stay in touch with friends, keep up with news for
J

Friends/Family
Cheap
Friends/Family
News

older children.
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Staff
Issue raised
Member
Staff A
Easy access to information/info sharing.
‘Apps’/technology to do more e.g. media.
Keeping in contact with friends/family.
Easy to create and store memories.

Initial codes

Staff B

Makes my kids laugh!
Allows contact with others who they may not see regularly.

Fun
Socialising

Staff C

There is a real potential for students to interact with teaching
staff and other support colleagues through a medium they are
comfortable using.
In addition, it offers them experience of the world: world
news/events can be delivered to them effectively and they can
share opinions with others, testing the limits of their knowledge.
Lastly the potential for networking where employment is
concerned is hugely valuable and therefore a positive aspect in
today’s employment market.

Education

1) It makes them feel like they belong.
2) Affordable and mostly accessible way to keep in contact
with friends and groups.
3) Affordable way to share photos.
4) They can get very creative in their postings; photo
collages, funny videos and comments.

Belonging
Affordable
Access
Creativity

Staff D

Easy access
Skills
Socialising
Creativity

Preparation for
working life

Employment

Staff E

Keeping in touch
Awareness
Networking

Socialising
Information
Networking

Staff F

Fast updates to news items.
Sharing opinions sensibly.
Homework Sharing
Easy feedback opportunities
Preparation for work – so much use of social media.

News
Sharing opinion
Education
Access
Preparation for
working life

Staff G

Knowledge of current events.
Exposure to non-mainstream media news.
New ideas and values.
Discussion forum.
Creating own media
Socialising

News
News
Information
Interaction
Creativity
Socialising

Staff H

Students can talk to friends very quickly. They are always readily
available.
Gives them a voice
Allows them to unite and campaign
To connect with friends and family far away
To learn from their peers
Informative

Access
Socialising
Voice
Sharing opinion
Access
Peer learning
Information

Staff I
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Staff J

Might help some people to become more sociable.

Socialising

Staff K

Quick and easy form of interaction between pupils.
Promotes communication between friends and peers.

Access
Socialising

Staff L

Pupils can interact with each other. Pupils can develop their
social skills.
It can enable students to feel part of a group sharing similar
tastes. This can be especially important for minorities, whether
because of ethnicity, sexual orientation or special interests, e.g.
Goths, Scouts, train spotters etc.

Socialising
Interaction
Belonging

Staff M
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Appendix 23 Main studies 1 and 2: Phases 1 and 2, the parent/carer questionnaires and the staff
questionnaires - negative perceptions.

Parent
Issue raised
Parent/Carer Bullying
A
Peer-Pressure to make friends
Time consuming
Unwanted approaches.

Initial codes

Parent/Carer Cyberbullying, young people can become
B
vulnerable to extremist views because of how

Bullying
Extremism
Parental control
Grooming
Blackmail

things can be glamorised. Difficult for parents
to effectively monitor – so may not always be
aware of what is going on within your own
house.
I worry about grooming as young people may
not always understand the implications of what
they may be asked to do. Young people could
potentially blackmail each other.
Parent/Carer The negative out way the positive, as you get
C
bullying on social media, group chats on
Instagram, then some people take offence to
something or cut and paste a comment that
someone made and then arguments start and
then carry on in school.

Bullying
Peer-pressure
Time
Negative contact

Bullying
Arguments

Parent/Carer Impact on sleep and study time.
D
Obsessed with online profile – how others perceive
you.
Giving away too much information.
Cyberbullying

Distraction sleep
Distraction study
Self-image
negative
Privacy
Bullying

Parent/Carer Comments are misrepresented or misunderstood
E
(i.e. there is no tone or expression in the message).
It’s difficult to filter or control who your child
interacts with.
There is no switch off time.
If communication is negative, then it is constant –
not just restricted to face to face.
I don’t think they realise the implications of writing
something down for all to see.

Arguments
Parental control
Time
Negative contact
Public nature

Parent/Carer Bullying
F
Knocks confidence if no friends.
Wrong sort of attention drawn to you.

Bullying
Lowers self-esteem
Negative contact

Parent/Carer Cannot be turned off. Real time, so always an
G
inherent urgency to respond of acknowledge
receipt of a friend’s post before they take offence.
Allows for secret behaviour. The ability for a parent

Time
Pressure to
respond.
Secrecy
Parental control
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to influence or control social media behaviour is
zero. Phones can be hidden and secreted on a
child’s person without the parent knowing. Parents
struggle to limit use of social media. Eg in our house
the kids get their phones as soon as they awake,
brush their teeth whilst responding on their
phones… As I parent, I nag more, the children are
less responsive to me. It is a nightmare.

FOMO

Parent/Carer Bad language and arguments.
H
You don’t know who they are really talking to.

Arguments
Parental control

Parent/Carer Bullying/personal images
I
Parent/Carer Exposure to mature content at an earlier age.
J
Addiction to mobile devices and online gaming

Bullying
Self-image

- unable to go anywhere without their phones,
anxious when unable to access phone.
Depression - thinking that everyone else has a
more exciting life than them. Pressure to post
images that are not appropriate for age group.
The need to share every aspect of their lives
and needing to know what friends are up to at
every moment. Lack of privacy. Being
contacted by people who they don’t know
personally. Online bullying. Following
inappropriate celebrities/people and copying
their behaviour and seeing it as the norm.

Inappropriate
content
Addiction
Time
Lowers self-esteem
Pressure
Privacy
Negative contact
Bullying
Negative role
models
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Staff
Issue raised
Member
Staff A
• Decline in social skills/awareness
• Pressure to conform or fit in
• Escalation in arguments – carries on 24/7
• Photos for life – pictures/videos/comments
can never be completely erased.
• Distraction – never fully focus as always
checking online.
Staff B
• Bullying
• Inability to switch off from friends – they
need that time away from each other.
• Seeing too much too soon.

Initial codes

Staff C

Unregulated

Staff D

However, I fear that social media is a medium which
is unregulated and needs better policing – it is used
by young people and they are the experts. As adults
we are woefully unprepared for the ramifications of
social interaction through this medium. The
conventions voicing opinion carefully, protecting
one’s privacy and viewing world events objectively
and with skill are lost to a generation of young
people because we have not been able to equip
them with the skills they need. Because Facebook
and the like feel like fun does not mean they are.
1) The converse of making them feel they
belong, is that it also makes them feel
excluded. For example, if they are not in a
particular group contact list e.g. Main Squad
also that they don’t receive positive
comments or likes on their posts when
others do.
2) Children (as young as Year 7) still not
understanding that a selfie of them pouting
and posing in their underwear or bikini is
inappropriate and open to all sorts of
dangers.
3) Bullying, either through outright nasty
comments or insidious methods e.g.
excluding. Children also post things that the
other person does not want posted.
4) Children not fully in the moment, always
waiting for the next ‘ping’. Constantly ‘on
call.’
5) Pressure: Pressure to be seen pouting/
breathing in so that your belly doesn’t
show/being pretty/having sufficient
‘likes’/having sufficient ‘followers’/being
cool/ to make sure you like or comment on
your friends’ posts otherwise it will upset

Anti-Social
Peer-Pressure
Arguments
Longevity
Distraction

Bullying
Space/time
Inappropriate
information

Unprepared adults
Privacy

Lowers self-esteem

Inappropriate posting
Bullying

Time
Pressure

Distraction

Inappropriate nature
Time/addiction

Lowers self-esteem
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6)

7)
8)

9)

10)

11)
12)

13)
14)
15)
16)

Staff E

Staff F

them. There is enough pressure on them in
the real world.
Seeing children at parties, events or dinner
parties not fully engaged but looking at their
phones, posting and commenting.
Access to inappropriate and damaging
information, feedback and affirmation.
Form time is a disaster (and I imagine some
lessons) with students constantly getting
their phones out. They don’t engage in form
time and it is a constant battle to get them
to put the phones away.
Can create anxiety in children – I’ve taken
my daughter’s friends out and the entire
journey was spent worrying about the lack
of likes she was getting on her photo post
This is damaging to children’s self-esteem.
Children getting their self-esteem and value
from the online world, the synthetic,
shallow world of likes and friend/follower
numbers.
Ridicule aimed at the type of device you
have.
If being used in lessons the type of device
you have and its capabilities may give you
advantage or disadvantage.
Dangers of grooming.
Dangers of radicalisation.
Sexualisation of some children.
If posting doesn’t result in likes or
comments then some children feel
compelled to post increasingly inappropriate
photos/comments/jokes in order to get the
reaction they crave.
Encourages narcissistic behaviour.
Encouraging self-harm.

17)
18)
Bullying
Lack of face to face contact
Dangers of not knowing who you are talking to.

Dangers of it not being controlled and students
being bullied or harassed and the difficulty school
has dealing with it.

Shallow

Ridicule
Technology
Grooming
Grooming
Sexual issues
Inappropriate
behaviour

Narcissism
Self-harm

Bullying
Anti-social
Negative contact
No regulation
Bullying
Longevity

Staff G

Lack of experience that would prove to them that
your social profile remains with you forever.
Pressure to get likes.
Comparisons to others.
Pressure to portray a certain lifestyle
Obsession with self-image.
Exposure to ‘ideal’ body image.
Bullying
Distraction
Addiction

Pressure
Comparison
Pressure
Self-image
Body image
Bullying
Distraction
Time
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Staff H

Students will inevitably make mistakes/say
inappropriate things from time to time. This can
be recorded and misunderstood over social
media. It has allowed a whole new type of
bullying to exist. This cannot be a good thing.

Longevity
Misunderstanding
Bullying

Staff I

Sleep deprivation
Time wasting
Some things they read can influence them with
no real check (i.e. person to ask questions,
provide the authority), can have a detrimental
effect
Cyberbullying
Narcissism
Depression
Poor spelling
Potential for
exploitation/indoctrination/radicalisation

Lack of sleep
Time

Staff J

•
•
•
•
•

Staff K

•
•
•
•
•

Lack of regulation

Bullying
Narcissism
Lowers self-esteem
Spelling
Grooming

Bullying
Peer-pressure
Distraction from schoolwork
Encourages behaviour that would not
usually be carried out when fact to face with
someone.
Potential to be put in vulnerable situations.

Bullying
Pressure
Distraction – school
Inappropriate
behaviour
Risk of harm

Potential risks involved – ‘radicalisation’
through groups e.g. Britain First, danger of
meeting/getting to know strangers online.
Potential for cyberbullying between friends
or others.
Replacement of genuine social interaction.
Potentially addictive.
Time sapping

Grooming

Cyberbullying
Anti-social
Addictive
Time

Staff L

Pupils cannot cope without it – too reliant on social
media.
Bullying has become 24/7 – pupils cannot escape
this.

Time/addiction
Bullying

Staff M

Longevity
The main problems with social media lie in its
permanence and ease of sharing. Once
something is written or an image uploaded, the
originator has no control over its distribution.
What may be intended for a small group, can be Misunderstandings
disseminated around the world and taken out of
context. Between the ages of 11 and 16 we
have all said and done thing that we are not
proud of (and older too) but thankfully it was
never recorded. The current generation does
Bullying
not have this luxury.
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Linked to the issues of permanence and ease of
sharing, is the way social media can be used to
bully others. A victim of school bullying is now
no longer ‘safe’ once at home as the bully has
access to the victim via social media and any
time.
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Appendix 24 Main studies 1 and 2: Phases 1 and 2, the parent/carer and the staff questionnaires,
removing negative issues.

Parent
Issue raised
Parent/Carer Drawing attention to the negative stories on the news
A
– grooming.
Encouraging students to let teachers know where
there are problems and then acting upon the info.
Serious threats and aggression would be reported to
the police if it was an adult, so a similar process
should be in place for minors (or is it already?)

Parent/Carer Could facilitate workshops for parents to enhance
B
their ability to block websites.
To teach children about the impact of social media
and the fact that for some children this becomes a
means to targeting and bullying them – use case
studies where children may have self-harmed or
taken their lives because of the cyberbullying etc.
Also, to expand Prevent work in order that young
people and their parents are aware of the potential
risks.

Initial codes
Prevention
Support
Sanctions

Parental workshops

Prevention

Grooming awareness
students
Parental awareness

Parent/Carer This is hard to do as most of the time social media is
C
used outside school. I’m not sure how the school can
help. Maybe just be there for the child if they have
problems.

Support

Parent/Carer Workshops to discuss good and bad points.
D
Educate the children to make informed choices.
Instil in them the need to be kind and respectful to
others.

Prevention
Prevention
Prevention

Parent/Carer Continue with the education of its impact and
E
implications both positive and negative.

Prevention

Sanctions for its misuse.
Communicate to the students and parents the legal
implications as the legislation gets updated to keep in
line with the use of social media.
Parent/Carer
• Tips on how to be safe on social sites.
F
• Be there for chats in concern arises.
• Report bullying/cyberbullying
• An anonymous page to make comments.
Parent carer
G

Have a great big ‘filter’ or social media firewall all
around the school to stop any access to Internet
except for schoolwork.

Sanctions

Legal awareness
Parental awareness
Prevention
Support
Support
Support
Technology

Take phones away
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Remove phones from all students before entering
school. Good luck – it doesn’t work in our house with
just 3 kids.

Student awareness

Educate students – it doesn’t matter about online
presence, it doesn’t exist except in their mind, it isn’t
the real world, it’s just a boring time waster………….
Show students the truth about social media - it comes
back to haunt you, it can be cruel and unkind, it is
setting unattainable outcomes in the minds of the
kids. Employers and just about anybody can Google
you! You wave your right to privacy. You are not
allowed to fail or mess up privately, only publicly.
Educate students in responsible use of social media.

Student Awareness –
legality

Making choices
Support
Peer-support

Encourage students to share with close friends or
adults if they mess up – sort of like an amnesty thing.
Parent/Carer Talk to students about appropriate language and
H
respect when using social media.

Parent carer
I

Warn children to be guarded when using social
media.
Talks from people who have had previous experiences
with this to hopefully have an impact on the students
as it did with (Paul Hannaford?) about drugs abuse.

Parent/Carer Unsure as I know the school already does
J
workshops, etc. Banning mobile devices from the

classroom - removal of devices until the end of
the day for children that disobey the rules.

Awareness

Prevention
Prevention talks

Remove phones
Sanctions
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Staff
Issue raised
Member
Staff A
•
•
•
•

Staff B

Staff C

Staff D

More/better education e.g. role-playing
situations.
Clearer guidelines on sanctions if breaches
occur.
Temporary bans or confiscations
Getting parents on board e.g. learning to go
through phones.

I’m not sure there is much the school can do – it’s down
to the parents. As a school we have a duty to report
what we hear/see but beyond focused
lessons/assemblies/workshops there is little we can do.
We need a clear policy of mobile phone use – we effectively
allow students to carry their own PCs around with them all day,
unsupervised. It is irresponsible of us not to educate them that
during the particular hours of the day interaction through social
media is unacceptable – removing phones would be one way.
Educating parents is another important aspect of protecting
young people; too often parents are reluctant to remove
phone/computer from their child for fear of upsetting them,
and this does little to remove the bullying that occurs. In
addition, parents need to be made aware of the legal
responsibilities they are handing to their children when they
allow them to communicate with others through social media.

1. As a parent and as a colleague please do not
allow phones to be out during lessons and form
time or moving between lessons. I would
prefer them to be handed in at form time and
collected at the end of the day but realise this is
unrealistic and time consuming. There should
be zero tolerance to phones/iPods coming out
during these times.
2. Continue to educate students on the dangers
inherent in social media. I think the academy
does a good job on this.
3. More severe consequences for online bullying
and the involvement of Community Police
Officers to explain to children the recklessness
of posting inappropriate photos of themselves
online when this has been seen.
4. Children who are found behaving
inappropriately online should have their phones
confiscated during the school day.
5. Advise parents that they might want to
consider having access to their children’s social

Initial
codes
Student
education
Sanctions
Parental
education
Student
education

Policies

Parental
education

Policies

Student
education

Sanctions

Sanctions
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media sites and internet devices if they are
under 16. Advise too that there should be no
clearing by children of their Internet history.
6. Advise parents to consider having a cut off time
at home for Internet/social media.
7. Advise parents that they might want to
consider a ban on the Internet in the bedroom
after bedtime. My daughter gets so much
traffic on her phone after 9pm, some of it
extremely late in the evening, but she doesn’t
see this until the morning as her phone/iPad is
not in her bedroom.
8. Encourage parents to look, with their children,
at what interests them online. Doing this
together avoids accusations of snooping and
promotes a willingness to share more
information and discuss issues that arise.

Staff E
Staff F

More use of social media in class.
•
•
•

Strict guidelines
Info events for parents to be much more involved.
Positive experience or use of social media

Parental
education

Parental
education

Parental
education

Parental
education

Student
education
Policies
Parental
education
Student
education
Student
education

Staff G

Raise awareness of how to build a positive self-image/selfconcept/self-esteem + how social media can erode that.

Staff H

Try to find positive ways to use technology more. This
could potentially reduce the time that technology is idle,
and therefore make it hard for students to use social
media in a negative manner.

Student
education

Staff I

Hard to monitor, of course, outside of school; within
school, information/education based on research such as
yours

Student
education

•
•

Staff J

Staff K

•
•

Educate students better and report problems.
Encourage parents to take a firmer approach if
necessary.

Being vigilant with usage
Controlling/monitoring the use of phones/devices while
in school, to minimise potential incidents.

Student
education

Monitoring
Policies
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Staff L

Staff M

More monitoring

Monitoring

Encourage pupils to speak out about cyber bullying and have
cyberbullying dealt with – not just pupils told do not do it again.

Student
education
Student
education

The school can help reduce the problems by reinforcing
the messages about sexting, bullying etc. Also, by ensuring
that victims of bullying are supported and the perpetrators
severely punished.
Regarding inappropriate images, help must be given to try Student
support
and remove these images and reassure the child who
recklessly placed them online.
The assembly I heard from a senior member of staff about
bullying, in which they suggested that a victim never
recovers, and that sexting and inappropriate images would
be online for ever, was not helpful.
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Appendix 25 Main studies 1 and 2: Phase 3, the parent/carer and the staff questionnaires, positive
perceptions.

Parent/Carer – Phase 3 – Positive Perceptions
(Total Comment Tally = 28)
Code
Comment
Code
Comment
tally
tally
Communication
5
Entertainment/fun
2
News
3
Improving self2
esteem/pride
Interests
2
Friendship/family
6
Education
2
Social Skills/networking
4
Freedom
1
Cheap
1

Staff – Phase 3 – Positive Perceptions

(Total Comment Tally = 40)

Code

Code

Developing Knowledge

Comment
tally
10

Socialising

10

Preparation for working
life
Creativity

Voice

4

Belonging

Affordable/easy Access

7

Comment
tally
3
3
3
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Appendix 26 Main studies 1 and 2: Phase 3, the parent/carer and the staff questionnaires, negative
perceptions.

Parent/Carer – Phase 3 – Negative Perceptions (Total Comment Tally = 43)
Code
Bullying

Comment Code
tally
7
Peer-pressure

Comment
tally
3

Lowering self-esteem

4

Time consuming/distraction

8

Parental Control

4

Negative contact

8

Lack of privacy

3

Grooming

2

Negative behaviour

4

Staff – Phase 3 – Negative Perceptions
Code
Distraction

Comment
tally
12

(Total Comment Tally = 69)
Code
Privacy

Comment
tally
2

Bullying

11

Lowers self-esteem

7

Pressure

6

Longevity

4

Arguments

3

12

Anti-social

8

No authority
checks/regulation
Grooming

4
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Appendix 27 Main studies 1 and 2: Phase 3, the parent/carer and the staff questionnaires, removing
negative issues.

Parent/Carer – Phase 3 – removing negative issues
Code

(Total Comment Tally = 30)

Educate students

Comment
tally
15

Code

Educate parents

2

Peer-support

1

Sanctions

3

Support from school

6

Remove technology

Staff – Phase 3 – removing negative issues
Code

Comment
tally
3

(Total Comment Tally = 27)

Code

Educate students

Comment
tally
11

Monitoring

Comment
tally
2

Educate parents

7

Student support

1

Sanctions

3

Policy

3
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Appendix 28 Main studies 1 and 2: Phase 4, the parent/carer and the staff questionnaires, positive
perceptions.

Parent/Carer – Phase 4 – positive perceptions (Total Comment Tally = 27)
Theme
Sub-theme
Comment tally
Communication
11
• Keeping in touch
3
• Developing social
1
skills
• Cheap
(Comment tally = 15)
Self-esteem
2
• Raised self-esteem
1
• Freedom
(Comment tally = 3)
Education
3
• News
2
• School
(Comment tally = 5)
Entertainment
2
• Hobbies and interests
2
• Fun
(Comment tally = 4)

Staff– Phase 4 – positive perceptions
Theme
Learning

(Total Comment Tally = 40

•
•
•
•

Sub-theme
Knowledge
Creativity
Having a voice
Future

•
•
•

Socialising
Belonging
Access

Comment tally
10
3
4
3

(Comment tally = 20)
Interaction

10
3
7

(Comment tally = 20)
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Appendix 29 Main studies 1 and 2: Phase 4, the parent/carer and the staff questionnaires, negative
perceptions.

Parent/Carer – Phase 4 – negative perceptions (Total Comment Tally = 42)
Theme
Addiction
(Comment tally 8)
Parental Control
(Comment tally 7)
Negative Interactions

(comment tally 23)
Negative Emotions

•
•

Sub-theme
Time consuming
Distraction

Comment tally
4
4

•
•

Out of Control
Negative behaviour

4
3

•
•
•
•
•

Bullying
Negative contact
Peer-pressure
Lack of privacy
Grooming

7
8
3
3
2

•

Lowering self-esteem

4

(Comment tally 4)

Staff – Phase 4 – negative perceptions
Theme
Negative Social Interactions

(Comment tally = 45)
Inappropriate Information

(Comment tally = 12)
Distraction

(Total Comment Tally = 69)

Sub-theme
Pressure
Longevity
Bullying
Grooming
Lowers self-esteem
Arguments
Privacy
Anti-social behaviour

Comment tally
6
4
11
4
7
3
2
8

No authority checks

12

From the moment/addiction
From school
From sleep

10
1
1

(Comment tally = 12)
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Appendix 30 Main studies 1 and 2: Phase 4, the parent/carer and the staff questionnaires, removing
negative issues.

Parent/Carer – Phase 4 –removing negative issues (Total Comment Tally = 30)
Theme
Education
(Comment tally – 17)
School Policies

(Comment tally - 6)
Support

•
•

Sub-theme
Parents/carers
Students

Comment tally
2
15

•
•
•

SMT use
Technology
Sanctions

2
1
3

•
•

From staff
From peers

6
1

(Comment tally – 7)
Staff – Phase 4 – removing negative issues
Theme
Education
(Comment tally - 18)
School Policies

(Total Comment Tally = 27)

Sub-theme

Comment Tally
18

•
•

Parents/carers
Students

•
•

Sanctions
SMT policies

3
3

•

For students

3

(Comment tally – 6)
Support

(Comment tally - 3)
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Appendix 31 Main study 3: Phase 1 and 2, student focus groups, Questions 1 to 10 - snapshots.

Snapshot 1 – page 1/27

Snapshot 2 - page 2/27

241

Appendix 32 Main study 3: Phase 1 and 2, student focus groups, Question 11.

Main Study 3: Phase 1 and 2 – student focus groups - Question 11 - What
can school do to help remove the negative issues?
Key:
Y7 - Year 7, Y8 – Year 8, Y9 – Year 9, Y10 – Year 10
WB – White British
TC – Turkish Cypriot
BA – Black African
G – Girl
B – Boy
SEND – Special Educational Needs/Disabilities, PP – Pupil Premium, MA – More Able

Data Extract

Coded for

Demographic

1 – Nothing, telling someone makes it worse. I prefer to
deal with things myself, you can’t say what you want in
front of staff.
2 – Teachers drag it out and make it worse. They make
something that was small and could have been dealt with
quickly, into a big thing.

School makes
it worse

1 – Y10 WB G
2 – Y10 WB G

13 – Y7 WB G

13 – There was an argument on Instagram and the Head
of House involvement did not help.

9 –The older students need to look out for the younger
students. It would be good if we could have PSHE leaders
or prefects.

Students
should
support each
other

9 – Y8 WB G

27 - Y10 BA G

27- It is easier for students to talk to students.
1 - I prefer to deal with things myself, you can’t say what
you want in front of staff.
6 – I don’t think the school can help. You have to deal
with it yourself.
5 – Don’t get yourself into the situation.
20 – People should take responsibility for themselves.
1 – School can tell us the basics – privacy rules for
example, but they shouldn’t go on too much. Sometimes
you get fed up of hearing about it. Although I do realise
they we don’t know all that goes on and what the Heads
of House have to deal with.

Students
should deal
with it
themselves.

1 – Y10 WB G
6 – Y9 WB G
5 – Y9 WB G
20 – Y9 WB B

Tell us the
basics about
SMT

1 – Y10 WB G
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6 – You see the workshop we had at the beginning and
end of the school year as a reminder.
26 - Staff can educate the children themselves, don’t
waste money on theatre groups.
4 – Fake accounts get sorted. People need to report stuff
though.

3 –No parents really know about Instagram.

6 – Y9 WB G

26 - Y10 BA G

Encourage
people to
report issues.

4 – Y10 WB G

Tell parents
about SMT

3 – Y10 WB G

16 – It takes time to embed in parents, you need to get
families on board to push the message.
27 - Parents need to get the message.

16 - MA Y8 WB B
27 - Y10 BA G

3 – Make Year 7s aware.
16 – They should do it at a younger age and it needs to be
different each time. Not so pushy, but you need to
remember the stuff, there needs to be diversity in the
message delivery.
4 – Fake accounts get sorted.
11 – Nothing really, maybe keep proof.
12 – Can’t really help with chain mail but may be with the
school ‘mugshot’ accounts.
25 – Nothing really, just deal with it when it occurs.
27 - The school needs to be there for students when they
have a problem, they need someone to talk to.

Tell younger
students
about SMT

3 – Y10 WB G
16 - MA Y8 WB B

Be there to
support with
SMT issues.

4 – Y10 WB G
11 – Y7 WB G
12 – Y7 WB G

9 – We know what is happening, we can do an assembly
to show the issues. The older students need to look out
for the younger students. It would be good if we could
have PSHE leaders or prefects.

Students
could lead
SMT support

25 – PP SEND Y8 WB G
27 - Y10 BA G

15 – Student led activities would be good.
16 – The student would need to be popular to make
everyone listen, it has to be good.
15 – Older to younger students – people that don’t know
you
15 – Powerpoints, assemblies, theatre groups.

9 – Y8 WB G

15 - Y8 WB B
16 - MA Y8 WB B

Presentations

15 – Y8 WB B

19 – We should be more informed about choices on the
Internet.
20 – No more than what they are doing already.
25 – Nothing really, just deal with it when it occurs.
24 – Assemblies are useful.

19 - Y9 WB B
20 – YP WB B

28 – PSHE lessons need to explain it all to us and students
need to look out for each other – not snaking just helping.

28 – PP Y7 WB B

25 – PP SEND Y8 WB G
24 – Y8 WB B

35 - SEND Y10 WB B

243

35 – Nothing it’s too big – assemblies maybe.

1 – Nothing, telling someone makes it worse.
11 – Nothing really, maybe keep proof.
18 – Nothing really, they have more effect with bullying.

Nothing really

1 – Y10 WB G

11 – Y7 WB G
18 – Y9 WB B
25 – PP SEND Y8 WB G

25 – Nothing really, just deal with it when it occurs.
26 – Y10 BA G

26 – Literally nothing, only thing you can do is tell a child
but they will do it.
27 – Y10 BA G

27 – Not much – don’t really know.
33 – Nothing really.
35 – Nothing it’s too big – assemblies maybe.
33 – No one learns from assemblies.
34 – Nothing really.

33 – Y10 WB B
34 – Y10 WB B
33 – Y10 WB B
35 - SEND Y10 WB B
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Appendix 33 Main study 3: Phase 3, student focus groups, Questions 1 to 10.

Main Study 3: student focus groups (Questions 1 to 10) – Phase 3 – searching for themes.
Positive Issues

Total Tally
=72
21

Negative Issues
Meeting new people.

Total Tally
= 296
3

4

Being involved in arguments on SMT

14

Keeping up with
peoples’ lives
Learning and
swapping ideas
A sense of freedom

8

Making unkind or abusive comments

10

10

Changes the norm for the worse

2

3

FOMO

5

Self-regulating use of
SMT
Parental regulation
of SMT use

12

29

3

SMT making students feel uneasy, scared or
threatened.
Fear of being hacked

SMT raises selfconcept
Good for online
gaming

10

Using SMT to view or encourage fights.

6

1

Posting something humiliating

14

Posting revealing photos

12

Posting/creating indecent (naked/sexual)
images of a child.
Posting personal/ financial details

12

Using phone at parties and events

23

Posting something inappropriate to get a like

2

Unwanted contact from strangers

20

Viewing pornography/sex

13

Lack of parental regulation.

8

SMT distracting in lessons/late for lessons.

14

SMT causes distraction form
homework/revision.
SMT causes distraction from sleep.

13

SMT affecting self-concept in a negative way.

16

Needing their posts to be liked.

19

Children acting older on SMT

5

People act differently on SMT.

8

Misunderstandings

6

Girls are more self-conscious than boys.

5

Positive social
interaction
Financial benefits

11

3

23
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Appendix 34 Main study 3: Phase 3 and Phase 4, student focus groups, Question 11.

Main Study 3: Phase 3 – student focus groups – Question 11 - What can
school do to help remove the negative issues? (Total Tally = 42)
Potential Theme
School makes it worse
Students should support each
other
Students should deal with it
themselves.
Tell us the basics about SMT
Encourage people to report
issues.
Tell parents about SMT

Comment Potential Theme
tally
3
Tell younger students about
SMT
2
Be there to support with SMT
issues.
4
Students could lead SMT
support
3
Presentations

Comment
tally
2

1

9

5
3
7

Nothing really

3

Main Study 3: Phase 4 – student focus groups – Question 11 - What can
school do to help remove the negative issues?
Themes

Sub-themes

Total Comment Tally (42)

Do not intervene

•
•
•

Do nothing
School makes it worse
Students’ own responsibility

16

Student support

•
•

11

•

Peer-mentoring
Lead SMT awareness
campaign
Pastoral care

•
•
•

Educate parents
Younger students
Presentations

15

Education
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Appendix 35 Main study 3: Phase 4 student focus groups, Questions 1 to 10.

Main Study 3: student focus groups (Questions 1 to 10) Phase 4 – reviewing themes
Positive

Negative

Positive interaction

Negative interaction
• Negative contact with known people
• Contact with strangers
• Unwanted contact with strangers
• Viewing or encouraging fights
• On phone – not living in the moment.
• Distraction from learning
• Distraction from sleep
• Misunderstandings.
• Lack of parental regulation

•
•

Positive contact with
known people
Keeping up with peoples’
lives

Regulation
• Self-regulating use of SMT
• Parental regulation of

SMT use

Personal benefit
• Financial benefits
• Learning and swapping
•

ideas
A sense of freedom

Fear
•
•
•
•
•
•

FOMO
Feeling scared or threatened
Of being hacked
Of losing privacy
SMT makes you feel uneasy
Of not being liked

Self-concept
• Affecting self-image in a negative way.
• Acting older
• Acting differently

Sexualised behaviour
• Posting revealing photos
• Posting/creating indecent images of a
child.
• Viewing pornography
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Appendix 36 Example of coded chart generated by NVivo for the main study 3: student focus
groups.
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Appendix 37 Example of a word tree generated by NVivo for the main study 3: student focus groups.

Snapchat
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Appendix 38 Example of a comparative diagram generated by NVivo for the main study 3: student
focus groups.
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